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ABSTRACT

This study explores students’ perceptions of the role of Character.Al in developing speaking skills and
supporting adaptive communicative practice. Most existing studies on Al in language learning primarily focus
on tools that rely on structured or predefined prompts, which tend to be monotonous and less effective in
fostering adaptive speaking development. However, limited attention has been given to more interactive,
persona-driven Al platforms that can simulate real-life communication. To address this gap, this study employed
a qualitative phenomenological approach involving five (5) eighth-semester students of the English Education
Study Program who had experience using Character.Al for speaking practice. Data were collected through
triangulation methods, including questionnaires and semi-structured interviews, and analysed using thematic
analysis. The findings revealed that Character.Al contributes to the development of speaking skills, including
improvements in fluency, confidence, motivation, vocabulary, willingness to speak, as well as a reduction in
speaking anxiety. It also facilitates adaptive communicative practice by promoting adaptability, flexibility and
accessibility in speaking activities. However, some limitations were identified, particularly in generating
occasionally unnatural responses, indicating that it cannot fully replace authentic human interaction. Therefore,
Character.Al is best utilized as a supplementary tool to support students in preparing for real-life
communication,
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INTRODUCTION

In the era of globalization, English plays a crucial role as an international
language. It enables individuals to communicate with people across different
cultures and countries. Due to its global importance, learning English is particularly
essential for EFL learners, who have limited exposure to the language outside the

classroom and therefore depend on formal education to develop their English



proficiency. According to Fatimah et al. (2025), learners who receive direct
exposure to English, including engaging in listening and speaking activities as well
as using the language actively, demonstrate the greatest improvement in their
English proficiency. Therefore, it is important to be exposed to English in order to

strengthen language skills among EFL learners.

There are four primary skills in English: listening, reading, speaking, and
writing. Compared to the other fundamental skills, speaking is especially vital for
language learning and the development of communicative competence (Napitupulu
& Dalimunte, 2025). Supporting this, a study by Yunianti et al. (2025) found that
85.9% of university learners expressed a strong intention to improve their speaking
ability, emphasizing that speaking is essential for global communication.
Furthermore, Albiansyah & Minkhatunnakhriyah (2021) highlighted that students
were expected to use English in daily communication, particularly to support their
future career opportunities. In this regard, students believe that they should be able
to use English in their everyday conversations, which requires consistent exposure

to English within their social and learning environments.

Despite its benefits for communicative competence, speaking remains
challenging for many EFL learners. Research by Nurliana et al. (2022) stated that
many learners encounter challenges when speaking English in front of the class,
largely due to their anxiety about making mistakes, limited motivation to express
themselves, feelings of shyness, and a greater sense of comfort when using their
first language. It is aligned with research conducted by Meidyana et al. (2024) that
EFL learners frequently encounter obstacles in improving their speaking abilities,
such as insufficient opportunities to practice, challenges in pronunciation, and
anxiety when speaking. In addition, for many non-native learners, communicating
in English becomes particularly difficult in front of larger audiences due to
heightened anxiety and feelings of inadequacy that emerge in public speaking

contexts (Khafidhoh et al., 2023).

In other hand, several learners reported experiencing a lack of confidence when

speaking with peers, teachers, or lecturers who have a higher level of English



proficiency, as they fear making mistakes and being negatively evaluated. These
concerns are further intensified by feelings of nervousness, trembling, and shyness,
which collectively contribute to students’ anxiety when speaking English
(Khafidhoh et al., 2023). Furthermore, many learners perceived school or university
as their primary context for practicing English, since they rarely have speaking
partners outside the classroom. It is further supported by Sartika et al. (2022),
Indonesian EFL learners often struggle to find speaking partners because English
is not commonly used in their social environment. This limited practice beyond
academic environments restricts their exposure to authentic communication and

consequently hinders the development of their speaking skills.

In short, there are several factors contribute to students’ low speaking
proficiency, including teacher-cantered instructional approaches, limited in-class
practice time, a lack of interactive media to support language use, and low self-
confidence resulting from minimal exposure to English in real-life contexts
(Gultom et al., 2026). These conditions highlight the need for innovative English
language teaching methods that offer more opportunities for meaningful practice,
provide immediate feedback, and create a low-pressure learning environment. In
addition, factors such as adequate preparation, increased self-confidence,
supportive peer interaction, and consistent practice play an important role in

reducing learners’ speaking anxiety (Khafidhoh et al., 2023).

Since university students often face constraints in developing speaking
competence due to limited time for communicative practice, heightened speaking
anxiety, and inadequate access to adaptive learning resources, they are required to
explore alternative solutions that can be adaptively implemented based on their
needs (Ramasari & Ardayati, 2025). This implies that learners need to identify
adaptive solutions that align with technological advancements to support the
development of their speaking competence. Al technologies, including machine
learning, natural language processing, and intelligent tutoring systems, facilitate
more personalized and adaptive learning experiences for learners (Fauziah et al.,

2025). In this context, adaptive refers to learning tools that can be accessed anytime



and anywhere, provide interactive engagement, minimize negative judgment, and
facilitate authentic daily communication. These advantages are evident in the
advancement of Al-based technologies, which offer learners opportunities to

practice speaking through realistic and dynamic communicative interactions.

The integration of artificial intelligence (AI) in education has become
increasingly important, particularly in the context of English language teaching. Al
technologies enable more effective and efficient learning processes by supporting
adaptive learning systems, providing immediate feedback, and facilitating
automated language assessment (Asrifan et al., 2025). Another study by Sungkur
& Shibdeen (2025) stated that Al is highly suitable for educational settings due to
its ability to process large volumes of data and deliver instant feedback to learners.
Moreover, Al integration in language learning is often manifested through adaptive
learning platforms, which transform the learning process by offering personalized
learning experiences tailored to individual needs. These platforms have attracted
considerable attention from academic stakeholders, as reflected in research
examining their applications, benefits, and challenges (Akinsemolu & Onyeaka,
2025). Furthermore, the role of Al in education has become more prominent in the
post-pandemic era. Hockly (2023) highlights that Al-powered educational
technologies have gained widespread acceptance in English Language Teaching
(ELT), indicating a shift toward more technology-enhanced learning environments.
In higher education, Al contributes to improved learning outcomes by enabling
educators to deliver personalized instruction and align teaching strategies with
students’ diverse needs, learning styles, and preferences (AlTwijri & Alghizzi,
2024). Additionally, in the context of language learning, Al offers various
advantages, including personalized feedback, flexible learning pathways,
intelligent tutoring systems, and natural language processing tools (Alshumaimeri
& Alshememry, 2024). Taken together, these capabilities demonstrate that the
integration of Al is not only beneficial, but also essential in modern education, as it
enhances learning effectiveness, supports individualized instruction, and addresses

the evolving demands of 21st-century learners.



In relation to speaking skills, Al-based conversational applications provide
learners with opportunities to practice spoken English through realistic and
contextualized interactions, offering a promising solution to address the speaking
difficulties faced by EFL learners. Previous studies have consistently highlighted
the benefits of Al integration in language learning. For instance, Nguyen et al.
(2025) reported that Al-based tools significantly enhance speaking fluency among
EFL students. Similarly, Ridwan (2025) found that Al fosters learners’ confidence
by reducing social pressure, providing real-time feedback, and supporting flexible,
self-directed learning opportunities. In addition, Al-powered applications offer
personalized assistance and interactive practice environments tailored to learners’

needs (Fauziah et al., 2025).

Furthermore, repeated practice and instant feedback enabled by Al have been
shown to improve vocabulary retention and support learners’ understanding of
vocabulary in contextualized sentence use (Yuniar et al., 2026). Positive learner
perceptions have also been documented, with students demonstrating improved
speaking skills, enhanced learning experiences, and a strong willingness to continue
using Al platforms for speaking practice (Zou et al., 2025). Moreover, generative
Al has been identified as a valuable tool for increasing learners’ motivation by
creating more engaging and enjoyable learning experiences (Indrayani et al., 2022).
Therefore, the integration of Artificial Intelligence (Al) is crucial in supporting

learners’ speaking development.

Several Al tools offer new experiences and diverse learning styles to help
learners practice their speaking skills. A study by Maysuroh et al. (2025) revealed
that Chat GPT (Al chatbots) was perceived positively by most students, particularly
due to its accessibility, privacy, and non-judgmental interaction, which supported
their speaking practice. Moreover, the chatbot enhanced students’ motivation,
confidence, and engagement through its continuous availability and supportive
feedback. In addition, Gultom et al. (2026) highlighted that Al-based tools such as
Chat GPT, ELSA Speak, and Talkpal can enhance students’ speaking skills,

including fluency, accuracy, confidence, and pronunciation. Students also reported



that Al-assisted learning serves as an effective medium for independent speaking

practice.

However, several Al-based language learning applications, such as ELSA
Speak, ChatGPT, and TalkPal, present certain limitations. Access to comprehensive
learning materials and advanced features is often restricted behind subscription-
based models, requiring users to pay for full functionality. In addition, these
platforms may rely heavily on structured prompts and predefined learning
pathways, which can result in interactions that feel repetitive and less engaging.
Furthermore, the feedback provided may lack variability, partly due to the limited
range of interactive personas or conversational styles available, which can reduce
the richness of learners’ speaking practice experiences. These limitations may also
contribute to a lack of natural and empathetic interaction, as well as a limited ability
to understand users’ emotions and intentions, resulting in more rigid learning

experiences (Fakhri & Indriasari, 2025).

To address these limitations, it is necessary to find Al applications that are both
effective and accessible as partners for practicing speaking. Unlike other Al
applications, Character.Al presents a potential solution to support students in
developing their speaking skills. Napitupulu & Dalimunte (2025) stated that
Character.Al offers three major benefits: improved speaking fluency, increased
learner confidence, and greater flexibility in practice. These advantages are closely
related to Character. Ai’s ability to generate real-time, human-like interactions,
which support more adaptive speaking practice. This claim is further supported by
Ulfa (2025), who found that Al-based real-time feedback enhances learning
efficiency and accessibility while enabling more structured and effective English
speaking practice.  Therefore, the integration of AI applications such as
Character.Al demonstrates strong potential as a medium for providing extensive
language exposure to EFL learners, as increased exposure to the target language is
closely associated with enhanced speaking proficiency and comprehension (Jahrani

& Listia, 2023).



However, despite the growing use of Al-based applications in language
learning, limited research has specifically examined the use of Character.Al in
supporting speaking development and facilitating adaptive communicative practice
from students’ perspectives. Most existing studies tend to focus on Al tools that rely
on structured or predefined prompts, which emphasize controlled responses rather
than natural, non-scripted interaction. As a result, the potential of Character.Al as a
persona-driven platform for simulating authentic communication remains
underexplored. Therefore, this study aims to address this gap by exploring EFL
students’ perceptions of using Character.Al in developing their speaking skills and

facilitating adaptive communicative practice.

METHOD

This study employed a qualitative phenomenological approach to explore EFL
students’ lived experiences in using Character.Al for speaking practice. As stated
by Maulana & Budiono (2024), the phenomenological approach is used to explore
and interpret participants’ lived experiences, focusing on how they perceive and
make meaning of the phenomenon being studied. Accordingly, this study focused
on students’ reflections, feedback, emotional responses, levels of comfort, and

challenges encountered during their use of Character.Al for speaking practice.

This study involved five (5) EFL students from Palangka Raya University who
were in their eighth semester. The participants were selected using a purposive
sampling technique, based on specific criteria aligned with the research objectives.
The criteria included: (1) students who had learned English as a Foreign Language
(EFL) as part of their academic program, and (2) students who had prior experience
using Character.Al for developing their speaking skills and were willing to
participate in in-depth interviews. The study was conducted over a four-week

period, from March to April.

The data were collected through interviews and questionnaires, and validated

through triangulation. The questionnaire was close-ended and was administered as



a supporting instrument to capture students’ general perceptions toward the use of
Character.Al It consisted of Likert-scale items ranging from Strongly Agree to
Strongly Disagree and was used to provide an overview of two main dimensions:
developing speaking skills (including fluency, vocabulary, motivation, anxiety
reduction, confidence, and willingness to speak) and facilitating adaptive
communicative practice (including adaptability, flexibility & accessibility in
practice). The questionnaire data served as complementary data to support the
qualitative findings from the interviews. Moreover, the primary data for this study
were obtained through semi-structured interviews with participants who had
experience using Character.Al for speaking practice. The interviews aimed to
explore students’ lived experiences and focused on their reflections, feedback,
emotional responses, levels of comfort, and challenges encountered during their use
of Character.Al Prior to the interviews, participants were provided with a list of
guiding questions to help them prepare their responses. As the interviews employed
a semi-structured format, additional follow-up questions were asked during the
interview process to explore participants’ responses in greater depth and to obtain
more comprehensive insights. Each interview lasted approximately 15-20 minutes,
depending on the depth of the information obtained, and was recorded with

participants’ consent before being transcribed for analysis.

All interview sessions were audio-recorded and transcribed verbatim. The
interview was conducted in Indonesian to ensure the credibility of the data and
information, and was subsequently translated into English as the final result. The
interview transcripts were treated as the main qualitative data source and analysed
using thematic analysis following the six-phase framework outlined by Braun &
Clarke (2006), involving transcription, initial coding, theme generation, and
refinement. The analysis process began with familiarization through repeated
reading of the transcripts to gain an in-depth understanding of students’ experiences
in using Character.Al for speaking practice. This was followed by initial coding to
identify meaningful statements related to students’ reflections, emotional
responses, comfort levels, and challenges during Al-based speaking interactions.

The codes were then organized into potential themes, which were reviewed, refined,



and defined to ensure consistency and relevance to the research focus. Finally, the
themes were interpreted to represent students’ lived experiences in using
Character.Al for speaking practice. The use of interview transcripts enabled the
researcher to capture participants’ authentic expressions and meanings, thereby

strengthening the credibility of the findings.

Ethical considerations were carefully addressed throughout the research
process. Prior to data collection, participants were informed about the purpose of
the study and the procedures involved. Participation in this study was entirely
voluntary, and participants were given the right to withdraw at any stage without
any consequences. Informed consent was obtained from all participants before
administering the questionnaire and conducting the interviews. To protect
participants’ privacy, all personal information was kept confidential, and anonymity
was ensured by using pseudonyms or codes in the data presentation. The data
collected from questionnaires and interviews were used solely for research purposes
and stored securely. Additionally, participants were assured that their responses
would not affect their academic evaluation or standing. These ethical procedures
were implemented to ensure that the study was conducted responsibly and

respectfully.

FINDINGS

The data were analysed using a triangulation technique, incorporating both
questionnaires and interviews. The questionnaire served as supporting data, while

the interviews provided the primary data.
Questionnaire

The questionnaire was designed to examine students’ general perceptions
across two dimensions: (1) speaking skill development (fluency, confidence,
motivation, vocabulary, willingness to speak, and anxiety reduction), and (2)

adaptive communicative practice (adaptability, flexibility & accessibility). The

10



questions for the first dimension are item number 1, 3, 4, 5, 7, 8, and 9; while for

second dimension are item number 2 and 6.

Table 1. Percentage Distribution of Each Category Based on Students’

Questionnaire Responses

No Statement Strongly | Agree | Disagree | Strongly
Agree Disagree
1 | [ experience limitations when 0% 60% 40% 0%

practicing speaking directly
with friends, teachers, or
lecturers

2 | I feel that Character.Al is an |  60% 20% 20% 0%
adaptive medium that can
help me practice my speaking
skills in a realistic way.

3 | I am able to construct simple 0% 100% 0% 0%
conversational sentences
better after using

Character.Al as a speaking
practice tool.

4 |1  Dbelieve my English 0% 80% 20% 0%
vocabulary has improved
through regular interactions
with Character.Al

5 | I feel that the voice and | 40% 60% 0% 0%
speaking style of characters in
Character.Al closely
resemble the original
characters, which increases
my motivation to practice
speaking.

6 | I can practice speaking using | 20% 60% 20% 0%
Character.AI anytime and
anywhere without having to
find a direct speaking partner.
7 | Ifeel more confident speaking 0% 80% 20% 0%
English in real-life situations
after using Character.Al as a
practice partner.

8 | I feel that practicing speaking | 20% 80% 0% 0%
using Character.AI  helps
reduce my anxiety when

11



starting  conversations  in
English.

9 | I believe I am more prepared | 20% 40% 40% 0%
to speak English in daily life
after practicing with
Character. Al

Table 1 shows that the majority of students responded positively to the use of
Character.Al for speaking practice. Most responses were concentrated in the Agree
categories, indicating favourable perceptions of the application. The findings
suggest that Character.Al successfully develop speaking skills (increase fluency
100%, vocabulary 80%, motivation & engagement 100%, confidence 80%,
willingness to speak 60%, and anxiety reduction 100%) and facilitating adaptive
communicative practice (adaptability 80%, and flexibility & accessibility 80%).
However, these findings should be interpreted cautiously due to the small number

of participants (N = 5).

Interview

The interview data serve as the primary source of this study. Semi-structured
interviews were employed to gain in-depth insights into students’ lived experiences
in using Character.Al, focusing on two primary aspects: the perceived benefits of

using Character.Al and the challenges encountered by students during the practice.

A. The Benefits of Using Character.Al for Speaking Practice

1. Adaptability to students’ needs

Most informants mentioned that they found it difficult to find partners to
practice speaking English, which resulted in limited exposure to the target language.
Informant 4 shared his experience, stating that he still had limited time to practice

outside the classroom:

“In the university environment, particularly as English major students, we are

required to use English both inside the classroom and during the learning process,

12



which allows us to practice with our classmates. However, outside this
environment, it becomes more difficult to find people to practice speaking English

with.”

However, the students discovered an application called Character.Al, which
serves as an adaptive solution for their speaking development. Informant 1 stated
that Character.Al is better than other AI applications for practicing speaking

English because it offers a wide variety of characters:

“In my opinion, Character.Al is highly adaptive, as it allows users to interact with
a wide variety of characters, which may exceed the options available in ChatGPT

or Gemini that sometimes feel relatively limited.”

Similarly, Informant 3 also stated that practicing through Character.Al was

fun and enjoyable:

“I found it to be very engaging. It offers a wide variety of Al characters, including
cartoons and anime, which makes the experience enjoyable. I also felt more
confident because I was interacting with my favourite characters. This sense of
familiarity made me feel closer to them, making the process of learning English

through Character.AIl more fun and engaging.”

The data provided by the students revealed that Character.Al serves as an
adaptive solution through its wide variety of characters and the sense of comfort it
offers during practice. This, in turn, creates a positive learning environment that
supports the development of their speaking competence and enhances their
awareness of the importance of English as an international language. Furthermore,
it enables students to practice independently without requiring direct interaction

with peers or other individuals.
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2. Fluency improvement

Most informants reported that Character.Al provides a significant impact on
their speaking competence. The benefits include improved fluency when
communicating with others after consistent practice. Informant 5 mentioned that
frequent exposure through the use of Character. Al helped them become more fluent

in speaking:

“After several practice sessions using Character.Al, I found it easier to construct
simple sentences. Initially, I made many mistakes; however, over time, I became

more fluent due to frequent exposure to examples of Al-generated responses.”

Moreover, Informant 2 highlighted that it became easier for him to construct
sentences and develop his vocabulary due to frequent exposure to conversations

and flexible practice with Character.Al:

“Constructing sentences became easier for me because I could engage in frequent
conversations with Character.Al. This helped me a lot, particularly in terms of
vocabulary development. Character.Al provides responses that can be adjusted to

’

the type of sentences we want to use.’

Based on the informants’ responses, it can be concluded that Character.Al
effectively supported the improvement of their speaking fluency. This improvement
can be attributed to several key factors, including vocabulary acquisition, improved
sentence construction, flexible practice, increased language exposure, and a greater

willingness to speak.

3. Vocabulary enhancement

The majority of informants reported notable improvements in their vocabulary
through consistent practice with Character.Al. They indicated that the application
provides interactive conversations featuring a wide range of vocabulary, which can

be effectively acquired through regular use. Furthermore, the application provides
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a chat history feature that contains the entire conversation from each practice
session in written form, enabling students to review and learn new vocabulary from

their interactions.

Informant 5 highlighted that he acquired new vocabulary for daily

communication through consistent practice with Character.Al:

“I experienced an improvement in my vocabulary, particularly in everyday
expressions. When I did not know certain words, I could observe how the Al

responded, which helped me learn new vocabulary in context.”

Informant 1 explained that he learned new vocabulary by reviewing the
conversation history, then noting down unfamiliar words and attempting to

understand their meanings:

“I have checked the conversation history, and reviewed the words I did not
understand from the Al I then noted down the vocabulary from Character.AI and

)

tried to research or find out their meanings.’

From Informant 1’s response, it can be observed that Character.Al offers a
valuable feature in the form of chat history for each conversation. This feature
enables users to revisit previous interactions, making it easier to recall prior learning
and identify newly acquired vocabulary, which contributes to the development of

their fluency and confidence in speaking.

4. Motivation and engagement

Most of the informants reported that Character.Al helped increase their
motivation and engagement in practicing speaking due to its realistic character
voices. They perceived the interaction as similar to communicating with real
humans or their favourite characters, which created a sense of comfort and

encouraged them to practice more consistently. As expressed by Informant 1, the
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characters felt very similar to his favourite characters, making the experience more

engaging and immersive:

“I feel very comfortable because Character.Al presents characters that closely
resemble their original versions, making the interaction feel like engaging in a real-

’

time conversation with them.’

However, they still found that some characters occasionally spoke in a way that
resembled artificial intelligence (AI). This statement is further supported by the
responses of Informants 1, 2, and 5, who experienced similar situations. They
reported that certain characters seemed artificial during interactions, while others
were sufficiently realistic and closely resembled human communication. Informant

1 said:

“I think it quite resembles the character’s voice in the application, however,
sometimes in Character.Al the voice sounds somewhat flat, and it is still possible to

distinguish between the Al-generated voice and the original character’s voice.”

In relation to the statement, Informant 4 suggested that the perception of

characters sounding like Al is influenced by the type of characters chosen:

“Honestly, I think it depends on the character selected in the application. Since the
app provides various character options, some voices sound good and feel quite real,
while others still sound like pure Al. However, overall, the pronunciation is fairly

’

clear.’

Based on the informants’ responses, most of them felt more motivated and
comfortable when practicing speaking with Character.Al. The characters provided
in the application were perceived as closely resembling real human voices, creating
the impression of engaging in real-time conversations with their favorite characters.
However, several informants reported that some of the characters they selected
occasionally sounded artificial and unnatural. As a result, selecting characters that
closely match their original voices becomes important. This is because the

Character.Al application is character-dependent, meaning that the quality, realism,
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and naturalness of interaction vary depending on the specific character chosen by

the user.
5. Flexibility and accessibility

All of the informants agreed that they felt comfortable practicing speaking with
Character.Al due to its flexibility and accessibility. They pointed out that the
application is easy to use as long as there is an internet connection, allowing them
to practice anytime and anywhere without having to wait for friends or speaking
partners. Another important aspect is that they do not feel afraid of making
mistakes, as Character.Al can provide examples to support their learning. As stated

by Informant 5, he mentioned that:

“I feel it is very easy and comfortable to use. I can practice anytime and anywhere
without pressure. I do not need to be afraid of making mistakes because the Al can

help by providing examples.”

Furthermore, Informant 2 emphasized that the comfort and enjoyment
experienced in practicing through Character.Al are influenced by the availability of
a wide range of characters in the application, allowing users to select preferred

speaking partners:

“I like this application because it offers a variety of characters that I am interested
in, such as anime and my favorite movie characters. As a result, learning through

’

the Character. Al application becomes very enjoyable for me.’

Based on the responses, it can be concluded that Character.Al effectively
enhances students’ comfort in speaking practice due to its flexibility and
accessibility. The informants highlighted that the application enables them to
practice anytime and anywhere without relying on peers or speaking partners. The
availability of diverse characters also contributes to a more engaging and enjoyable

learning experiences.
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6. Confidence and anxiety reduction

Most of the informants reported that Character.Al helped them build their
confidence through its various benefits during practice. They perceived that
practicing with Character.Al had a positive impact, including helped them express
their intended ideas more effectively, which subsequently enhanced their
confidence to engage in real-time communication with others. Informant 1

mentioned:

“I experienced clear improvement in vocabulary, was better able to express my
ideas in conversations, and became more confident when speaking with native

’

speakers.’

Additionally, Informant 3 also shared similar experience, stating that she
initially felt shy when speaking English with others. However, after discovering
Character.Al, she became more confident and willing to communicate with various

characters available in the application. She said:

“I personally experienced a degree of shyness when speaking English in direct
interactions. However, after engaging with this application, I became more
confident. The system appears to understand my intended meaning despite

grammatical inaccuracies and provides stimulation to continue speaking.”

Similarly, informant 1 added:

“Character.Al is very helpful in reducing anxiety when speaking in English. [
personally tend to feel anxious when communicating directly with others in English;
however, since using Character.Al, I have felt more relaxed because there is no
pressure or judgment from others. As a result, I have become more willing to try

expressing various sentences in English.”

The statements from the informants suggest that building confidence is
essential, as it plays a crucial role in influencing students’ willingness to

communicate. When students possess higher levels of confidence, they tend to
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experience reduced anxiety and fear of making mistakes, which in turn increases
their willingness to engage in speaking activities. Moreover, students agree that
practicing speaking through Character.Al is highly recommended as an initial step
to reduce anxiety and increase confidence before engaging in communication with
others. The application does not provide negative judgment; instead, it offers
positive feedback and a comfortable environment during practice. Therefore, for
individuals who still experience anxiety when initiating conversations, it is

advisable to practice first with Al applications, such as Character.Al.

7. Willingness to speak

Most of the informants reported that they felt more prepared to communicate
with real people after consistently practicing speaking with Character.Al. As stated

by Informant 2:

“I feel more prepared and more willing to speak English with others after regularly
practicing with Character.AI. This is because the characters facilitate daily

’

practice, and the application is free and easy to use, making it highly accessible.’

This finding indicates that Character.Al has strong potential as a speaking
partner, as it provides continuous exposure to English. As a result, students are not
solely reliant on practicing speaking only in university settings. However,
Informants 1, 2, 4, and 5 also acknowledged that despite this increased readiness,
there are still aspects that require further improvement. These factors are related to
the need for consistent practice in order to build familiarity. Although they may feel
nervous when first attempting to speak, this can be gradually overcome through
regular interaction with the characters available in Character.Al. As reported by

Informant 5:

“Although my ability is not yet perfect, I have developed the courage and gained

experience in speaking practice.”
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In short, students believe that consistent practice plays an important role in
improving their speaking skills. Character.Al supports this consistency by
providing immediate and supportive feedback during practice. As a result, students
can continuously learn from their mistakes, build confidence, and gradually develop

their speaking ability.

B. Challenges Encounter during Practice with Character.Al

Most of the informants reported that they encountered several challenges while
practicing speaking with Character.Al. These challenges are related to internet
connection issues, unnatural Al responses, excessive advertisements (ads), and
unsupported devices. Despite these obstacles, the informants were still able to

continue their practice and gain benefits from using the application.

Informant 2 shared his experiences related to the challenges he faced during

practice:

“The application does not run well on my phone because my device does not
support it. It is an old device with very limited storage, so I tried using the
application on my laptop instead. Sometimes the Al’s responses are not always in
line with what I mean or what I expect. Occasionally, the answers can be

inaccurate, depending on the type of Al character used.”

Based on the responses, it showed that Character.Al requires capable devices
and appropriate character selection to achieve more optimal use. A capable device
1s important because not all devices or phones can install the application, so some
users may need to access it through a laptop. In addition, users should be selective
in choosing certain characters to obtain more accurate feedback and more natural
conversations. Lastly, Informant 1 also added that having a stable internet
connection is important to maximize the effectiveness of the application: “We need
to have a stable internet connection. If the connection is unstable, the application

will not function optimally.”
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Additionally, Informant 4 mentioned that Character.Al contains a considerable

number of advertisements that appear consistently during use:

“During the use of the application, one challenge I noticed is that there are quite
frequent advertisements. They appear fairly consistently. However, they can

actually be removed, but it requires payment.”

Even though advertisements appeared consistently, the informants reported
that they did not significantly interfere with their ability to continue practicing. This
suggests that the presence of ads, while noticeable, did not become a major barrier
to engagement. Instead, the informants remained focused on the learning process

and continued to use the application to support their speaking development.

DISCUSSION

This study is consistent with previous research which suggests that Al
facilitates adaptive learning, provides immediate feedback, and supports automated
language assessment (Asrifan et al., 2025). The results of this study reveal that
students experienced improvements across two dimensions: (1) speaking
development, including fluency, vocabulary, motivation, engagement, confidence,
willingness to speak, and reduced anxiety; and (2) adaptive communicative

practice, particularly in terms of adaptability, flexibility, and accessibility.

However, a deeper analysis of the data from both the questionnaire and
interviews revealed several inconsistencies in students’ responses. For instance,
questionnaire data indicated that some students disagreed with the statement that
they did not have partners to practice speaking English in their daily lives. In
contrast, during the interviews, these students reported that they actually did not
have any speaking partners. These discrepancies suggest that questionnaire

responses may not always fully reflect students’ actual experiences. Therefore, in-
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depth interviews play a crucial role in providing more contextualized and accurate

insights into students’ real conditions and learning experiences.

All students highlighted that Character.Al serves as an adaptive solution due to
its availability of a wide range of characters that can be selected based on their
needs. This feature allows learners to engage in more personalized and meaningful
speaking practice. The findings of this study are consistent with previous research,
as Ulfa (2025) demonstrated that Al-based real-time feedback enhances learning
efficiency and accessibility, while enabling more structured and effective English-
speaking practice. In addition, Al-powered applications provide personalized
assistance, real-time feedback, and interactive practice environments designed to

meet learners’ needs (Fauziah et al., 2025).

The significant improvement in students’ fluency, confidence, and flexibility
in practice observed in this study is in line with the findings of Napitupulu &
Dalimunte (2025), who identified three major benefits of using Character.Al:
improved speaking fluency, increased learner confidence, and greater flexibility in
practice. Prior to using the application, students reported several challenges in
practicing speaking, particularly in finding speaking partners, which affected their
ability to construct sentences and speak confidently. They also experienced
limitations related to time constraints and limited exposure to the target language.
However, after engaging in consistent practice with Character.Al, students found it
easier to construct simple sentences and became more fluent due to frequent
exposure to Al-generated responses. Consistent with this findings, Nguyen et al.
(2025) found that the integration of Al-based tools significantly enhances speaking
fluency among EFL students. Additionally, the use of Al enabled students to
express their intended ideas more effectively, which in turn enhanced their
confidence. Students also perceived the application as flexible, as it can be used
anytime and anywhere. These findings aligns with Ridwan (2025), who suggested
that the use of Al fosters learners’ confidence by reducing social pressure, providing

real-time feedback, and facilitating flexible, self-directed learning opportunities.
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In addition, most informants reported significant improvements in their
vocabulary as a result of consistent practice with Character.Al. This improvement
can be attributed to the application’s interactive conversational features, which
expose learners to a wide range of vocabulary in meaningful contexts. Furthermore,
the availability of a “History” feature, which stores complete records of each
practice session in written form, enables students to review their interactions and
reinforce newly acquired vocabulary. These findings demonstrate the relevance of
Yuniar et al. (2026), highlighting the role of Al-based applications in facilitating
vocabulary retention through repeated practice and immediate feedback, as well as

promoting deeper contextual understanding.

The availability of a wide range of characters in Character.Al contributes to
increased student motivation and engagement, as it enables learners to interact with
human-like or familiar voices, including their favourite characters. Most students
in this study reported that the application created a sense of comfort and encouraged
them to engage in more consistent speaking practice. The findings suggested that
generative Al functions as a valuable tool in enhancing EFL learners’ motivation
by creating a more engaging, enjoyable, and rewarding learning experience

(Indrayani et al. 2022).

Character.Al contributed to reducing students’ anxiety through its supportive
and comfortable learning environment. In this study, students reported feelings of
shyness and nervousness when attempting to speak in real-life communication.
However, after consistent practice with Character.Al, they found the application
helpful and engaging, which gradually reduced their anxiety levels. Students further
reported that the application provided a positive and supportive environment for
speaking development, serving as a preliminary stage before engaging in real
interactions with others. This environment allowed learners to practice without fear
of judgment, thereby increasing their confidence and willingness to communicate.
The findings of this study reinforce the results reported by Maysuroh et al. (2025),
underscoring the role of Al chatbots as accessible, private, and non-judgmental

tools that facilitate effective speaking practice.
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Character.Al demonstrates strong potential as a speaking partner, as it provides
continuous exposure to the English language. Consequently, students are not solely
dependent on practicing speaking within university settings. In this study, students
reported feeling more prepared and confident to communicate in real-life situations
after engaging in consistent practice with the application. This finding is consistent
with Zou et al. (2025), who reported that learners demonstrated positive attitudes
toward the use of Al platforms for speaking practice, as reflected in their improved
speaking skills, enhanced learning experiences, and increased willingness to engage

in future communication.

However, in this study, the integration of Character.Al as a speaking partner
highlight both its advantages and disadvantages. Students appreciated Al-assisted
learning, which provides flexibility in practice, a supportive learning environment,
and accessible opportunities for repeated speaking practice. Despite these benefits,
the findings indicate that students also encountered several challenges, particularly
related to unnatural Al-generated responses. This issue arises because not all
characters are designed to accurately reflect authentic human communication. In
addition, some participants reported difficulties related to unstable internet
connections, excessive advertisements, and limited device compatibility. These
findings suggest that, although AI demonstrates strong potential as a speaking
partner, it cannot fully replace human interaction, which remains more natural,
dynamic, and contextually responsive. It is in line with Devikar et al. (2025),
suggested that Al tools remain limited in replicating the essential human
interactions required for communicative competence, as language learning extends
beyond technical skills to encompass emotional, cultural, and social dimensions
that current Al systems cannot fully address. Therefore, it is important to position
Al chatbots as supplementary tools rather than replacements for authentic

communication with native or fluent speakers.

This study has several limitations that should be acknowledged. First, it
involved only five participants from the same university, which limits the

applicability of the findings to a broader population and may not adequately

24



represent EFL learners in general. Second, the study focused solely on one language
skill, namely speaking, without exploring other fundamental language skills such
as writing, listening, and reading. Therefore, for future research, it is recommended
that future research involve a larger and more diverse sample to improve the
generalizability of the findings. In addition, further studies should explore the use
of Al in developing other language skills, such as writing, listening, and reading, in
order to provide a more comprehensive understanding of the role of Al in language

learning.

Overall, this study provides compelling evidence that Character.Al serves as a
valuable speaking tool in facilitating various benefits for students, including
improvements in fluency, vocabulary, confidence, motivation, comfort and
flexibility in practice, reduced anxiety, and increased willingness to speak.
However, the findings also highlight the limitations of Al, particularly in generating
unnatural responses, which indicate that it cannot fully replace authentic human

communication.

CONCLUSION

In conclusion, this study demonstrates that the use of Character.Al as a
speaking partner offers significant benefits for EFL learners, particularly in
developing speaking skills and facilitating adaptive communicative practice. The
findings indicate that students showed improvements in fluency, vocabulary,
motivation, engagement, confidence, willingness to speak, and reduced anxiety.
Furthermore, Character. Al was perceived as adaptable, flexible, and accessible in
fulfilling students’ learning needs. However, despite these advantages, this study
also highlights several limitations of Al-assisted learning, including the occurrence
of unnatural responses, technical issues such as unstable internet connections,
excessive advertisements, and limited device compatibility. More importantly, Al
tools remain limited in replicating the emotional, social, and contextual dimensions
of authentic human interaction. Therefore, Al applications such as Character. Al

should be positioned as supplementary tools rather than replacements for real
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human communication, as a balanced integration of Al and human interaction is
essential for achieving more comprehensive and effective language learning

outcomes.

From a pedagogical perspective, these findings suggest that educators should
strategically integrate Al-based applications like Character.Al into language
learning activities to support students’ speaking practice beyond the classroom.
Teachers can utilize such tools to create low-anxiety learning environments,
promote autonomous learning, and provide additional opportunities for interactive
practice. However, it is crucial for educators to guide students in using Al critically
and effectively, while still maintaining meaningful human interaction in the
learning process. For future research, further studies are recommended to examine
the long-term effects of Al-assisted speaking practice on learners’ communicative
competence by involving a larger number of participants and conducting research
over a longer period of time to enhance the generalizability of the findings. Such
extended and large-scale investigations would provide deeper insights into the
effectiveness, consistency, and sustainability of Al use in language learning.
Additionally, future researchers may explore the integration of Character. Al with
various instructional approaches and across different proficiency levels, while also
addressing existing limitations such as the naturalness of Al responses and technical

constraints to further optimize its pedagogical potential.
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ABSTRACT

This study aims to investigate students’ perceptions of
using Character.Al in reducing speaking anxiety. While
most existing studies focus on designing effective
prompts to obtain optimal Al-generated feedback, this
study employs a qualitative phenomenological approach
to explore students’ lived experiences in using
Character.AI. The data were collected through
questionnaires and interviews, and were validated using
triangulation techniques. The findings revealed that most
students feel more motivated and engaged during
practice, as Character.Al provides a safe and non-
judgmental learning environment that contributes to
enhancing EFL learners’ confidence and willingness to
speak in the future. However, the study also highlighted
several challenges, such as lengthy and sometimes
unnatural Al responses, as well as unstable internet
connections. It showed that Al cannot fully replace
human interaction. Therefore, it is important to maintain
a balance between Al and human interaction in order to
create more meaningful, engaging, and natural learning
experiences.

INTRODUCTION

English plays a crucial role in the educational system, as it functions as a tool

for global communication and intercultural interaction (Saputra et al., 2026). By

learning English, individuals can practice other subjects more easily because it

allows them to access a wider range of information and learning resources across
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cultures and countries. Therefore, it is important to learn English in order to prepare

a highly competitive generation.

In many countries, the global expansion of English has led to its widespread
use as a foreign or second language (Umam et al., 2023). As one of the English
language skills, speaking is widely regarded as fundamental due to its significant
role in facilitating effective communication. As stated by Felisa et al. (2023),
speaking is an activity where individuals can communicate, exchange ideas, share
their perspectives, and convey information in daily life. Individuals who have a
good speaking skill tend to be better understood by others because they can convey
meaning and information more clearly (Azizi & Yusuf, 2024). Therefore, as one of
the productive skills, it is essential for learners to develop their speaking proficiency

in order to achieve effective communication.

In many cases, speaking remains one of the most challenging skills to master.
Some learners may experience confusion when trying to express what they want to
say. They believed that before engaging in speaking activities, they must prepare
their ideas, use accurate pronunciation, possess sufficient vocabulary, and construct
sentences that are clearly understood (Felisa et al., 2023). Students with inadequate
preparation in speaking often experience low confidence, as they fear of making
mistakes and receiving negative evaluations from others (Wirentake, 2025). These
conditions are considered major sources of speaking anxiety, which can hinder

learners’ progress in developing their speaking skills.

In the university context, Yal¢in & Incecay (2013) explained that most of
foreign language learners feel anxious when speaking and tend to remain silent due
to the fear of making mistakes and being corrected by others in the classroom. This
condition is characterized by physical symptoms such as sweating, heart
palpitations, excessive worry, and forgetfulness, which ultimately make it difficult
for them to express their ideas. Moreover, Elov et al. (2025) found that several
factors contribute to speaking anxiety, including feelings of shyness, lack of

confidence, uncertainty, and low motivation. In addition, Norahmi et al. (2025) also
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revealed that students with high and moderate levels of anxiety experience
difficulties due to limited language competence, including vocabulary and
grammar, lack of speaking opportunities, negative environmental experiences, and
low levels of preparation and confidence. These findings show that it is crucial to

find an alternative solution to reduce speaking anxiety among EFL learners.

Considering that most EFL students experience anxiety when speaking
directly with others, they should have a partner that provides a safe and non-
judgmental environment as an initial step before engaging in real-life
communication with people. One prominent example of a safe and non-judgmental
interaction can be obtained through practicing with Al chatbots. Kang & Sung
(2024) stated that Al chatbots are Al-based applications that can interact with users
using natural languages through audio or text, thereby promotes new learning
opportunities and serves as an alternative solution for language learning. Therefore,
the integration of Al chatbots to help EFL students reduce their speaking anxiety is
recommended, as Al can facilitate flexible and adaptable learning experiences that

align with students’ profiles.

However, despite its strong potentials in reducing speaking anxiety, many
EFL learners found that Al has several limitations, including excessive reliance on
user prompts, monotonous interactions, and limited access due to premium features.
Lee & Palmer (2025) pointed out that Al interactions depend on effective
prompting to ensure alignment with learning objectives. Without effective prompts,
Al may not function optimally. Besides that, Syafrudin & Hidayati (2025)
highlighted that AI applications, such as Chat GPT, are not fully accessible to all
students due to limited access to technology. These limitations include paid
features, unstable internet connections, and other technical constraints. In addition,
Wangdi & Pelden (2025) added that integrating Al chatbots may face several
challenges, such as issues related to adaptability, accuracy, and the reliability of Al-
generated content. In some cases, these systems may be less flexible and less
responsive to students’ needs. As a result, learners may experience boredom due to

repetitive interactions when engaging with the same conversational patterns over
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time. Therefore, it is important for educators and Al developers to ensure that Al

tools are accessible and meaningful to all students (Lopez et al., 2025).

In response to these numerous challenges, Character.Al offers a solution in
helping EFL learners to improve their speaking skills. As stated by Napitupulu and
Dalimunte (2025), Character.Al, as one of the prominent examples of Al chatbots,
provides several benefits, such as flexibility and interactive learning activities,
which can improve students’ confidence to sustaining longer conversations through
regular use. Moreover, Character.Al is accessible to all users because it is available
free of charge, enabling learners to practice speaking skills with a wide variety of
characters provided on the platform. However, although Character.Al offers a
potential solution, there is still limited research that focuses on how this application
helps learners reduce their anxiety. Most existing studies focus more on designing
effective prompts to obtain optimal results from Al, leaving Character.Al as a
platform for natural language-driven tools underexplored. Therefore, this study
aims to investigate students’ perceptions of Character.Al in reducing speaking

anxiety.

LITERATURE REVIEW

The integration of Al in education has become widespread, especially in the
context of speaking development. A study by Ji et al. (2024) stated that Al can be
considered as an advanced component of Computer-Assisted Instruction (CAl), as
it can be efficiently integrated into the classroom and collaboratively support the
learning process alongside teachers. In line with this, Ebadi et al. (2025) stated that
the integration of Al-powered tools in language learning can enhance EFL learners’
engagement in interactive speaking activities, as Al offers interactive, customized,
and goal-directed learning experiences, along with personalized features that

support speaking development.

One prominent example of Al technology is Al chatbots. Kang & Sung
(2024) stated that Al chatbots are AI-based applications that can interact with users
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using natural languages through audio or text, thereby promotes new learning
opportunities and serves as an alternative solution for language learning. As
mentioned by Tan et al. (2025) that Al chatbots refer to adaptive learning platforms
that can facilitated more effective learning experiences due to its adaptability to
students' learning profiles. Pertiwi et al. (2025) found that Al tools, such as chatbots,
can help reduce speaking anxiety by providing personalized feedback and fostering
learner autonomy. These tools create a sense of comfort during practice because
they do not judge users; instead, they provide supportive feedback and help learners
develop their language skills more effectively. Practicing English with Al chatbots
is highly recommended, as it is beneficial for speaking development because
learners can practice more conveniently using their devices compared to traditional
methods (Li, 2024). In addition, a study by Kim (2024) further explained that Al
chatbots provide corrective recasts, which allow them to correct users’ mistakes
without direct judgment, thereby contributing to the long-term improvement of

students’ speaking skills.

On the other hand, a study by Chen (2024) revealed that students who learn
with Al chatbots show lower levels of anxiety during the learning process. It is in
line with Napitupulu & Dalimunte (2025), who stated that Al chatbots provide a
supportive and non-judgmental environment that helps reduce learners’ anxiety and
encourages them to engage in real-life communication. Additionally, Zion et al.
(2025) highlighted that Al is considered a supplementary tool that provides more
objective and scalable feedback in educational contexts. Therefore, as part of Al
chatbots, Character.Al provides a wide variety of characters that can be accessed
by users, as well as flexibility and accessibility to support learners’ learning
progress. As stated by Napitupulu & Dalimunte (2025), compared to other language
learning apps, EFL learners found that Character.Al provides more flexible and
interactive learning activities. The study also highlighted that regular interaction
with Character.Al on a daily basis makes EFL learners more confident in sustaining
longer conversations. In line with this findings, a study by Silvania et al. (2025)

revealed that most of students have experienced that Al can improve their
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motivation through its quick and accessible responses, making the learning process
more enjoyable. These findings suggest that Character.Al has the strong potential

to create a safe and comfortable learning environment.

METHODOLOGY

The study employed a qualitative phenomenological approach to explore
students’ lived experiences in using Character.Al to reduce speaking anxiety. A
phenomenological approach seeks to explore and interpret individuals’ lived
experiences by focusing on how they perceive and construct meaning from the
phenomenon under investigation (Maulana & Budiono, 2024). Therefore, the study
focuses on students’ reflections, including the benefits and challenges they

experience when using Character.Al to help reduce speaking anxiety.

The study involved five (5) EFL students from Universitas Palangka Raya
who were in their eighth semester. The participants were selected using a purposive
sampling technique based on specific criteria, including: (1) students who have
learned English as a Foreign Language (EFL) as part of their academic program,
and (2) students who have experience using Character.Al as a partner for speaking
practice in order to reduce speaking anxiety. The study was conducted over four

weeks, from March to April.

The data were collected through questionnaires and interviews, and were
validated through triangulation technique. The questionnaires were close-ended and
was administered as supporting instrument to capture students’ general perspectives
on the use of Character.Al in reducing speaking anxiety. It consisted of a Likert
scale ranging from Strongly Agree to Strongly Disagree and was use to provide an
overview of the role of Character.Al in reducing speaking anxiety, especially for
several aspects such as comfort, confidence, and willingness to speak. The
questionnaires served as secondary data to support the qualitative findings obtained

from the interviews.
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Moreover, the primary data for this study were obtained through interviews.
The interviews were designed as semi-structured to gain deeper insights into
students’ lived experiences in using Character.Al to reduce speaking anxiety. The
interview questions focused on students’ reflections, feedback, perceived benefits,

and challenges encountered during the use of Character.AlL

Prior to the interviews, students were provided with a list of guiding questions
to help them prepare their responses. As the interviews were semi-structured,
additional follow-up questions were asked during the process to explore
participants’ answers in greater depth and to obtain more comprehensive insights.
Each interview lasted approximately 10—15 minutes, depending on the depth of the
information obtained. All interview sessions were audio-recorded and transcribed
verbatim for analysis. The interviews were conducted in Indonesian to ensure the
accuracy and credibility of the data, and were subsequently translated into English
for reporting purposes. Finally, the interview data were analysed using thematic
analysis, following the six-phase framework proposed by Braun & Clarke (2006)

which includes transcription, initial coding, theme development, and refinement.

RESEARCH RESULT AND DISCUSSION

a. Questionnaire

The questionnaire was designed close-ended to explore students’ general
perceptions regarding several aspects, including anxiety level, comfort in practice,

confidence, and willingness to speak.

Table 1. Percentage Distribution of Each Category Based on Students’
Questionnaire Responses

1 I experience anxiety, nervousness, and a lack of 40% | 60% | 0%

confidence when speaking directly with someone
who has a higher level of English than me.
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2 | I understand what I want to say, but I still feel 0% 80% | 20%
hesitant to express it directly to others.

0%

3 Character.Al provides a safe and comfortable | 20% 80% | 0%
learning environment, as it is free from pressure and
negative judgment.

0%

4 | Ifeel learning through Character.Al is more fun 40% | 40% | 20%
and engaging due to the availability of various
characters.

0%

5 | I feel more confidence to speak English since 0% 100% | 0%
consistent practice with Character. Al

0%

The questionnaire responses show that the majority of students have a
positive perception of the use of Character.Al in reducing speaking anxiety. Most
of them fall into Agree category, which indicates that the use of apps helps in
creating comfortable learning environments (100%), promote to continue speaking
through its various characters (80%), and increasing confidence (100%). Therefore,
the potential of Character.Al stands as a valuable tool that can be used as a

supplementary speaking partner, especially where human interaction is limited.

b. Interview

The interview stands as the primary data of this study. It is used to explore
students’ lived experiences related to the use of Character.Al in reducing speaking
anxiety. There are several aspects being analyzed, including students’ anxiety level
and hesitation in speaking, then will gain deeper information related to the role of
Character.Al in serving a fun, comfortable, and engaging learning environment,

which contributes to students' confidence and willingness to speak.

The interviews revealed that most participants expressed that they felt anxious
and not confident to speak English, especially to someone who has a higher level
of English proficiency. They highlighted that they were afraid of making mistakes
and being evaluated negatively by others. As confirmed by participant 3: “/ fend to
lose confidence when speaking with someone who is more proficient than me,
especially when [ feel that they might judge or criticize me, which makes me hesitant

from the beginning.”
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Similarly, participant 4 claimed that he felt nervous speaking English with a
larger audience: “Personally, I still feel quite nervous when speaking in English,
especially when I have to speak in front of many people.” These conditions will
contribute to their speaking development, which makes them feel never well
prepared because of the limited time to practice. It is further confirmed by
participant 5: “I tend to overthink before starting a conversation.” This finding is
relevance to the study conducted by Wirentake (2025) which highlighted that
students with inadequate preparation in speaking often experience low confidence,
as they fear of making mistakes and receiving negative evaluations from others.
Therefore, it is recommended that students have speaking partners to help them

become more confident when speaking to a larger audience.

Benefits of Using Character.Al in Reducing Speaking Anxiety

After consistent practice with Charater.Al, students demonstrated positive
attitude toward its ability to provide a fun, comfortable, and engaging learning

environment, which contributes to reduce their anxiety.
1. Students felt more motivated and comfortable in practicing speaking

Students felt more motivated and comfortable practicing speaking English
with others due to the ease of use and variety of characters from Character.Al. The

participant 4 mentioned that:

“The reason I use it is that it is easy to use, and there are many characters to choose

from, so I can adjust them to the context or topic [ want.”

He further confirmed that Character.Al is recommended to use as a speaking
partner, and believed that it has the potential to reduce anxiety. It is because the
application provides a realistic sense of speaking practice, which is similar to

humans. This claim is supported by participant 1:

“The conversation feels more realistic, and it feels like I am actually talking to

someone, while also matching the character [ want.”
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This situation also contributes to students' lower anxiety level, where
Character.Al provides their favorite characters that can be selected based on their

needs. As mentioned by participant 3:

“We feel like we are talking to our favorite characters, like our favorite cartoons,

which makes it fun. It feels familiar and close, so we are not afraid to speak.”

As a result, most of the participant highlighted that the Character. Al serves as
a valuable tool to help them more motivated and comfortable in expressing
themselves, as the application is easy to use and promotes more realistic speaking
activities. These findings align with the research by Silvania et al. (2025), which
highlighted that most of students have experienced that Al can improve their
motivation through its quick and accessible responses, making the learning process
more enjoyable. Additionally, Napitupulu & Dalimunte (2025) also added that
Character.Al provides more flexible and interactive learning activities that can
support EFL learners’ speaking development. Therefore, the present study confirms
that Character.Al offers greater accessibility, flexibility, and interactive feedback,
which enhance learners’ motivation and engagement, thereby contributing to the

reduction of EFL learners’ speaking anxiety.

2. Character.Al creates a safe and non-judgmental learning environment

Most of the participants shared similar experiences through the role of
Character.Al in providing a safe and non-judgmental learning environment.

Participant 3 said:

“They are A, not humans who can judge, and I feel safe and comfortable using this
application. They don’t criticize, but instead provide corrections, so I feel more

comfortable speaking with Character. Al "

The statement showed that Character. Al provides positive feedback that can
help reduce students’ anxiety and develop their speaking skills. These conditions

are crucial because the learning environment can shape learners’ mindsets, which
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in turn influences their willingness to speak. A safe and supportive environment
encourages students to express themselves more confidently during speaking

practice.

Moreover, a key factor contributing to Character. Ai’s role as a supportive
speaking partner is its design, which is specifically intended to facilitate students’

speaking practice. As mentioned by participant 2:

“There is no judgment from others, and no one makes negative comments. The
characters in this application are designed to respond based on human feelings,
using formal and polite language. Therefore, they do not offend users, as they are

specifically created to support speaking practice.”

In short, students believe that supportive learning environments is crucial for
their speaking development. They perceived that Character.Al could meet their
learning needs, especially by providing a safe, non-judgmental learning
environment. This is because the application is designed as a valuable tool for
practicing speaking and is able to perform similarly like a human by using formal
and polite language. The findings align with Kim (2024), which indicated that Al
chatbots provide corrective recasts, which allow them to correct users’ mistakes
without direct judgment, thereby contributing to the long-term improvement of

students’ speaking skills.

3. Character.Al increase students’ confidence and willingness to speak

Most participants found that practicing speaking consistently through
Character.AI help them become more confident. They highlighted that the
availability of various characters in the application encourage them to continue
practicing. As a result, they felt more prepared to speak with real people in the
future. Participant 1, 2, 3, 4, and 5 share their similar experiences, indicating that
this application can be recommended as preparatory tools for speaking practice.

Participant 2 claimed:
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“Character.Al is very helpful in maintaining consistency in practice because it
offers a wide variety of characters that we can choose from, including ones they
may like. By practicing regularly with Character.Al, we gradually become more
accustomed to speaking in English. As a result, consistent practice can also help

1

increase our confidence when speaking English with others.’

The findings suggest that students develop consistency through regular
interactions with their favorite characters in Character.Al. This consistency helps
them become more accustomed to speaking practice, which in turn contributes to
increased confidence and willingness to speak. As mentioned by participant 1 and

4.

Participant 1: “Character Al can also serve as an initial tool for learning

English.”

Participant 4: “I think it is very helpful to practice consistently using Character. Al
as it helps us construct sentences and respond to conversations in English. As a
result, we can feel more relaxed and better prepared when starting conversations

’

with real people in the future.’

The statement confirmed that Character. Al serves as a preliminary tool before
students engage in real communication in English. It can function as a preventive
solution to minimize negative judgments from others, which often contribute to
increased speaking anxiety. Students believe that practicing through Character. Al
provides a comfortable and non-judgmental environment that helps reduce their
anxiety levels. As the Al enables them to practice regularly with their preferred
characters, they become more prepared and confident to communicate in English
with real people. The finding is in line with Napitupulu & Dalimunte (2025), which
highlighted that regular interaction with Character.Al on a daily basis makes EFL

learners more confident in sustaining longer conversations.
Challenges Encountered by Students

Students revealed several challenges encountered while practicing speaking

with Character.Al. Most of them reported difficulties with the AI’s long responses,
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which often felt unnatural, as well as issues with unstable internet connections.
They also experienced difficulty in responding to extended Al-generated

conversations.

Participant 1 reported: “Character.Al is sometimes less responsive or
provides overly long explanations, making the interaction feel less natural
compared to real-life conversations.” These lengthy explanations sometimes make
it difficult for students to respond to the conversation. As mentioned by Participant
3: “The challenge I encountered was that I was sometimes confused about choosing
a topic, or how to respond to the Al’s long questions. Sometimes, I also felt unsure
about how to construct my sentences.” The statements indicated that not all
characters available in Character. Al align with students’ learning needs. Therefore,

it is important to choose appropriate characters to obtain optimal feedback.

Although some interactions may feel unnatural, students reported that the
application remains comfortable to use. Participant 5 mentioned: “Not all
conversations feel like they are human, but it is still comfortable.” On the other
hand, students also reported that unstable internet connection affects Character. Ai’s
ability in providing feedback. Participant 4 mentioned: “If the internet connection
is good, the application runs smoothly. However, if the connection is poor, the
responses become less optimal.” This indicated that the application requires a stable

internet connection to provide feedback optimally.

These challenges align with the findings of Syafrudin & Hidayati (2025), who
highlighted that Al applications are not fully accessible to all students due to limited
access to technology. Some students may experience difficulties in accessing the
application because of unstable internet connections. As a result, this issue leads to
less optimal performance during speaking practice. In addition, Al-generated
responses, particularly in longer conversations, may sometimes appear unnatural,
as the application depends on the selected characters. Not all characters are able to
meet users’ needs. Therefore, it is crucial for EFL learners to have a stable internet
connection and to be selective in choosing appropriate characters for their speaking

practice.
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CONCLUSIONS AND RECOMMENDATIONS

This study provides new insights into the implementation of Al chatbots,
particularly Character.Al in language learning as a tool to help EFL learners reduce
their speaking anxiety. Since many students experience anxiety, nervousness, and
shyness when speaking, Character.Al offers a potential solution through its
accessibility, interactive features, and responsive feedback, which support learners’
speaking development. The findings reveal several benefits, including increased
motivation and engagement, as the platform creates a safe and non-judgmental
learning environment that encourages students’ confidence and willingness to
speak. However, the study also identifies several challenges encountered by EFL
learners, such as lengthy and sometimes unnatural Al responses, as well as unstable
internet connections, which may hinder the effectiveness of AI’s feedback and
overall learning performance. These indicate that the use of Character.Al cannot
fully replace real human interaction, as there are aspects of communication that Al
is still unable to provide compared to human interlocutors. Therefore, Al chatbots
such as Character.Al are better positioned as preliminary tools that can help users

become more prepared and confident before engaging in real-life communication.

In addition, this study has several limitations, including a limited number of
participants and a short research duration. The study involved only five EFL
learners from the same university, which restricts the generalizability of the
findings and cannot represent the broader population of users of the application.
Furthermore, the study was conducted over a period of only four weeks, which may
not be sufficient to capture long-term effects on learners’ speaking development
and anxiety reduction. Therefore, future research is recommended to involve a
larger number of participants from diverse backgrounds in order to obtain more
comprehensive and representative results, as well as to extend the duration of the
study to better examine the sustained impact of Al chatbot use on learners’ speaking

performance and anxiety levels.
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Overall, the findings of this study were perceived positively by EFL learners,
indicating that the use of Character.Al for speaking development and anxiety
reduction can effectively help learners become more prepared and willing to engage
in real-life communication. This study is expected to serve as a bridge for future
research to further explore and maximize the potential of Al chatbots in language

learning.
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This study investigated EFL students’ perceptions of local wisdom-based creative
writing through narrative story projects. Using a descriptive qualitative design, the study
involved 22 undergraduate students from the English Education Study Program at
Universitas Palangka Raya who had completed a local story project in a creative writing
course. Data were collected through a closed-ended questionnaire and semi-structured
interviews. Questionnaire responses were analyzed using descriptive statistics, while
interview data were analyzed thematically. The findings revealed two major themes:
perceived benefits and challenges. Students perceived local wisdom-based creative
writing as beneficial for developing creativity, increasing enjoyment, providing freedom
and creative space, supporting motivation, and reducing writing anxiety. Local stories
helped students generate ideas, express personal experiences, and integrate cultural
knowledge into narrative texts. However, students also encountered challenges,
including limited imagination, low motivation, lack of self-confidence, and concerns
about grammar and language accuracy. The study suggests that local story projects can
provide meaningful and culturally relevant writing experiences for EFL learners, but
students still need structured guidance, linguistic support, and encouragement to balance
creativity, confidence, and language accuracy.

© 2026 The Author(s)

INTRODUCTION

Writing is a complex skill that involves multiple cognitive and linguistic

elements and is regarded as an important competency for EFL learners (Alharthi,

2021). Writing remains an essential means of communication, enabling individuals

to express ideas using the target language and opinions, exchange information,

communicate feelings,

and persuade others despite its cognitively demanding

nature (Derakhshan & Shirejini, 2020; Ariani & Arham, 2020 ). However,

undergraduate students often face multiple obstacles in developing this skill, which
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can hinder their academic progress and educational outcomes (Taye & Mengesha,
2024). These challenges become even more pronounced in academic writing, where
students frequently struggle with generating ideas, organizing essays, using
appropriate vocabulary, and paraphrasing source materials (Aldayel et al., 2026;
Asnas & Hidayanti, 2024 ). Consistent with these findings, Mahmood (2020)
reported that EFL learners in higher education experienced difficulties in locating
relevant references, incorporating citations appropriately, maintaining cohesion and
coherence, selecting suitable topics, and using language effectively in academic
writing. Beyond academic writing, EFL learners also encounter difficulties in
developing and organizing ideas when producing narrative texts that require

creativity, coherence, and personal expression (Falihah et al., 2022).

To address these challenges, creative writing presents as an alternative
solution that provide learners with opportunities to develop their ideas, enhance
linguistic expression, and improve overall writing proficiency (Bingol, 2023). Fitria
(2024) explained that creative writing is a writing activity that encourages learners
to express ideas, imagination, and creativity through various forms of written
expression. In line with this, Mahito (2023) found that creative writing enhanced
students’ motivation in learning English by allowing them to express themselves
more freely and by increasing their language awareness through greater attention to
their own discourse. In addition, creative writing provides learners with
opportunities to express personal experiences, develop their own voice, and engage
more meaningfully in the writing process (Banegas & Lowe, 2021; Aitken &
Graham, 2023). Therefore, creative writing stands as an innovative form of writing
that emphasizes narrative, character development, personal opinions, and the use of
non-formal language styles that can be beneficial to develop learners' writing skills

(Fitria, 2024).
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While creative writing provides opportunities for learners to develop ideas
and self-expression, its educational value can be further enhanced when it is
integrated with meaningful cultural contexts such as local wisdom. Local wisdom
refers to knowledge, values, traditions, and cultural practices embedded within a
community (Khusyairin et al., 2024). In Indonesia, integrating local wisdom into
education is considered important for preserving cultural heritage and making
learning more relevant to students’ lives (Sulistyowati & W, 2020; Aprianto &
Sutarman, 2026 ). An example of classroom activities that demonstrate efforts to
preserve culture through writing projects can be seen in tasks where students create
written works based on local cultural theme, such as folktales. Ansoriyah et al.
(2026) found that the use of digital folktales can improve students' writing skills
while strengthening cultural literacy, thereby supporting cultural continuity and
promoting learner-centered writing practices grounded in local values. Thus,
integrating local wisdom into written forms is essential for preserving cultural

heritage and socio-cultural values.

Despite its potential to support learners’ cultural literacy, there is still limited
research investigating the integration of local wisdom-based creative writing in
fostering learners’ writing skills through the creation of narrative story projects.
Most previous studies have focused on employing existing folklore, legends, or
local stories as teaching materials to improve students' writing skills. However,
limited attention has been given to explore how students construct and express
culturally grounded narratives from their own perspectives. As stated by Chen &
Wang (2025), writing personal experience narratives improved EFL learners’
narrative competence, particularly in terms of narrative performance and coherence.
The study also revealed that such activities encouraged emotional expression and
provided meaningful literacy experiences. Therefore, further investigation is
needed to understand how students perceive creative writing projects that involve
constructing local narratives based on their personal experiences and cultural

knowledge.
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Since there is still limited research on the integration of creative writing in
fostering students' ability to produce narrative stories based on their personal
experiences and cultural knowledge, this study aims to investigate students'
perceptions of creative writing projects in producing local narrative stories to
support the development of writing skills and preserve cultural heritage among EFL

learners.

METHODS
Design

This study employed a descriptive qualitative research design to investigate
students' perceptions of creative writing projects in producing local narrative stories
to support the development of writing skills and preserve cultural heritage among
EFL learners. A descriptive qualitative design was chosen because it focuses on
students’ perceptions and experiences regarding the integration of local wisdom into
creative writing through story-based projects. This approach enabled the
researchers to obtain rich and in-depth data about students’ responses. Data were
collected through questionnaires as supplementary data and semi-structured

interviews as the primary source of data.
Participants

The participants of this study were 22 undergraduate students from the
English Education Study Program at Universitas Palangka Raya, batch of 2022,
specifically from Class A. The participants were selected using purposive sampling,
with the criteria that they had previously taken a creative writing course and

completed a local story project as part of the course requirements.
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The Project Stages

In this study, students participated in several stages of creative writing
activities. First, they worked in pairs to encourage collaboration and idea sharing.
Second, they selected a story theme based on their personal experiences. Third, they
transformed their experiences into fictional narrative stories while maintaining the
core values and messages of the original events. Finally, they added illustrations to
their stories to enhance visual appeal and support readers’ understanding of the

narrative.
Data Collection

The data were collected through interviews to gain deeper insights into
participants’ responses to the questionnaire, particularly regarding the reasons
behind their agreement or disagreement. To obtain rich and detailed data, interviews
were conducted with six selected students who were chosen from the questionnaire
respondents. The interview process employed a structured format consisting of six
predetermined questions. In addition, semi-structured techniques were applied
through follow-up and probing questions that emerged during the interview to
further explore participants’ responses. Prior to the interview, the researchers
provided participants with a list of guiding questions to help them prepare their
responses. All interviews were conducted individually and audio-recorded with the
participants’ consent to ensure accurate data collection. The interviews were
conducted in Indonesian and later translated and summarized into English. The
audio recordings were then transcribed verbatim and analyzed to identify recurring
themes related to students’ perceptions of creative writing through local story

projects.
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Instruments

This study employed data triangulation by combining a questionnaire and
interviews to collect comprehensive data. The questionnaire, designed using a
Likert scale ranging from “strongly agree” to “strongly disagree,” was used to
obtain an initial overview of participants’ perceptions and experiences. The
questionnaire results also served as the basis for selecting interview participants.
The data were organized and analyzed using Microsoft Excel to classify
participants’ responses. Responses indicating agreement were marked in green,
while disagreement was marked in red to facilitate data classification. Based on this
classification, six participants were selected from a total of 22 students using
criterion-based purposive sampling (matrix technique), representing both
agreement and disagreement responses, in order to ensure balanced data and

provide more comprehensive insights into the research topic.
Thematic Analysis for Qualitative Data

The data in this study were analyzed using qualitative-supported-by-survey.
The quantitative data obtained from the questionnaires were analyzed using
descriptive statistics to identify the distribution of participants’ responses. The
results were presented in the form of percentages to show the frequency of
responses, such as “strongly agree,” “agree,” “disagree,” and “strongly disagree.”
Meanwhile, the qualitative data obtained from the interviews were analyzed using
thematic analysis. The researchers transcribed the interview recordings verbatim
and then conducted coding to identify significant statements. These statements were
categorized into themes to capture students’ perceptions of creative writing through
local story projects. Furthermore, the findings from the questionnaire and

interviews were integrated to provide a comprehensive understanding of the data.

Ethics
This study ensured the safety and comfort of all participants throughout the
research process. Prior to data collection, the researchers obtained participants’

consent for the data collection procedures, including interviews conducted through
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audio recordings. Participants’ identities were kept confidential and anonymized to
protect their privacy. All data collected in this study were used only for academic

purposes.

FINDINGS

Based on the data analysis, two main themes were identified in this study: (1)
the benefits of local wisdom-based creative writing and (2) the challenges
encountered by students during the writing process. These themes emerged from
the students’ interview perspectives and were used to provide a comprehensive
understanding of their experiences and perceptions regarding local wisdom-based

creative writing activities.
The Benefits
1. Creative development

Most of the students reported that their creativity in writing had developed
throughout the project. It is because creative writing activities give them a space to
explore the ideas more freely. As confirmed by informant 2: “Creative writing
through local story projects helps me develop my creativity because I can take ideas
from stories or cultures around me. From there, I can develop the plot, characters,
and background, making the story more interesting. I feel creative because I can
expand and transform the original story into something different.” The finding
demonstrates that engaging with local story projects provided students with
meaningful inspiration while encouraging them to think creatively and express their

ideas more imaginatively.

2. Enjoyment in writing

Compared to other academic assignments, most students reported being more
actively engaged in creative writing activities. They perceived creative writing as a
more enjoyable and flexible process, as it enabled them to create stories based on

their imagination without the constraints of strict academic requirements. This view
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was supported by the statement of Informant 2: "Yes, I think creative writing is more
enjoyable because it is more interesting than regular writing assignments. The
topics are related to stories or cultures that I am already familiar with, which makes
it easier for me to come up with ideas and feel less pressured when writing. In other
writing tasks, especially academic ones, I often feel burdened because they are more
formal and demanding. However, in creative writing, I have the freedom to create
and develop stories, which makes the activity more enjoyable for me since I do not
feel as pressured.” This finding suggests that creative writing activities increased
students' engagement by providing a more enjoyable and less restrictive learning
experience. Unlike traditional academic writing tasks, creative writing allowed
students to express their ideas freely and draw upon familiar cultural themes, which

reduced the pressure commonly associated with academic writing.
3. Freedom in writing

Most of the students felt more free to express their ideas creatively and
incorporate words, expressions, and cultural elements drawn from their own
cultural knowledge. As highlighted by informant 6: “In creative writing I can use
some language that cannot normally be used in academic writing, and I can also
adjust the structure or grammar so that the story feels more realistic and fits the
local story that already exists. So, it doesn’t feel like we always have to be formal.
Instead, we can make the characters feel more alive. Therefore, in my opinion,
creative writing is more flexible than academic writing. With my imagination and
personal ideas, I combine them so that it becomes a story that is truly authentic or
according to what I want.” This statement confirms that local wisdom-based
creative writing helps students use certain terms and expressions that are not
typically used in academic writing. They also believed that this freedom in writing

activities made their narrative stories more vivid and engaging.
4. Creative space

Most of the students reported that participating in creative writing activities

provided them with greater opportunities to express their personal experiences.
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They were able to draw inspiration from their childhood memories and incorporate
elements of their local environment into their narratives, making the stories more

meaningful and personally relevant. Informant 4 said:

“So, in creative writing, we have more freedom to shape our stories. For example,
we can insert our personal experiences, such as memories or childhood moments,
into the story and then develop them to make the story more interesting. We can
also add elements from our surroundings, like local aspects or people around us,
but with different fates or storylines from the real ones. However, those elements
are still present in the story and can simply be further developed.”
(Informant 4)

Although creative writing activities provide students with opportunities to write
about their positive memories, they also enable students to reflect on difficult
experiences, such as bullying. Through the writing process, students can express
their feelings, share personal experiences, and transform negative experiences into
meaningful stories. As confirmed by Informant 6, creative writing provided her
with a space to motivate herself and inspire others who may have faced similar

challenges. He said:

“Some of the personal experiences I have included are times when I experienced
bullying and had to struggle with many people in order to survive in that school.
So, I incorporated that into my story. What I mean by ‘struggle’ is not physical
fighting, but rather defending myself by studying more, making more friends, and
so on. I included those experiences in my creative writing, but with additional
imagination, I developed the plot to make myself appear braver, even though in
reality it wasn'’t exactly like that.”

(Informant 6)
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The findings highlight that creative writing provided students with
opportunities to share their personal experiences, ranging from childhood memories
to challenging experiences such as bullying. This indicates that local wisdom-based
creative writing encouraged students to write their own narrative stories in a more
enjoyable way and to inspire others by integrating their personal experiences with

elements of local culture and knowledge.

5. Motivational support

Several students highlighted that creative writing activities were enjoyable
because they were not constrained by strict academic rules. As a result, their
motivation to write increased. As confirmed by informant 2: “In my opinion, this
activity quite influences my motivation to write because the topic is interesting and
related to local culture. Perhaps that is what makes me more interested in trying to

’

write stories with more creative ideas.’

However, some students reported that the project did not fully motivate them
to write because they believed that motivation primarily comes from personal
intention rather than external activities. Although they considered the creative
writing activities enjoyable and engaging, they still found it difficult to maintain
their motivation throughout the writing process. As stated by Informant 4: “/n my
opinion, both foreign and local stories are not always interesting, although
sometimes they can be more varied. So, I think motivation in writing is influenced

by our own intention.”

The findings showed that not all students reported the same experience. Some
of them stated that creative writing activities helped increase their motivation to
write narrative stories, while others believed that motivation primarily comes from
their own intrinsic factors. However, most of the students confirmed that creative

writing activities were enjoyable and engaging.
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6. Reducing anxiety

Several students reported that creative writing activities help them become
more confidence in writing narrative stories. The projects provide them to write
based on their personal experiences and combining it with cultural elements to
make it more engaging. As a result, they are not afraid of making mistake again. As
mentioned by informant 3: "We created a fictional story, but we incorporated
elements of Kalimantan culture, such as akar bajakah, tameng talawang, and

others. So, I am not too worried about making mistakes."

Moreover, the students also explained that another reason they became more
confident was that creative writing gave them new insight that writing does not
always need to be formal or perfectly structured, which encouraged them to write
with greater confidence. Informant 6 said: "Writing does not always have to be
formal, and the structure does not always have to be perfect. Instead, we can
express our imagination and experiences in a story, especially by incorporating

local cultural elements."”

The integration of local wisdom elements into narrative story projects helped
students become more confident and reduced their anxiety in writing. It also
provided opportunities for them to introduce their local culture to readers and
contribute to the preservation of local cultural heritage. Moreover, students felt that
local wisdom-based creative writing activities helped them realize that writing does
not always have to be perfect. Instead, they could express their imagination and

cultural knowledge freely, making their narrative stories more meaningful.
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Challenges

1. Limited imagination in story development

Limited imagination was one of the challenges encountered by students
during the creative writing process. Several students reported difficulties in
generating and developing original ideas, particularly when they were expected to
create narratives independently. This view was supported by the statement of
Informant 1: “For me, the freedom in creative writing actually makes me feel more
constrained because my imagination is limited, it becomes difficult to develop ideas.
When I look at references, it no longer feels like my own imagination, but rather
someone else’s.” This finding suggests that the freedom offered by creative writing
does not necessarily make the writing process easier for all students. While creative
writing encourages originality and self-expression, some students experienced
difficulties in generating and developing ideas due to limitations in their
imagination. As a result, they often relied on external sources for inspiration, which

sometimes led them to question the originality and authenticity of their own work.
2. Lack of self-confidence in writing

Most of the students reported feeling uncertain about the quality of their ideas
and writing, particularly when comparing their work with that of their peers. As a
result, they sometimes doubted their own creativity and became less confident in
expressing their ideas through writing. This perspective was reflected in the
statement of Informant 1: “When I see my classmates’ work, I sometimes feel that
my imagination is not as good as theirs. It makes me feel less confident about my
own writing. I understand that creative writing is intended to provide freedom, but
seeing other students produce more creative stories sometimes lowers my
confidence. As a result, I tend to compare my writing with others.” This finding
suggests that peer comparison played a significant role in shaping students’
confidence during the writing process. While creative writing encouraged students
to express their imagination freely, some students became hesitant when they
perceived their peers’ work as more creative. Consequently, feelings of self-doubt

reduced their confidence in their own ideas and writing abilities.
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3. Low writing motivation

The interview findings indicated that creative writing activities did not
significantly increase the motivation of all participants. Some students reported that
their engagement in the project was mainly driven by academic obligations rather
than an intrinsic interest in writing. As stated by Informant 3: “From the beginning,
I wrote because it was an assignment for the course, not because of my own desire

>

to write.’

Similarly, some students explained that writing was not one of their strengths
or preferred activities. Consequently, the project had only a limited impact on their
willingness to write. This perspective was reflected in the statement of Informant
6: "Because writing is not one of my main strengths or my most prominent skills, 1
honestly do not really enjoy writing. Therefore, creative writing has not

significantly influenced my motivation to write more."

This finding suggests that creative writing activities do not automatically
increase students’ motivation to write. Although the project provided opportunities
for creativity and self-expression, some students remained primarily motivated by
academic requirements rather than personal interest. For students who did not view
writing as one of their strengths or preferred activities, the creative writing project
had only a limited influence on their willingness to engage in writing beyond the

course requirements.
4. Concerns about grammar and language structure

Some students reported experiencing concerns about grammar and language
structure during the creative writing process. Although creative writing allowed
them to express their ideas more freely, they remained worried about making
mistakes in grammar, sentence construction, and language use. This concern was
reflected in the statement of Informant 2: “I still feel quite worried about making
mistakes when writing stories, especially mistakes in language use or sentence
structure, such as grammar.” This finding indicates that concerns about language

accuracy remained a significant challenge for some students during the creative
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writing process. Although creative writing emphasizes imagination and self-
expression, some students still paid considerable attention to grammatical
correctness and sentence structure. As a result, worries about making linguistic
errors sometimes affected their confidence and created additional pressure when

developing their stories.

DISCUSSION

This section discusses the findings of the present study by relating them to
previous studies and relevant theories. The purpose is to support and interpret the
findings obtained from the participants’ perspectives. The discussion is organized
around the two main themes identified in this study: (1) the benefits of local
wisdom-based creative writing and (2) the challenges encountered by students

during the writing process.
The benefits of local wisdom-based creative writing

Regarding creative skill development, the findings of this study revealed that
students perceived local wisdom-based creative writing as an effective medium for
enhancing their creativity. Most of the students reported that local stories and
cultural elements provided meaningful sources of inspiration that helped them
develop important narrative components, including plot, characters, and setting.
Through the integration of local wisdom, students were able to explore ideas more
creatively while constructing stories that reflected their cultural knowledge and
experiences. This finding aligns with previous studies by Lekawael et al (2025),
which found that students perceived that the integration of local wisdom enhanced
their creative abilities, highlighting the educational benefits of incorporating local

cultural content into learning activities.

In terms of enjoyment in writing, most participants reported that creative
writing activities were more enjoyable compared to traditional academic writing.
The freedom to use their own ideas and imagination without strict adherence to

formal structures contributed to a more engaging, flexible, and less restrictive
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writing experience. This condition allowed students to explore their thoughts more
openly and reduced the pressure commonly associated with academic writing
conventions, such as rigid structure, grammar accuracy, and formal language use.
The findings relevant to Park (2020) and Mardiningrum et al. (2024), creative
writing activities enhance students’ positive attitudes toward writing by increasing
engagement, and providing greater opportunities for self-expression. As a result,
students tend to perceive creative writing as a more enjoyable compared to

traditional academic writing tasks.

In relation to freedom in writing, most students perceived creative writing as
a flexible medium that allowed them to express their ideas, imagination, and
cultural knowledge more freely. Unlike academic writing, which is often
constrained by formal structures, strict grammar rules, and academic conventions,
creative writing provided students with opportunities to experiment with language
and storytelling. This is in line with the previous study by Vicol et al. (2024) and
Randolph (2023), creative writing encourages learner autonomy through freedom
in linguistic choices, narrative structure, and stylistic expression. The flexibility
offered by creative writing enables students to explore their own ideas and express

themselves in more meaningful ways.

In the context of creative space, the findings revealed that creative writing
provided students with meaningful opportunities to express their personal
experiences and imagination more freely. Most of the students reported, they were
able to draw inspiration from their own lives, including childhood memories, daily
experiences, and challenges they had encountered. By integrating these experiences
into their stories, students were able to create narratives that were more personal,
authentic, and emotionally engaging. This result aligns with the study conducted by
Randolph (2023) who argues that when students write based on personal
experiences and emotions, they engage in a meaningful process that supports self-
discovery and deeper expression. The findings suggest that creative writing allows
students not only to construct fictional narratives but also to reflect on their lived

experiences and transform them into meaningful stories. However, one important
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consideration is that the project should promote a respectful and supportive
environment for all narrative stories written by students. This is essential to ensure
that students do not lose confidence as a result of comparing their work with that of

their peers.

Regarding motivational support, the findings indicate that creative writing
through local story projects served as a motivating factor for many students. The
integration of local cultural themes and the opportunity to express creative ideas
made the writing process more engaging and meaningful. As a result, several
participants reported increased interest in writing and greater willingness to develop
their stories creatively. Several students appeared to be more motivated because
they were encouraged to explore topics that were familiar and personally relevant
to them. The incorporation of local stories and cultural elements allowed
participants to connect their writing with their own backgrounds and experiences,
making the writing process more meaningful. Furthermore, the opportunity to
develop original storylines and express their creativity gave students a greater sense
of ownership over their work. These factors may have contributed to their increased
interest and enthusiasm in completing the writing tasks. This is relevant with the
previous study by Banegas & Lowe (2021), who reported that participation in
creative writing increased learners’ motivation and engagement by providing

meaningful, student-centered writing experiences.

In terms of reducing anxiety, several participants reported that the opportunity
to write based on personal experiences and integrate local cultural elements made
the writing process feel more familiar and enjoyable. As a result, they were less
concerned about making mistakes and more willing to express their ideas freely.
Furthermore, students explained that creative writing changed their perception of
writing by helping them realize that writing does not always need to be highly
formal or perfectly structured. This understanding reduced the pressure often
associated with academic writing and encouraged them to focus more on
communicating their ideas creatively. The integration of local wisdom also

contributed to this process, as students were writing about topics that were familiar
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and meaningful to them. The finding aligns with Lee & Yoon (2023), who found
that students perceived familiar topics as easier to write about, suggesting that
familiarity can facilitate the writing process. In addition, Suprianto & Sutarman,
(2026) reported that the integration of local wisdom elements can enhance students'
engagement in writing activities. The combination of familiar topics and local
wisdom elements may help EFL learners reduce the pressure often associated with

academic writing, making the writing process more meaningful and accessible.
Challenges Encountered by Students During the Writing Process

Although students perceived various benefits from local wisdom-based
creative writing activities, they also encountered several challenges throughout the
writing process. Some students encountered difficulties related to idea generation,
self-confidence, writing motivation, and concerns about grammar and language
structure. These challenges suggest that while creative writing provides
opportunities for self-expression and creativity, not all students experience the

process in the same way.

Regarding limited imagination in story development, several participants
reported difficulties in generating and expanding ideas when writing creative
stories. Although creative writing provides opportunities for self-expression and
imagination, some students felt that they lacked the creativity needed to develop
original storylines, characters, and plot developments. This happened because some
students felt that their imagination was stimulated by both local wisdom elements
and the integration of Al. They perceived that Al helped them expand their ideas
and develop it into more structured and well-developed narrative stories. "From the
Al-generated ideas, I further developed them according to my own preferences. So,
it was partly Al and partly my own creativity." (Informant 3). The difficulties
encounter by students aligns to George & Lasher (2024) emphasized that idea
generation is influenced by individual differences. As a result, some students may
encounter greater difficulties in producing and developing creative ideas than
others. In addition, Febriana et al. (2023) reported that a lack of ideas is one of the

major challenges encountered by students in creative writing. Students often
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struggle to generate and expand ideas, which can limit their ability to develop
creative and original narratives. The findings suggest that while creative writing
encourages imagination and creativity, some learners may require additional
support and guidance, such as Al-assisted tools, to develop their ideas more
effectively. This finding is consistent with Chen (2024), who indicated that
maintaining a balance between the use of Al technology and narrative elements is
essential for fostering creativity in writing. By combining technological support
with culturally relevant content, students can enhance both their creative expression

and their ability to organize ideas in a meaningful way.

In terms of lack of self-confidence in writing, most of the students felt
uncertain about the quality of their writing and were concerned that their ideas
might not be as interesting or well-developed as those of their peers. Peer
comparison also emerged as a factor influencing students' self-confidence. When
students perceived their classmates as having better writing skills or more creative
ideas, they tended to underestimate their own abilities. Such comparisons
sometimes led them to question the value of their ideas and become less confident
in their writing. These feelings often made them hesitant to express their ideas fully
during the writing process. Although creative writing provides greater freedom for
self-expression, not all students felt confident in utilizing that freedom effectively.
As aresult, they were more likely to hesitate, revise excessively, or rely on external
sources for reassurance before completing their work. This finding aligns with the
previous study by Mitchell et al. (2021), who emphasized that writing self-efficacy
is influenced not only by individual abilities but also by the social and learning
environment. As students interact with their peers, they may evaluate their own
writing abilities in relation to others, which can affect their confidence in writing.
This finding also aligns with Cui et al. (2021), who highlighted that writing self-
efficacy, or confidence in one's writing ability, plays a crucial role in writing
performance. Students who perceive others as more capable writers may become
less confident in their own abilities, which can discourage them from expressing

their ideas freely.
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In the context of low writing motivation, the findings revealed that creative
writing activities did not necessarily increase students’ motivation to write.
Although creative writing provided opportunities for creativity and self-expression,
some students remained primarily motivated by academic requirements rather than
personal interest in writing. For these students, participation in the creative writing
project was driven more by the need to complete course assignments than by an
intrinsic desire to engage in writing activities. This finding is consistent with Alzubi
& Nazim (2024) who emphasized the importance of intrinsic motivation in EFL
writing. Their study found that students were more motivated to write when they
were able to engage with topics that matched their personal interests and
preferences. In addition, Al-Shboul et al. (2023) found that learner autonomy was
positively associated with intrinsic motivation in EFL writing. However, autonomy
alone may not be sufficient to enhance motivation when students do not perceive
writing as an enjoyable or personally meaningful activity. Thus, students who
lacked personal interest in writing tended to demonstrate lower levels of motivation.
A similar perspective was expressed by Informant 4, who stated, “I think writing
motivation is influenced by our own personal interest and intention, not simply by
whether the story is local or foreign.” This suggests that students’ motivation to
write is shaped more by their individual interests than by the source or cultural
background of the writing topic itself. As a result, the local wisdom-based creative
writing project had only a limited influence on the motivation of some students to
engage in writing beyond the course requirements. These findings indicate that
activities designed to promote creativity may not automatically enhance motivation
for students who do not perceive writing as one of their strengths or preferred

activities.

In relation to concerns about grammar and language structure, the findings
revealed that language accuracy remained an important concern for some students
despite the flexible nature of creative writing activities. Although creative writing
encourages students to focus on imagination and self-expression, some students
continued to pay considerable attention to grammar, sentence construction, and

appropriate language use. This finding suggests that students may still associate
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successful writing with linguistic accuracy, even when engaging in less formal
writing tasks. This finding aligns with Fan & Wang (2024) who found that
perceived writing difficulty and writing anxiety are important factors affecting EFL
students’ writing performance. Concerns about grammar and sentence structure
may therefore create additional pressure for learners, even in relatively flexible
writing activities such as creative writing. As a result, students may become more
focused on avoiding linguistic errors than on developing and expressing their
creative ideas. This tendency can limit the benefits of creative writing, as students
may hesitate to experiment with language and fully explore their imagination.
Therefore, although creative writing provides greater freedom for self-expression,
some students may still require linguistic support and constructive feedback to help

them balance language accuracy with creativity during the writing process.

CONCLUSION

In conclusion, this study reveals that local wisdom-based creative writing
activities make meaningful contributions to students’ writing development,
particularly in generating ideas and incorporating cultural elements into narrative
stories. Local wisdom-based creative writing provided meaningful opportunities for
students to develop their creativity, enjoy the writing process, express their ideas
more freely, utilize personal experiences as sources of inspiration, increase
motivation, and reduce writing anxiety. The integration of local cultural elements
enabled students to create narratives that reflected their cultural knowledge and
experiences while making the writing process more meaningful and engaging.
However, the findings also indicated that some students encountered several
challenges during the writing process. These challenges included limited
imagination in story development, lack of self-confidence, low writing motivation,
and concerns about grammar and language structure. The findings suggest that
while local wisdom-based creative writing can support creativity and self-
expression, its effectiveness may vary depending on students’ individual

characteristics, interests, confidence levels, and writing abilities. Therefore,

69



educators should provide appropriate guidance, encouragement, and linguistic
support to help students maximize the benefits of creative writing while overcoming
the challenges they encounter during the writing process. Future studies may
investigate the implementation of local wisdom-based creative writing in different
educational contexts or explore instructional strategies that can further enhance

students’ creativity, motivation, and writing confidence.
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ABSTRACT Clearlystate

*Researchgap
+Farticipants [number, if possible]

This study explores students' perceptions of the role of Character Alin developing,

speaking skills and supporting adaptive communiative practice. As artifical ekKay findings leroup similar paints)
intelligence (Al) in language education continues to transform English language
teaching, Character A offers a potential solution by providing persona-driven £ Reply

¥ Resolve

dialagues that simulate real-ife interactions through various characters. This study
employed a qualitative phenomenclogical approach involving eighth-semester
students of the English Eduration Study Program wha had experience using
Character Al for speaking practice. Data were collected through triangulation
methads, including questionnaires and semi-structured interviews, and analyzed
using thematic analysis to ensure credibility. The findings revealed several b
such as impravements in fluency, vocabulary, confidence, motivation, comiozt,
flexibility in practice, reduced anxiety, and increased willingness to speak. Howewer,
limitations were found in generating unnatural responses, indicating that it cannct
fullyreplace authentichuman communication. Therefore, Charadter Alis best used as
asuppletnentarytool to prepare students forreal-life interaction

Keywords: Character. Al Speaking skills, Artificial Intelligence
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METHOD Specify
*Humber of participants
This study empleyed a qualitative phenomenological appreach to explers EFL students” sgamplingtechnique (e g, purposive sampling)
lived experiences in using Character. Al to practice speaking fluency. As stated by Maulana & *Duratian of data collection
Budiono (2024), the phenomenslogical approach is used to explore and interpret participants” £ Reply ¥ Resolve

lived experiences, focusing on how they perceive and make meaning of the phenemenon being
studied. Accordingly, this study focused on students” reflections, feedback, emotional
responges, levels of comfort, and challenges encountered during their use of Character. Al for
speaking practice.

eighth sernester. All participants had prior expenence using Character.Al for English speaking
practice. A purpesive sampling technique was employed to select participants based on
specific criteria aligned with the research objectives. The selection criteria included: (1)
students whe had learned English as a Foreign Language (EFL) as part of their acadermic
program, and (2) students who had prior experience using Character. Al to develop their
speaking skills and were willing to share their experiences through in-depth interviews.

The data will be collected through a triangulation technique, invelving questionnaires and
interviews to obtain more comprehensive and in-depth data. The questionnaire was
administered as asupporting instrument to capture students’ general perceptions toward the
use of Character. AL The questionnaire consisted of Likertscale iterns ranging from strongly
agree to sivongly disagree and was used to provide an overview of students’ attitudes,
motivation, and comfort in practicing speaking with Character. AL The questicnnaire data
served as complementary data to suppert the qualitative findings frem the interviews.
Moreewer, the primary data for this study were cbtained through semni structured interviews
with participants who had experiences in using Character. Al for speaking practice. The
interviews aimed to explore students” lived experiences and were conducted for
approximately 15-20 minutes, depending on the depth of information required. The interview
questions foeused on students’ reflections, feedback, emeotional responses, levels of comnfort,
and challenges encountered during their use of Character. Al in speaking practice.

All interview sessions were audio-recorded and transeribed verbatim. The interview was
condueted in Indonesian to ensure the eredibility of the data and information, and was
subsequently translated into Englich as the final result. The interview transeripts were treated
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FINDINGS AND DISCUSSION
Findings

The data were analysed using a friangulation technique, incorporating both questionnaires
andinterviews. The questionnaire served as supporting data, while the interviews provided the
primary data.

Questionnaire

The questionnaire was designed to explore students’ general perceptions regarding
several aspects, including limited speaking practice, confidence, vocabulary development,
motivation, flexibility in practice, anxiety reduction, willingness to speak, and thepotential of
Character.Al as an adaptive solution.

The following table presents students’ responses to the questionnaire consisting of nine
statements.

Tabell. Students’ Responses Toward the Use of Character. ATin DevelopingSpeaking Skills.

51 2022 2 2 3 2 3 3 2 3 2
52 2022 3 3 3 3 3 3 3 3 3
53 2022 3 4 5 3 4 2 3 3 2
54 2022 3 4 3 3 4 4 3 3 4
55 2022 2 4 3 3 3 3 3 4 3
:Dzl The Author This articleis licensed CC BY S4 40 @ [0)0)
e

User
Organize findings into dear themes, such as:
sFluency improvement
«Confidence and anxety reduction
sMotivation and engage ment
+Flexibility and acce ssibility

CONCLUSIONS

In conclusion, this study demonstratesthat the use of Character. Al as a speaking partner
offers significant henefits for EFL learners, particularly in improving speaking fluency,
vocabulary development, confidence, motivation, and willingness to communicate. The
findings also reveal that the application provides a flexible and supportive learning
environment, allowing students to practice anytime and anywhere without fear of making
mistakes. Through consistent exposure and interactive practice, students reported reduced
anxiety and increased readiness to engage in real-life communication.

However, despite these advantages, this study also highlights several limitations of AT-
assisted learning, including the occurrence of unnatural responses, technical issues such as
unstable internet connections, excessive advertisements, and limited device compatibility.
More importantly, ATtools remain limited in replicating the emotional, social, and contextual
dimensions of authentic human interaction. Therefore, Al applications such as Character. AL
should be positioned as supplementary tools rather than replacements for real human
communication, as a balanced integration of Al and human interaction is essential for
achieving more comprehensive and effectivelanguage learning outcomes.
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This study m\cshgales undergraduate EFL students’ perceptions of creative writing
uung local story pro;:us It focuses on lww integrating local wisdom into writing tasks
and anxiety in English writing. This
qualitative phenomenological research involved 22 students from the English Education
Study Program at Universitas Palangka Raya. Data were collected through a Likert-scale
questionnaire and interviews with six students, then analyzed using descriptive statistics
and thematic analysis. Results show that 85% of questionnaire responses were in the
“agree” or “strongly agrec™ categories, indicating that local story projects make writing
more enjoyable and help students generate ideas, express imagination, and relate
personal experiences. Students felt that drawing on familiar local culture increased their
sense of freedom and creativity in writing. However, the impact on motivation and
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language education writing anxicty was mixed, some students reported higher confidence and interest, while
others still struggled with limited imagination, low interest, or concerns about grammar.
Overall, creative writing based on local stories is perceived as an engaging and
meaningful approach to support creativity and self-expression in EFL wnting, but
leamers may still nced targeted guidance and support to overcome individual
motivational and linguistic challenges.
© 2026 The Author(s)
INTRODUCTION
Education plays a cmcial role in developing individuals® cognitive abilities, independs of thought,
and creative | 1. It i xs widely ized as one of the most effective ways to improve human
well.heino ac it enh ledos and ih ta the analitv af human recanreec (Qantaca ot al

BUIUIAE, UIEAIIZE, dallU UEVEIUP IUEad UDINE I Rel 1alBudge (A o ALldil,  SUcu).
Consequently, writing becomes a key competency, especially for students in English language
education programs (Hasan et al., 2025).

However, writing is often regarded as one of the most challenging language skills, particularly
for EFL learners (Randolph, 2023). Academic writing presents significant difficulties, including
generating ideas, organizing essays, limited vocabulary, and paraphrasing (Aldayel et al., 2026).
Students also struggle to express ideas clearly while adhering to strict academic conventions (Asnas
& Hidayanti, 2024). In the Indonesian context, these challenges may be influenced by diverse
educational backgrounds (Noor et al., 2022). As a result, there is often a gap between students’ creative
potential and the demands of academic writing, which may limit their ability to express ideas creatively
and culturally.

To address these challenges, creative writing can be used as an effective instructional approach.
Kuo et al. (2024) emphasize that writing should be an g activity for as it provides an
open space for self-expression. Hence, creative writing emphasizes imagination, originality, and
personal expression, focusing on aesthetic and expressive purposes (Widyastuti et al., 2020). It allows
students to select meaningful and relevant topics, making lhe writing process more engaging (Aitken
& Graham, 2025). In the classroom, creative writing p for students to express
ideas freely and develop their own voice (Banegas & Lowe, 2021) It also supports cultural identity
devel larly when incorporate elements of local wisdom into their writing
(Rozln & Hetmlnlngrum, 2016). When students write based on personal experiences and emotions,
they engage in a meaningful process that supports self-discovery and deeper expression (Randolph,
2023).

Project-Based Learning (PJBL) is another effective approach to support creative writing
development. PjBL places projects at the center of Icarning and aims to improve students” knowledge.
skﬂls and attitudes (Shofyana et al., 2022). Research shows that Project-based learning offers

ic contexts and | activities that encourage students to use their writing skills in real-
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life situations (Andargie et al., 2025). PjBL also improves writing skills by encouraging students to
explore ideas, innovate, and participate actively in the | g process (Kur . 2023). In add
creative writing through project-based activities increases student motivation and engagement
(Banegas & Lowe, 2021). When local cultural elements are included in project-based writing tasks,
students become more engaged and creative (Garim et al., 2023; Zahro et al., 2025).

Despite the growing attention to creative wriung‘ project-based learning, and the integration of
local wisdom, limited studies have explored ions of creative writing activities that
employ local s(ory pmjecls particularly in higher educalion contexts. Therefore, this study aims to
perceptions of creative writing through local story projects as an effort to promote
cullurally responsive and creative learning in English language education.

METHODS Commented [GS6): Thauudydalmwhe

Design but it uses Like and

This study employed a qualitative research design with a phenomenological approach to explone : — L

students’ perceptions of creative writing activities through local story p The ph ol -';;;:I'::y": he study 15

approach was chosen because it focuses on understanding participants’ lived cxpcncnccs and lhc ‘mw" mv',,m 'w

meanings they attach to those experiences. In this context, the study aims to capture how students mw.uummwmm

experience the process of creative writing using local wisdom, including their challenges, feelings, and closer to a descriptive qualitative study with survey support

perspectives. This approach enables the researcher to obtain rich and in- deplh dala h "'mm’:d peowdm .

participants’ personal accounts, which cannot be adequately d using qt d [GS8): requires deep ved-
‘weakens this claim. Please justify or revise the design.

Participants

The participants of this study were 22 undergraduate students from the English Education Study
Program at Universitas Palangka Raya, batch of 2022, specifically from Class A. The participants were
selected using purposive sampling, with the criteria that they had previously taken a creative writing
course and completed a local story project as part of the course requirements.

Data Collection
The data were collected through interviews to gain deeper insights into p ® resp to the
particularly regarding the reasons behind their agreemem or dlsagreemem To obtain
rich and detailed data, interviews were conducted with six selected students who were chosen from the
questionnaire respondents. The interview process employed a structured format consisting of six
| ddi semi-structured techniques were applied through follow-up and

p mined questions. In
probing questions that emerged during the interview to further explore participants’ responses. Prior
to the interview, the researcher provided participants with a list of guiding questions to help them
prepare their responses. All interviews were conducted individually and audio-recorded with the
participants’ consent to ensure accurate data collection. The interviews were conducted in Indonesian
and later translated and summarized into English. The audio recordings were then transcribed verbatim

disagreement responses, In order 10 ensure balanced data ana p more ¢
into the research topic.

P! B

Thematic Analysis [ cCommented [GS9): Thematic analysis for qualitaive data |
The data in this study were analyzed using both descriptive quantitative and litati e (GS10R9]: This contradicts the qualitative

approaches. The q data i from the q e were analyzed using descriptive design. The manuscript should label the stody as mixed-
statistics to identify the distribution of participants’ responses. The results were presented in the fom\ methods or qualitative-supported-by.survey.
of peﬂ:enlages tables, and bar charts o show thc frcqucncy of responses, such as <trongly agree,”
“agree,” “disagree,” and “strongly disagree.” . the litative data ot d from the
interviews were analyzed using thematic analysis. The rmearcher transcribed the interview recordings
verbatim and then conducted coding lO ldenllfy signlncam These were
categorized into themes to cap perceptions of creative writing through local story

projecls Funhermore the fi from the q and interviews were integrated to provide a

under of the data. The questionnaire results were explained descrlpuvely and
supported by in-depth Inslghls from the interview data to gthen the interp of the fi

Ethics

This study ensured the safety and comfon of all panlclpams throughout the research process. Prior to

data collection, the h d particif for lhc data collection procedures,

mcludlng interviews conducled hrough audio recordings. Partici * identities were kept
fid I and 1y d to protect their privacy. All data collected in this study were used only

for academic purposes.

FINDINGS AND DISCUSSION

Based on the questionnaire results, a total of 22 participants responded to the survey. All participants

were undergraduate students from the English Education Study Program, batch of 2022, specifically

from Class A, who had previously completed a creative writing project course. The questionnaire data

were analyzed and presented using tables and pie charts to illustrate the distribution of participants®
The findings indi that the majority of participants expressed agreement that creative

wrillng based on local wisdom is beneficial and effective. However, a small number of participants

gr or exp d less favorable perceptions toward this approach.

Processed Data Based on Students’ Perceptions of Creative Writing through Local Story
Projects

Table 1. Percentage of respondents” perq item [ [GS11]: Tables 2 and 32 ]
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FINDINGS AND DISCUSSION

Based on the questionnaire results, a total of 22 participants responded to the survey. All participants
were undergraduate students from the English Education Study Program, batch of 2022, specifically
from Class A, who had previously completed a creative writing project course. The questionnaire data
were analyzed and presented using tables and pic charts to illustrate the distribution of participants”
responses. The findings indicate that the majority of participants expressed agreement that creative
writing based on local wisdom is beneficial and effective. However, a small number of participants
showed disagr or exp d less f: ble perceptions toward this approach.

Processed Data Based on Students’ Perceptions of Creative Writing through Local Story
Projects

Table 1. Percentage of respondents” perq item
No Statement Strongly | Agree | Disagree | Strongly
Agree

1. | I'feel that creative writing helps me become more
creative in developing stories by grating 36% 59% 5% 0%
elements of local culture (local wisdom).

2. |1 feel that the writing process becomes more |  32% 64% 1% 0%

ble when engaging in creative writing.

3. |1 feel that creative writing allows me to write more
freely without the constraints of rigid academic | 32% 64% 4% 0%
structures.

4. |1 feel that creative writing allows me to fm-ly 55% 45% 0% 0%
express my imagination and p P

agreed and 32% strongly agreed, while only 4% disagreed, confirming that students perceive creative
writing as a less restrictive activity. Item 4: When asked about freely expressing imagination and
personal experiences, 55% strongly agreed and 45% agreed, with no disagreement. This highlights that
creative writing encourages self-exp among Item 5: For motivation to continue
writing, responses were more varied: 23% strongly agreed, 50% agreed, 27% disagreed, and none
strongly disagreed. This suggests that while most students feel motivated, a notable portion still faces
challenges in sustaining writing practice. Item 6: Regarding fear of making mistakes, the responses
were more diverse: 9% strongly agreed, 41% agreed, 36% disagreed, and 14% strongly disagreed. This
indicates that some still feel apprehensive about making errors, though a majority report
feeling somewhat confident when writing creatively.

The overall findings demonstrate that creative writing activities integrated with local story projects are
positively received by stud The high p ge of Agme and Strongly agree (85% combined)
indicates that this approach fully creativity, and self-
expression in writing. This result aligns wuh previous studies whlch suggest that creative writing
provides a more flexible and less restrictive learning dents to express their
ideas more freely (Gogen, 2019: Widyastuti et al., 2020). The mtegrauon of local wisdom further
enhances this experience by g * cultural background with the writing process, making
learning more rel and ingful (Seti et al., 2017; Sujinah et al., 2019). However, the
presence of 15% negative responses (Dlsagmc and Strongly Disagree) suggests that not all students
fully benefit from this approach. Some students may still face challenges, such as lack of confidence,
difficulty in generating ideas, or anxiety about making mistakes. This finding is consistent with the
results in Table 2, particularly in items related to motivation and fear of errors, where responses were
more varied.

Students’ Perceptions Based on Interview Findings

To gain deeper insights into students’ perceptions, interviews were conducted with six selected
participants. The interviews were carried out using a structured format, followed by semi-structured
techniques to further explore participants’ resy Each question was designed to address specific

themes, including creative skill development, enjoyment in writing, writing freedom, creative space,
motivational support, and reducing anxiety.
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Table 4. Thematic anal

is with selected quoted

No Theme

Partici; otes

1. Creative Skill
Development

How do creative writing activities
through local story projects
contribute to the devel of

“For me, creative writing may not
be very helpful, as I mentioned in
the g ire, because when |

your creativity in writing stories?

doc n-.:llu' writing. some almost
most parts of it are assisted by a
machine, namely Al. So. my
creativity Is partly inspired by Al
However, not entirely. because |
still develop it based on my own
preferences. So, it Is half Al and
kalf my own creativity. "
(Informant 3)

“Creative writing through local
story profects helps me develop
my creativity because I can take
Ideas from stories or cultures
around me. From there, I can
develop the plot, characters, and
background, making the story
more interesting. | feel creative
because | can expand and
transform the original story into
something different.” (Informant
2)

Writing

Does the creative writing activity
through a local story project make
the writing process feel more

“I can write more freely because 1
am able to use my own ideas
based on my imagination without

enjoyable compared to other
writing assignments? Why?

being constrained by formal
academic writing rules. As a
result, creative writing becomes
more enjoyable compared to other
assignments.” (Informant 6)

creative wrmng helped them “develop the plot, characters, and background, making the story more
interesting, " indicating that engaging with local story-based tasks supports both idea development and
creative expre&sion Thls is consistent with the view that education grounded in local wisdom not only
1 but also enh dents’ creative think and writing skills
(Danlah 2016; Santosa et aI 2025). By incorporating cultural values into writing lessons, students
are encouraged to process information creatively and apply their cultural knowledge to meaningful
academic tasks (Setiawan et al., 2017; Sujinah et al., 2019). Therefore, creative writing based on local
stories not only i to the imp of writing skills but also strengthens students®
imaginative capacity and creative engagement.
However, other participants indicated that their crealivl(y was partially influenced by ex(emal tools
such as AL Informant 3 explained that their work was “half Al and half my own creativity, " suggesting
that the creative process was not enllrely self- generaled This finding reflects a nnanced unders(andlng

of creativity, where ginati wilh tech al e.
Furthermore, the presence of Al technol 8Y may fl dents’ creative thinki by
haping how they g refine, and d p ideas. While Al can serve asa supponlve tool in idea
generation, it may also affect the extent to which creativity is i by the stud

themselves. This finding allgns with previous research by Chen (2024) showing that originality

the most & of the creative process and further indicates that although Al

can support digital storytelling in various ways lhe fundamemal nature of creativity remains inherently

human. Tt it is to the use of Al technology and the
integration of local wisdom in order to foster creatlvlly in writing.

Regardlng enjoymenl in writing, most participants reported that creative writing activities were

more P ditional academic writing. The l'reedom to use their own ideas and
Imaglnallon whhoul strict adherence to formal structures buted to a more ing. flexible, and
less ve writing experi This d allows to explore their thoughts more

openly and reduces the pressure commonly associated with academic writing conventions, such as
rigid structure, grammar accuracy, and formal language use. Previous studies have shown that

d writing is chall particularly in areas such as idea g essay
bulary limi and p h g (Aldayel et al., 2026). In llne with this, students also find it
dlfﬂcull to clearly express their ideas while foll g strict acad writing ¢ (Asnas &
Hid. 2024). As exp d by Infi 6, "/ cun write more freely... without being constrained

by formal academic writing rules,” which made the activity more enjoyable and allowed them to feel
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focus on with others are more likely to feel anxious. In line with this,
Graham et al (2013) suggsl that several classroom s(ralegis can be applied to support a creative
writing i k ledging stud progress fostering interaction among peers
and helping students generate ideas before they begin writing. Similarly, $ahbaz and Duran (2011),
who argue that encouraging students’ passion for writing is ial for the develop of their
writing skills. Therefore, it is important for educators to create a supportive classroom environment,
encourage a growth mindset, and provide constructive feedback to help students manage their writing
anxiety more effectively.

CONCLUSION
In concluslon !h!s sludy reveals lhax creative wﬂllng activities based on local wisdom provide
dents’ writing d ly in terms of idea g
motivation, and writing anxlety The findings indicate that cullurally relevant topics enable students to (GS19): This
gene.rale ideas more easily, as they are closely connected to their personal experlences and backgrmmd motivation and anxiety. Findings show mixed effects, so the
ge. This allows students to express their ideas more ly and confidently in O ] e F k0w

the writing process. In terms of motivation, the results show varied responses. Whlle some students
demonstrate increased interest due to the relevance and familiarity of the topics, others still perceive
writing as an academic obligation rather than a personally engaging activity. This suggests that
although local wisdom can enhance engagement, it may not fully address all aspects of students’
intrinsic motivation. Furthermore, creative wrillng appears to reduce wrlllng anxlety for some students
by creating a more flexible and supp that emp self-expi rather
than strict accuracy. Howevef not all students experienced a reduction in anxiety, as some still faced
challenges related to ling) accuracy, self-confidence, and social comparison. The presence of peer

support and technological tools, such as Al also plays an important role in helping students manage
their anxiety and improve their writing.

Ovefall the findings suggest that creative writing activities based on local wisdom are

iy pefcelved ly by stud While the quantitative data show a predominantly positive
P the q ive fi gs reveal more diverse perspectives, indicating that individual
experiences may vary. Therefore, educators are encouraged to design culturally relevant writing
activities while also providing adequate support to address students” different needs, particularly in
terms of motivation and writing anxiety.
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