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ABSTRACT

This non-thesis final project aims to develop students' academic writing
competence through the preparation, submission, and publication of scholarly
articles as an alternative to the conventional undergraduate thesis. The project
resulted in the production and publication of three academic articles within the field
of English Language Teaching (ELT), focusing on various aspects of English
language learning and education. The first article, entitled "Learning Experience
and English Exposure of English Education Students at University Palangka Raya",
was published in JELT (English Language Teaching Journal Jambi), a SINTA 5
accredited journal, with the student serving as the main author. The second article,
"Investigating the Use of English Writing Assistant Application by English
Language Education Students”, was published in EEJ (English Education Journal),
a SINTA 4 accredited journal, with the student contributing as the supporting
author. The third article, "English Education Students’ Perception of English as an
International Language”, was published in LEEA (Linguistic, English Education
and Art Journal), a SINTA 4 accredited journal, with the student acting as the main
author.

The implementation of the project involved several stages, including topic
selection, literature review, research design, data collection, data analysis,
manuscript preparation, revision, and journal submission. Through these stages, the
project demonstrates the student's ability to engage in the complete cycle of
academic writing and scholarly publication. Throughout the completion of the
project, the student encountered several challenges, including responding to
reviewers' feedback, maintaining the quality of academic writing, managing
publication timelines, and balancing academic responsibilities. These challenges
were addressed through continuous consultation with supervisors, repeated
revisions, and effective time management, which contributed to the improvement
of the student's research competence, academic writing skills, and understanding of
the scholarly publication process. Therefore, future students undertaking article-
based final projects are encouraged to begin the writing process early, strengthen
their academic writing skills, maintain regular consultation with supervisors, and
prepare themselves for the peer-review and publication process. Higher education
institutions are also encouraged to provide continuous guidance and support in
scientific writing and scholarly publication.

Keywords: academic writing, article publication, English language teaching,
journal publication, non-thesis final project.
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CHAPTER |
THE FIRST ARTICLE

This chapter discusses the general description of the first article along with
its writing and publication processes. The chapter presents the background,
objectives, methodology, findings, and contribution of the study. In addition, the

original published version of the article is attached at the end of this chapter.

1.1 INTRODUCTION TO THE FIRST ARTICLE
This chapter presents the first article produced by the student. The title of
this article is “Learning Experiences and English Exposure of English Education
Students at Universitas Palangka Raya”. The article was authored by the student as
the main writer together with her colleagues from Universitas Palangka Raya. This
article was published in Jambi-English Language Teaching Journal (JELT), Vol. 9

No. 2, 2025, on pages 97-109.

English plays an increasingly important role in global communication,
education, technology, and intercultural interaction. As globalization continues to
expand, English has become a lingua franca that enables access to knowledge and
international collaboration. Despite English being taught at various levels of formal
education in Indonesia, English proficiency among Indonesian learners remains
relatively low, as reflected in the EF English Proficiency Index report. Learning
experiences and exposure to English are considered important factors influencing

students’ language development because meaningful learning occurs when students



actively participate in learning activities and interact with the target language both

inside and outside the classroom.

Several studies have highlighted the importance of learning experiences,
learner autonomy, and digital technology in supporting English language
acquisition. Previous research has shown that independent learning activities,
digital media, and authentic exposure can significantly contribute to students’
language development and motivation. However, many previous studies have
focused primarily on learning strategies, teaching methods, or technological
integration, while relatively little attention has been given to students’ actual
learning experiences and their level of English exposure in academic, digital, and
social environments, particularly within local Indonesian contexts such as
Universitas Palangka Raya. Therefore, this study aims to explore the learning
experiences and English exposure of English Education students at Universitas

Palangka Raya.

This study employed a mixed-method research design involving 42 English
Education students from the 2022 cohort at Universitas Palangka Raya.
Quantitative data were collected through closed-ended questionnaires using Likert-
scale items, while qualitative data were obtained through open-ended responses.
Quantitative data were analysed using descriptive statistics, including frequency
distribution, percentages, and mean scores, whereas qualitative responses were
analysed using descriptive thematic content analysis to identify recurring themes

and patterns related to students’ learning experiences and exposure to English.

10



The findings revealed that most students demonstrated relatively positive
learning experiences, particularly in terms of motivation and engagement in English
learning activities. Nevertheless, the active use of English remained inconsistent
across productive language activities. Informal exposure through digital media,
especially entertainment-based content such as songs, movies, and social media,
was more dominant than educational content, while formal classroom exposure and
exposure through social environments were still relatively limited. The contribution
of this study lies in providing insights into the relationship between learning
experiences and English exposure in shaping students’ language development and
offering practical implications for designing more balanced learning strategies that
integrate formal instruction, digital media, and authentic opportunities for English

use.
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Abstract

This study discusses the learning experiences and level of exposure to English among English
Education students at the University of Palangka Raya. This issue is important because English
proficiency in Indonesia is still relatively low according to the EF EPI 2023 report, making an
understanding of students' learning experiences and exposure relevant to improving the quality of
learning. Previous studies have mostly focused on learning strategies, while the aspects of students'
real experiences and their level of exposure have rarely been studied, especially in the local
context. This study aims to describe the learning experiences and English exposure of students.
The research design uses a mixed method involving 42 students as participants. Data were
collected through closed questionnaires (Likert scale) and open-ended questions, then analyzed
descriptively, quantitatively, and qualitatively. The results show that most students have fairly
positive learning experiences, especially in terms of motivation and engagement in learning.
However, active use of English is still inconsistent. Informal exposure through digital media,
especially entertainment content, is more dominant than educational content. Meanwhile, formal
exposure in the classroom and exposure through the social environment is still limited. These
findings emphasize the importance of learning strategies that are able to integrate formal and
informal exposure and independent learning in a balanced manner in order to support students'
English language proficiency more optimally.

Keywords: Education, English Exposure, Learning experience.

INTRODUCTION

Language is an important tool used by people to communicate and interact with one
another. In this era of rapid globalization, especially in the world of education, the use of
foreign languages has become increasingly crucial, particularly English, which has become
the primary language of communication in the exchange of knowledge, technology, and
global culture. (Gallowa & Numajiri, 2020) state that globalization has strengthened the
position of English as a lingua franca in various forms of international communication.
This is reinforced by (Rose & Galloway, 2019) who emphasize the importance of the
Global English’s approach in teaching, given that English has now become a basic cross-
cultural and functional skill.

English language learning in Indonesia has started since the colonial era, which in
the current era has become a compulsory subject at various levels of formal education.
This is certainly an opportunity for students in Indonesia to learn more about English and
implement it into their daily lives, but it is also a challenge during the learning process.
Based on data released by (EF EPI, 2023), Indonesia is ranked 80th out of 112 countries
regarding English proficiency. This condition is the impetus for the need for in-depth
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research on the learning experience of students in Indonesia, especially English education
students.

The learning process and experience play an important role in improving students'
mastery and skills, because meaningful learning occurs when students are actively
involved. (Kolb & Kolb, 2018) emphasize that meaningful learning experiences are
formed through a cycle of concrete experiences, reflection, concepts, and active
experimentation. Unfortunately, implementing this approach in Indonesia poses its own
challenges.Positive perceptions and active student participation are also crucial in shaping
meaningful learning experiences. (Hidayat & Fauzan, 2021) highlight that supportive
academic environments directly strengthen students’ motivation and participation in EFL
classrooms.These challenges include the varying quality of educators and their teaching
methods, as well as the lack of adequate facilities and infrastructure. Educators in
Indonesia, particularly those teaching English, must create an effective learning system
that does not rely solely on lecture-based methods but is balanced with hands-on student
practice. Various efforts can be employed by educators during the learning process,
including leveraging advancing technology and adapting teaching methods that encourage
students to engage directly.

Active learning at school must be accompanied by personalized learning. Personal
learning experiences also affect the stimulation of individual development in achieving
satisfactory learning outcomes. At this stage students will be challenged to take an active
role as autonomous, who are able to manage time, choose material that suits their needs
and maintain consistency of interest (Pahlevi, 2021). (Benson & Huang, 2020) states that
students who consume English learning independently (movies, podcasts, articles, etc.),
will show 25% faster development than ordinary students. In other words, learning
experiences outside the classroom certainly make a significant contribution and benefit.

Based on the previous explanation, students must form a learning strategy that
produces of course. As the saying goes that a building that stands firmly starts from a
strong foundation, language learning also requires a strong foundation. (Richards, 2015)
asserts that mastery of the four basic skills of listening, speaking, reading and writing is the
key to success in language. To achieve the four basics of language, of course, supportive
learning resources are needed, one of which is the utilization of digital media. The
utilization of digital media, such as online learning platforms and technology-based
applications, provides opportunities for students to practice the four skills flexibly and
independently. Various interactive features offered by digital media allow students to
access a variety of authentic materials, do repetitive exercises according to individual
needs, and get instant feedback.

In addition, technology also facilitates direct interaction through social media,
online forums, or virtual collaboration, making the language skills acquired more relevant
and practical. As stated by (Godwin-Jones, 2018), the utilization of mobile and digital
technologies in language learning significantly expands learning opportunities outside the
formal classroom, as well as supporting the development of learning autonomy and
increasing student motivation in mastering English.In addition, several studies emphasize
the role of digital and entertainment-based media in supporting language learning.
(Hanafiah, 2019) found that the use of films can increase students’ speaking participation,
while (Syahira et al., 2024) revealed that entertainment-based digital media has a strong
appeal for learners, although it tends to encourage the use of English more in informal
contexts than in formal academic settings.

Apart from the challenges described earlier, the most dominating is the absence of
dedication to the introduction of foreign languages from an early age, which then has an
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impact on students' unpreparedness in developing optimal English language competence.
The introduction of an object or subject early on, will help the child's progress to
understand and master it, which of course must be balanced with systematic support
through communicative and student-centered teaching strategies, so that early exposure to
language does not only become a discourse, but is truly embedded in the learning process.
Another factor that contributes to this challenge is that the development of English
language learning in Indonesia is hampered by limited digital infrastructure and
suboptimal adaptation of learning media and curriculum load (Yulianti &Arifin, 2022).

Although both in-school and personal learning experiences play an important role,
they are still not fully able to fulfil students' learning needs in developing English as a
whole. One aspect that is often overlooked, especially in education, is the level of students'
exposure to English in their daily lives. Students' exposure to English plays a crucial role
in shaping students' linguistic character and confidence in communication. The more often
students are exposed to the use of English in real contexts, whether through digital media,
social environments, or the consumption of authentic content, the greater their chances of
realizing the language naturally. (Liu, 2022) also notes that many EFL contexts, including
in Asia, are characterized as “input-rich but output-poor,” meaning learners receive
sufficient exposure but often lack opportunities to produce the target language. This
condition can hinder the development of speaking and writing skills if not addressed
properly.

But unfortunately, in Indonesia the realization of the use of English in everyday
life, still cannot be said to be achieved because the exposure that takes place is still
minimal and less authentic. This is what causes many students to think that English both at
school and in everyday life is only a formality of the world of education (Meisana etal.,
2020). This statement can be proven by the results of research conducted by (Astuti, 2017)
in several high schools in Yogyakarta, which shows that most students feel less confident
speaking English, due to the lack of direct practice opportunities in the surrounding
environment. It can be concluded that the absence of a practical environment that supports
authentic language causes students to only master theoretical aspects, not real
communicative skills.

Given these challenges, it is important to understand that each student has a unique
learning experience, which greatly influences how they receive and develop English
language skills. In addition to classroom learning experiences, exposure to English through
digital, environmental and independent activities also plays an important role in shaping
students' language proficiency. However, to date there is little research that specifically
explores how learning experiences and exposure levels affect their English learning
process, especially in a local context such as Indonesia. Many previous studies have
focused more on developing learning models or strategies (Alfiah, 2020; Hapsari, 2019),
without considering in depth the individual conditions of students, variations in learning
experiences, and their level of exposure to English. Therefore, this study aims to fill this
gap and is expected to answer the question “what are the learning experiences of English
education students at the University of Palangka Raya? and how do English education
students at the universitas of Palangka Raya experience English in their academic and
social contexts?”” by exploring in depth the learning experiences and levels of exposure to
English experienced by English education students in Palangka Raya.

Without this research, understanding of the factors that influence students' learning
experiences and exposure to English in the local Indonesian context will remain limited,
making it difficult to develop appropriate learning strategies.The main purpose of this
study is to describe and analyse the extent of learning experience and the level of exposure

99

14



Jambi-English Language Teaching Journal e-ISSN: 2503-3840
https://online-journal.unja.ac.id/jelt/index 9(2), 2025, 97-109

to English among English education students. This research carries the title "Learning
Experience and Exposure of English Education Students." This title reflects an attempt to
answer the challenges of English language learning in Indonesia through a more
contextualized approach and based on students' real experiences. The results of this study
are expected to contribute both theoretically in the development of language learning
literature, as well as practically in the formulation of learning strategies that are more
contextual and relevant in the educational environment.

METHOD

This study uses a mixed-method approach, combining qualitative and quantitative
approaches to obtain more in-depth and holistic results. According to (Creswell, 2018),
mixed methods allow researchers to combine numerical and descriptive data in a single
study, resulting in richer and more comprehensive findings. The quantitative approach was
used to collect data through closed-ended questionnaires, while the qualitative approach
was obtained through analysis of open-ended questions in the questionnaire. This
combined approach aligns with the views of (Fraenkel et al, 2019), who state that in
research on second language learning, the simultaneous use of quantitative and qualitative
methods is crucial to capture aspects of the learning experience that cannot be fully
represented by statistical data alone.

The data obtained were analysed using two techniques, in accordance with the
principles of mixed methods. Quantitative data, consisting of 29 closed-ended statements,
were analysed using descriptive statistics, including frequency distribution, percentage,
and mean value. The use of descriptive statistics is in accordance with the recommendation
of (Fraenkel et al, 2019), which states that descriptive statistics are effective for
summarizing data in survey-based educational research. Meanwhile, Qualitative were
analysed using a descriptive thematic content analysis technique, with the aim of
identifying key patterns in students' responses regarding the use of digital media as a
means of learning English. This technique allows the researcher to organize the open-
ended responses into meaningful themes, and support them with direct quotes from the
respondents, in order to make the understanding of the phenomenon under study richer and
more contextual (Vais Moradi et al., 2019).

This study was conducted in the English education study program, Faculty of
Teacher Training and Education, University of Palangka Raya, Central Kalimantan, with
42 English education students from the 2022 cohort participating. The selection of location
and participants was done purposively, with a diverse background of students, enabling the
researcher to obtain varied data. The participants in this study were English education
students from the 2022 cohort, with a total of 42 participants. The selection of participants
in this study was conducted using purposive sampling, with criteria including having
actively participated in English language courses for at least five semesters and being
willing to serve as respondents in this study. The use of purposive sampling aligns with the
views of (Fraenkel et al, 2019), who state that purposive sampling is a technique for
determining samples based on specific considerations to ensure that the data obtained is
more robust.

Data collection on this questionnaire was carried out using a questionnaire
containing 30 statement items, which have been compiled based on theories related to
learning experience and language exposure, and have been adapted to the context of
students' daily lives. According to (Fraenkel et al, 2019) the use of contextualized
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questionnaires is very important in language research, so that the data obtained truly
reflects the real experiences of participants. All questionnaires were distributed online via
google form, to provide easy access for students. This online distribution is in line with
recent research trends which show that the use of online questionnaires can increase
efficiency and flexibility in data collection (Evans & Mathur, 2018). By combining these
two techniques, it is hoped that the research can provide a comprehensive picture of the
learning experience and exposure to English of English Language Education students at
Palangka Raya University, as well as answer the research objectives that have been set.

RESULTS AND DISCUSSION

This section presents the findings and discussion of the study, organized according
to the research questions. The first part discusses students’ learning experiences (RQl),
followed by their English exposure across academic, digital, and social contexts (RQ?2).

Research Question 1: What are the learning experiences of English Education students
at the University of Palangka Raya?

Learning experiences and exposure to English have a role in shaping students'
English language skills. Broadly speaking, this study aims to describe how English
education students at Palangka Raya University build learning experiences and the level of
English exposure they experience.

® Sxcosly Disasee @ Disagree & Newsd & Ages B Stwongly Agee

Figure 1: Students Learning Experience

The diagram above illustrates 9 statements regarding students' learning experience
in the English language learning process. 35% of students chose the neutral category for
their learning experience. This shows that most students still assess their learning
experience at a moderate level, not fully positive or negative.
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Figure 1: Students Leaming Experience
Based on the bar graph of "learning experience" which illustrates the responses to
nine statements in the form of a Likert scale (sts-ss), it can be seen that most students tend
to be in the category of agree (s) and neutral (n) in answering statements related to their
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experience during English learning. In the first statement, the majority of students 54.76%
gave a "neutral" answer which indicated an attitude that was not clearly leaning,
meanwhile, 16.67% chose to agree, and only 9.52% strongly agreed. This shows that there
is still a distance between the expectations and reality felt by students in the learning
process.

In contrast to the results of the initial statement, the second and third statements
showed a positive response. there were 40.48% and 50.00% of respondents who chose to
agree with the two statements. Based on the existing results, it can be said that students
feel more motivated and benefit from the learning process they are undergoing, although
they still do not have a very strong level of confidence in the quality of the learning
experience as seen from the graph. the average strongly agree is below 15%. i line with
the findings of (Hidayat&Fauzan, 2021), which states that positive perceptions of the
learning experience are closely related to active participation and reinforcing support from
the academic environment.

For example, in the fourth and sixth statements, 45.24% of respondents chose
neutral, which indicated their uncertainty about the effectiveness of the teaching materials
and methods used. Only 10-15% of respondents chose to agree. This finding identifies that
language barriers are still a significant challenge for some students who tend to be passive-
minded regarding English. Statement nine shows quite interesting results. The data shows
40.48% of respondents disagree (ts) while only 4.76% strongly agree (ss) on this
statement. This result quantitatively shows that there is still resistance or doubt from most
students towards the effectiveness of digital media in learning English. At first glance, this
data seems to contradict the general assumption that the digital generation is very close to
technology.

However, the results of the above statements contradict the qualitatively analysed
open-ended answers, where more complex and rich narratives were found. In fact, some
students actually mention YouTube, Tik-Tok, Spotify, Duolingo, Quizzes and other
applications such as cake and character ai as media that they actively use to learn English.
one of the participants 7 and 8 wrote interconnected answers: "I am more interested in
learning English through digital media such as YouTube and quizzes application. digital
media provides many options for students to learn in the way they like to learn.”
participant 24 also mentioned "I agree because digital media such as you tube, Tik-Tok,
and Instagram reels help me learn English in a fun and easy to understand way."

From these responses, it can be seen that although some students explicitly disagree
with the 9th statement on the Likert scale, in practice they still use and rely on digital
media as a means of learning. this indicates a mismatch between explicit perceptions
(attitudes towards digital media as the main approach) and actual behaviour (frequency of
using digital media for learning).Further explained, the various reasons put forward by
students reflect that digital media provide flexibility, interactivity, and accessibility that are
difficult to match by conventional learning. students mentioned that media such as you
tube provide a variety of educational and entertainment content in English that is fun,
including podcasts, ted talks, songs, movies, to autocorrect features in applications such as
character ai.

This finding is in line with the research of (syahira et al., 2024) which concluded
that digital media has a significant role in improving English speaking skills, because
students can learn according to their learning styles, whether visual, auditory, or
kinaesthetic. (Hanafiah's study, 2019) confirms that the use of media such as movies can
increase students' interest and active involvement in the language learning process.In
addition, the flexibility of time and place, as well as the ability to learn independently and
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access content at any time are the main reasons for choosing digital media. one student
wrote: "I prefer to learn using digital media because I can adjust the flexibility of time and
place. I can also monitor my own progress."However, not all students expressed the same
preference. Some respondents actually stated that they did not like digital media because
they considered it not in-depth enough, or because they preferred a direct learning
approach with the lecturer. as stated by one respondent: "no, I prefer to learn English
directly and tangibly so that it is easy to capture and understand the material."

This statement confirms that preference for digital media is relative and influenced
by learning style, independent ability, and previous learning experience. Therefore, an
effective learning approach must accommodate blended learning between face-to-face and
digital media support. as stated by one student: "in my opinion, the approach should be
balanced. On campus, we get direct guidance from lecturers, while digital media can be a
useful complement to practice independently outside of class.”"As such, this section
reinforces the importance of learning strategies that not only focus on formal approaches,
but also facilitate the pedagogical and purposeful use of digital media, in order to
maximize the potential of technology as an authentic, flexible, and enjoyable source of
English exposure and practice.

In general, based on the results of quantitative and qualitative data, this data shows
that the majority of students have a fairly positive learning experience during the English
learning process, especially in the aspects of motivation and engagement. it's just that it is
still necessary to pay attention to effective learning strategies, which not only focus on
formal approaches but also facilitate the use of digital media in a pedagogical and directed
manner, in order to maximize the potential of technology as an authentic, flexible, and
enjoyable source of exposure to English. This is in line with Gardner's (1985) opinion that
good attitudes and learning experiences can strengthen motivation and student engagement
in second language learning. This is in line with Gardner’s (1985) opinion that good
attitudes and learning experiences can strengthen students' motivation and engagement in
second language learning. The dominance of the "agree" category can be an indicator that
the teaching methods used are quite effective and accepted by students, although the high
"neutral" category also signals that there is still room for improvement in terms of more
individualized and contextualized learning approaches or support. This analysis will be the
basis for assessing the relationship between learning experiences and motivation in English
language acquisition.

Research Question 2: How do English Education students experience English
exposure in their academic, digital, and social environments?

 Never  Raxcly # Sometimes @ Ofen M Very Ofien

14%

Figure 2: Formal English Exposure
The second diagram illustrates 5 statements on the level of exposure of students to
the use of English in formal contexts. From the diagram above, it is known that 45% of
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students chose the category Sometimes in terms of formal exposure to English. This means
that the use of English in the classroom has occurred, but it has not taken place regularly
and consistently.
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Figure 2: Formal English Exposure

Based on the results of data processing from the second bar chart, the results show
that the categories sometimes and rarely are the two dominant categories that appear in
almost all questionnaire statements. This shows that although the use of English in
learning activities takes place, the intensity is still not high or uneven. Meanwhile, the
fourth statement ("I use English to complete school assignments"”) shows 52.38% of
students chose rarely, which means, there is still minimal application. This may be related
to the point of view of students who are more comfortable completing assignments in
Indonesian or the factor of habitual use of the language used daily.Similarly, statements 2
and 5 also show a tendency to dominate the category sometimes. This means that the use of
English is still not done consistently. This contradicts the statement conveyed by
(Gokcan&CobanogluAktan, 2019), "the consistency of formal exposure to the target
language in an academic context greatly affects the development of students' language
skills."Thus, it can be concluded that exposure to English in formal contexts i this
population is classified as low intensity. The sometimes category that dominates the most
reflects the potential for ongoing exposure, but not yet stable or consistent.

 Never  Rarely & Sometimes & Often W Vary Often

Figure 3:Informal exposure through media
In the third pie chart, the results of a statement related to exposure to English
students through various digital media are shown. 38% of students chose the category
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sometimes in utilizing digital media as a means of exposure to English. These results
indicate that students are quite often exposed to English through the media, although there
are still opportunities to get the intensity of its use.
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Figure 3:Informal exposure through media

Based on the results of data processing from the third bar chart, it is found that the
sometimes and often categories are the two most dominant categories in almost all
questionnaire statements. This shows that students are quite active in utilizing digital
media as a source of exposure to English, although not yet fully consistent. In the fifth
statement "I listen to songs in English” became the highest indicator, with 42.86% of
respondents choosing the category very often. Meanwhile, in the first statement ("I watch
movies or TV series in English"), there is a dominance of the categories often (38.10%)
and sometimes (33.33%), which shows that the consumption of visual content is also quite
high among students.However, in the third statement "I read online articles or news in
English" and the fourth "I watch news, podcasts, and other platforms in English", there are
results in the sometimes category where 57.14% m item 3 and 52.38% in item 4 dominate,
while the often category is still relatively low. This shows that students are more likely to
access entertainment content than informative or academic content.

The results found above are in line with research conducted by (Syahira et al,
2024) which states that "entertainment-based digital media has a higher appeal than media
that are formal educational in nature." However, this statement contradicts the findings of
(Rakhman et al., 2021), which states that "online consumption of academic content can
enrich students' critical reading skills", so the current condition shows a gap that needs to
be improved. Thus, it can be concluded that English education students at Palangka Raya
University focus more on entertainment content. Therefore, it is necessary to encourage
students to utilize digital media in a more balanced manner between entertainment and
educational content, to strengthen their overall mastery of English.
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Figure 4: Informal Exposure through Environment

The fourth pie chart explains the results of the average extent to which students get
exposure to English through their social environment. from the diagram above, it can be
seen that 28% of students chose the category sometimes in interaction. This shows that
interaction using English in the student's social environment has occurred but not
optimally.
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Figure 4: Informal Exposure through Environment

Based on the results of data processing from the fourth bar chart, it is found that the
sometimes and often categories are the most dominant categories in most of the
questionnaire statements. This shows that students' interaction with English through the
social environment is already running, although not yet fully optimized. The fifth
statement "I often attend activities or events (communities/clubs) that use English"
occupies the highest position, with 42.86% of respondents choosing the category very
often. In addition, in the first statement "I speak English with family, close people, and
friends outside of class", with the category sometimes as much as 33.33% and the category
often as much as 16.67% quite dominant.

On the other hand, the second and third statements show that exposure through
digital environments such as social media is quite high. while direct interactions such as
making friends with strangers or taking online courses are still relatively low, with a
dominance in the sometimes and rarely categories. This low exposure, can be a concern for
the party This finding is in line with the opinion of (Zainuddin et al., 2021), which states
that "exposure through the digital environment is now one of the most accessible forms of
exposure for students." However, this also needs to be balanced with an increase in direct
interpersonal interactions, because as (Tan & Tan, 2021) stated, "the most effective
language leamning experiences still occur through direct communication in real social
situations."
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Figure 5:Active Use of English
On pie chart 5, regarding the aspect of active use of English by students in various
productive activities such as writing and speaking. A total of 32% of students chose the
category sometimes in terms of active use of English. This shows that most students begin
to use English actively related to productive activities, although the consistency and
intensity of its use still need to be improved.
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Figure 5:Active Use of English

Based on the results of data processing from the fifth bar chart, it was found that
the categories sometimes and often became the most dominant categories appearing in
almost all questionnaire statements. This shows that students are starting to have an
awareness of using English actively, but not yet fully consistent. In the fifth bar chart with
the statement "I try to translate text or sentences into English", being the highest indicator,
with a total percentage of 42.86 respondents choosing the category very often, this shows
that many students take advantage of translation activities as a way to practice their
understanding and use of English. While in the third bar chart with the statement "I read
articles or books in English independently", with a frequent category as many as 33.33%
of respondents, and a category sometimes as many as 38.10%, which means it reflects the
interest of students in improving their reading skills, or in other words reading has become
part of the learning habits of some English language education students at Palangka Raya
university.

However, in the first and second statements, which relate to writing personal
journals or actively writing on social media, the sometimes and rarely categories are still
dominant. This shows that productive activities based on personal expression in English
are still not fully formed as a habit. (Liu, 2022) states that "the main challenge for EFL
learners is the input-rich but output-poor environment, so speaking and writing skills
develop more slowly." Therefore, although students have shown enthusiasm in reading and
translation activities, there needs to be a stronger push to encourage them to actively
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reproduce in English, either through reflective writing activities or project-based
assignments. Thus, although the development of active use of English is already underway,
efforts to improve the balance between receptive skills and productive skills need to be
continued so that students' mastery of English becomes more optimal.

CONCLUSION

This study shows that learning experiences and exposure to English, both formally
and informally, play a major role in shaping students' language skills. Although most
students demonstrate positive motivation and engagement, the use of English remains
largely passive and uneven, particularly in formal contexts and productive activities such
as writing or speaking. Exposure to digital media is the most widely utilized source, but it
is more dominated by entertainment content than educational content, resulting in
suboptimal learning outcomes. From this, it is important for educational institutions to
develop more balanced learning strategies—combining classroom approaches, technology
use, and encouraging English-language social interaction. Moving forward, further
research is recommended to explore the long-term impact of such strategies and examine
how learning experiences and language exposure evolve in a broader and more diverse
campus environment.
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CHAPTER I

THE SECOND ARTICLE

This chapter discusses the general description of the second article along
with its writing and publication processes. It presents the background, objectives,
methodology, findings, and contribution of the study. The original published

version of the article is also attached at the end of this chapter.

2.1 INTRODUCTION TO THE SECOND ARTICLE
This chapter presents the student’s second published article. The title of this
article is “Investigating the Use of English Writing Assistant Applications by
English Language Education Students”. The student contributed as the supporting
author together with colleagues from Universitas Palangka Raya. This article was
published in English Journal for Teaching and Learning (EEJ), Vol. 14 No. 01,

2026, pages 17-32.

Writing is one of the essential skills in English language learning and plays
a significant role in students’ academic success, particularly in higher education.
However, writing in English is a complex process that requires not only linguistic
competence but also idea development, critical thinking, and an understanding of
academic conventions (Hyland, 2019; Ma, 2021). Students often experience
difficulties related to grammar, vocabulary, idea organization, and self-confidence
in expressing their ideas through academic writing (Puspita, 2024). To overcome

these challenges, students increasingly utilize developments in information and
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communication technology as alternative strategies to support their writing process.
Recent advances in artificial intelligence have introduced various writing assistance
applications that provide immediate feedback and more flexible learning

opportunities for English language learners.

Several previous studies have highlighted the positive impact of digital
technology and artificial intelligence on language learning. Research has shown that
technologies such as Learning Management Systems (LMS), Computer-Assisted
Language Learning (CALL), Mobile-Assisted Language Learning (MALL), and
Al-based applications can improve students’ motivation, engagement, and learning
outcomes (Anggrianingsih et al., 2026). Studies conducted at different educational
levels have also demonstrated that Al technologies support writing development,
digital literacy, and language learning effectiveness (Sulaiman et al., 2025; Fansuy,
2023; Nurlaela et al., 2025). At the university level, Al writing applications such as
ChatGPT, Grammarly, and QuillBot have been found to improve writing quality,
grammatical accuracy, and writing fluency through immediate feedback (O’Neill
& Russell, 2019; Wang & Han, 2022). However, relatively little attention has been
given to students’ actual experiences in using these applications, particularly
regarding their influence on students’ thinking processes, learner autonomy, and
ethical considerations in academic writing. Therefore, this study aims to explore
how English Language Education students utilize writing assistance applications

and how these technologies influence their academic writing practices.

This study employed a qualitative case study design involving ten English

Language Education students at Universitas Palangka Raya who were selected
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through purposive sampling. Data were collected through semi-structured
interviews conducted face-to-face and were analysed using thematic analysis. The
analysis involved identifying codes, grouping similar responses into themes, and
interpreting the meanings emerging from students’ experiences in using writing

assistance applications throughout their academic writing activities.

The findings revealed that students actively used several writing assistance
applications, particularly ChatGPT, Grammarly, QuillBot, and Google Translate,
to support various stages of the writing process, including brainstorming ideas,
drafting, revising, paraphrasing, grammar checking, and vocabulary development.
Students perceived these applications as useful tools for improving writing quality,
increasing efficiency, enhancing confidence, and reducing anxiety when
completing academic assignments. However, the study also identified several
challenges, including overly generic Al-generated responses, meaning shifts during
paraphrasing, ethical concerns regarding originality, and the potential risk of
overreliance on Al technologies. The contribution of this study lies in providing
insights into students’ experiences with Al-assisted writing and offering
implications for the responsible integration of artificial intelligence into academic

writing instruction in higher education.
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Abstract

The increasing use of artificial intelligence (AI)-based writing
assistance application has changed how students approach
academic writing, particularly in English language learning. This
study use a qualitative case study approach, data were collected
through semi-structured interview with ten English education
students at Palangka Raya University and analysed thematically.
The findings show that students use applications such as ChatGPT,
Grammarly, QuillBot, and Google Translate in their academic
writing.
Keywords: Academic Writing; Artificial Intelligence; English
Language Education Students; Independent Learning;
Assistance Apps.

Abstrak

Meningkatnya penggunaan aplikasi bantuan menulis berbasis
kecerdasan buata (AI) telah mengubah cara mahasisawa dalam
menulis, khususnya dalam pembelajaran bahasa inggris. Penelitian
ini menggunakan pendekaatan studi kasus kualitatif melalui
wawancara semi-terstruktur dengan sepuluh mahasiswa
Pendidikan Bahasa Inggris di Universitas Palangka Raya. Hasil
penelitian menunjukkan bahwa mahasiswa menggunakan aplikasi
seperti ChatGPT, Grammarly, QuillBot, dan Google Translate
dalam penulisan akademik mereka.
Kata Kunci: Penulisan akademik; kecerdasan buatan; mahasiswa
Pendidikan Bahasa Inggris; pembelajaran mandiri;
aplikasi pendukung.
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INTRODUCTION

In English language learning, writing is one of the skills that must be
mastered from elementary school through college. Writing in English is a complex
process because it involves linguistic competence, idea development, and an
understanding of communicative context (Hyland, 2019). In higher education,
writing is one of the most challenging skills, as students are not only required to
generate ideas but also to pay attention to grammar, academic sentence structure,
and systematic writing (Ma, 2021). This demonstrates that writing is not merely
about arranging sentences but also involves integrating critical thinking to
organize, develop, and present ideas systematically.

Although various difficulties in writing have been identified, these
challenges are not limited to technical aspects such as vocabulary and grammar;
they also encompass students’ cognitive and psychological factors. Limitations in
organizing ideas and low self-confidence often become obstacles in producing
coherent and academic writing (Puspita, 2024). This illustrates that the writing
process is a complex activity that requires not only language proficiency but also
critical thinking skills and continuous practice

Therefore, to overcome these challenges, students tend to leverage
advancements in information and communication technology as an alternative
strategy to enhance their writing skills. In English language learning, the use of
technology offers students opportunities to improve their language proficiency
more effectively and flexibly (Amir&Rustam, 2025 & Stoclwell, G. 2022).
According to Kukulska-Hulme (2020), digital technology allows language
learners to independently access various learning resources and receive faster
feedback during the learning process. This indicates that technology functions not
only as a learning medium but also as a supportive tool that helps students
develop their writing skills more eftectively.

Based on the findings of a study conducted by Anggrianingsih etal. (2026),
the integration of technology into English language learning in the digital age has
shown significant and diverse developments in practice. The use of digital
platforms such as Learning Management Systems (LMS), Computer-Assisted
Language Learning (CALL), Mobile-Assisted Language Learning (MALL), and
social media has a positive impact on increasing motivation, engagement in

learning, and learning outcomes. It also enhances the accessibility and flexibility
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of English language learning. Along with these developments, artificial
intelligence (AI)-based technology has begun to emerge as part of innovation in
language learning, particularly in supporting writing skills.

The application of Artificial Intelligence (AI) in education has been
implemented at various levels, ranging from elementary school to higher
education. According to research conducted by Sulaiman et al. (2025) at the
elementary school level, the use of Al with adaptive quiz features provides
students with an enjoyable and meaningful learning experience, thereby
improving their retention and participation in learning. Research conducted by
Fansuy (2023) on training with Al writing tools at the lower secondary level found
that students were able to develop their writing skills more eftectively. This is
reinforced by the results of research conducted by Nurlaela (2025) at the high
school level regarding the application of Al-based technologies, such as ChatGPT,
which can serve as an effective solution to enhance students” digital literacy skills
in the digital age. These tindings reinforce the results of research conducted by
Hashim (2018), who stated that the application of digital technology in education
can increase student motivation and interaction in the learning process. The
integration of AI in language learning not only enriches students’ learning
experiences but also helps build critical and creative thinking skills.

At the higher education level, the use of artificial intelligence technology
is growing and is widely employed to support students’ academic writing
processes. Various Al-based tools such as ChatGPT, Grammarly, and QuillBot are
utilized to help students develop ideas, improve grammar, and enhance the
coherence and quality of their academic writing. Research findings indicate that
the use of Al writing tools can help improve fluency, language accuracy, writing
quality, and boost students” confidence through immediate feedback (O’'Neill &
Russell, 2019; Wang & Han, 2022). These findings suggest that Al technology can
serve as a supportive tool to help students understand the academic writing
process more systematically and effectively. Thus, the use of Al in writing
instruction at the university level can be an innovative approach that supports the
development of students’” academic writing skills in the digital age.

Additionally, the use of Alin academic writing is beginning to raise ethical
issues, particularly regarding the boundary between technological assistance and
students’ original contributions in producing written work. This issue is

becoming increasingly relevant as the use of Al writing tools in completing
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academic assignments rises. However, this aspect is rarely discussed in depth
within the context of students’ real-world experiences, particularly regarding
academic writing: how they perceive the use of Al —whether as a tool or as a
substitute for the thinking and writing process itself.

This study aims not only to explore how English Education students
utilize writing assistance applications to support their academic writing process
but also to understand the implications for their thinking process, independent

learning, and ethical boundaries in academic writing.

METHOD

This study employs a qualitative approach using the case study method to
deeply explore students’ experiences in using writing assistance applications
within their academic processes. The participants in this study consisted of ten
students from the English Language Education program at a university in
Palangka Raya. Participants were selected using purposive sampling, which
involves selecting individuals with experience relevant to the research topic

Research data were collected through in-depth interviews. The interviews
were conducted using a semi-structured approach. The interviews were
conducted in person and lasted approximately 15-30 minutes per participant.

The data obtained was then analysed using thematic analysis. The analysis
was conducted in several stages: repeatedly reading the entire interview
transcripts, identifying key codes, grouping the codes into relevant themes, and

interpreting the meaning of each identified theme.

RESULT AND DISCUSSION

Based on the results of interviews conducted with 10 English education
students, several themes emerged that illustrate how students use writing
assistance apps in their academic work. These themes include the types of
applications used, reasons for use, the writing process with the help of
applications, the most frequently used features, perceived benefits, challenges
faced, the impact on the thinking process, dependence on applications, and
students’ perceptions of the use of writing assistance applications. Each theme was
analysed based on participants’ responses and linked to existing theories and

prior research to gain a deeper understanding.
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TOPIC 1: TYPES OF WRITING ASSISTANCE APPS

The interview results indicate that students use various types of writing
assistance apps to support their academic writing process. The most frequently
used apps are ChatGPT, Grammarly, Quill Bot, and Google Translate. Most
participants stated that ChatGPT is used to generate ideas, create example
sentences, and help understand the structure of academic writing. Meanwhile,
Grammarly is primarily used to check for grammar, spelling, and sentence
structure errors. One participant noted in the interview, “I most often use ChatGPT
to generate initial ideas, then use Grammarly to check grammar before
submission.” As for Quill Bot and Google Translate, they are used to help
understand vocabulary or translate specific phrases considered difficult.

According to Hyland (2019), academic writing is a complex process
because it involves linguistic skills, idea development, organization of thoughts,
and the ability to convey a message clearly to the reader. In this process, students
often face difficulties in organizing ideas and using appropriate language
structures, thus requiring additional support during the writing process. The
availability of Al-based writing assistance applications provides an alternative that
makes it easier for students to overcome these obstacles, particularly during the
planning and revision stages of their writing. Technologies such as ChatGPT and
Grammarly help students not only with technical aspects of language but also in
developing ideas systematically.

Based on these findings, it can be concluded that students” selection of
writing assistance applications is not random but based on the specific functions
they need in the writing process. The predominant use of ChatGPT indicates that
students need more assistance in the early stages of writing, particularly in
generating ideas and developing an outline. Meanwhile, the use of Grammarly
and QuillBot suggests that students also place great emphasis on the final quality
of their writing before submission. This demonstrates that Al technology serves
not only as a language correction tool but has become an integral part of students’
thought processes and academic writing strategies. Thus, it can be concluded that
the use of various writing assistance applications reflects a shift in students’
learning patterns in the digital age, where they increasingly rely on technology to

achieve better academic outcomes.
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TOPIC 2: REASONS FOR USING WRITING ASSISTANCE APPS

The interview results show that students use writing assistance apps for
various reasons related to their academic needs and the difficulties they face when
writing in English. Most participants stated that the use of apps such as ChatGPT,
Grammarly, and QuillBot is driven by academic assignment requirements, such as
writing essays, reports, articles, academic papers, and, of course, final projects.
Students feel that these assignments require strong writing skills, particularly in
the use of proper grammar, the selection of academic vocabulary, and the
systematic organization of ideas. One participant stated, “I started using writing
assistance apps more frequently because college assignments are piling up, and
professors expect more formal and polished writing.” This statement indicates that
academic needs are the primary factor driving students to utilize technology in
their writing process.

In addition to academic demands, difficulties with grammar and limited
vocabulary were also the most common reasons cited. Many participants admitted
that they often struggled with tenses, sentence structure, subject-verb agreement,
and the appropriate use of vocabulary in academic contexts. Some students also
find it difficult to develop ideas into coherent and well-structured paragraphs. One
participant explained, “Sometimes I know what I want to write, but it's hard to
put it into proper English sentences.” This situation indicates that the main issue
for students is not only their language proficiency but also a lack of confidence in
translating their ideas into academic writing. Therefore, writing assistance apps
are considered the most practical solution to help them produce high-quality
written work. The statement above aligns with the view expressed by Rahimi and
Fathi (2021), who noted that English language students often face writing
ditficulties due to limited linguistic ability, insufficient mastery of grammar, and
low self-confidence in expressing ideas in writing.

With the help of Al students felt that the writing process became more
focused and less mentally taxing. These findings are also supported by research
conducted by Riadil (2021), which shows that English language education students
tend to use digital technology as a learning strategy to overcome difficulties in
academic writing, particularly in the areas of grammar correction and vocabulary
development. The study by Nazari et al. (2021) also explains that the use of Al
writing tools can boost students’ confidence because they receive immediate

feedback on the errors they make.
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It can be concluded that similar results are evident in this study, where the
majority of students felt more confident when submitting assignments after their

writing was checked using a writing assistance app.

THEME 3: THE WRITING PROCESS WITH THE AID OF WRITING
APPLICATIONS

Interview results show that most students do not immediately use writing
assistance apps from the start of the writing process, but first draft their work
independently. They typically begin by understanding the topic, creating a simple
outline, and then writing down the main ideas based on their own understanding.
Only after the initial draft is complete do they use apps like ChatGPT, Grammarly,
and QuillBot to assist with the revision and refinement of their writing. One
participant stated, “I usually write on my own first, then after finishing, I check
the grammar and fix sentences using Grammarly or QuillBot.” However, some
participants admitted that they sometimes use ChatGPT right from the start when
they struggle to begin writing or face time constraints in completing assignments.
This indicates that writing assistance apps are used more as supportive tools
during the revision stage rather than as the primary tool for generating the text.

This suggests that writing assistance apps are used more as supporting
tools during the revision stage than as the primary tool for producing written
work. In the early stages of writing, ChatGPT is the most frequently used app for
brainstorming ideas, understanding the topic, and creating sample outlines or
opening sentences. Some students also admitted that they often struggle when
starting to write, especially when determining the main idea and structuring
relevant arguments to align with the discussion topic. In such situations, students
use Al to get an initial outline before developing the text independently. This is
supported by a statement from one participant who said, “If I'm unsure where to
start, I usually ask ChatGPT first to get an idea of the content I'll be writing.” This
statement indicates that Al functions as a brainstorming partner that helps
students overcome temporary writer’s block and simplifies the planning stage of
their writing.

After the drafting stage was complete, students relied more heavily on
Grammarly and QuillBot to revise grammar, improve sentence structure, and
make their sentences more formal and academic. Some participants also use

Google Translate to help find more appropriate vocabulary. From the interview
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results, it can be concluded that they realize that their initial drafts often still
contain many grammatical errors and do not align with the academic writing style
expected by instructors. Therefore, the revision stage becomes a crucial part of
their writing process. According to Hyland (2019), academic writing is not a one-
time process but an iterative one involving continuous drafting, revising, editing,
and rewriting to produce a well-crafted piece. This finding indicates that students
understand writing as a process, not merely the final product.

The tindings of this study are also consistent with the research by Kohnke
et al. (2023), which states that students tend to use Al writing tools in two main
stages: the idea generation stage and the revision support stage. In the early stage,
Al helps students generate ideas and build the structure of their writing, while in
the final stage, Al is used to improve the linguistic accuracy and academic quality
of the writing. Research conducted by Nazari et al. (2021) also shows that students
feel more confident when they can self-revise with the help of Al-based technology
before submitting their assignments to instructors. A similar pattern was observed
in this study, where students felt more confident after their writing had been
checked using a writing assistance app. Thus, the use of writing assistance
applications does not replace students’ thinking processes but becomes part of a
learning strategy that helps them engage in the writing process more

systematically, purposefully, and efficiently.

THEME 4: MOST FREQUENTLY USED FEATURES

Interview results show that there are writing assistance app features most
frequently used by students in the academic writing process, namely grammar
checkers, paraphrasing, translation features, synonym suggestions, and sentence
improvement suggestions. Of all these features, grammar checking is the most
widely used because students feel that grammatical errors are the main problem
in their writing. Most participants stated that they frequently use Grammarly to
check tenses, subject-verb agreement, punctuation, and sentence structure before
submitting assignments. One participant in the study said, “I use Grammarly most
often to check grammar because I'm afraid there will be many errors when I submit
my assignment.” This statement indicates that grammatical accuracy is a primary
concern for students in producing high-quality academic writing.

In addition to grammar checking, QuillBot’s paraphrasing feature is also

one of the most frequently used features. Students use this feature to refine their
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sentences so they sound more formal, academic, and less simplistic. Some
participants admitted that they often felt the sentences they wrote were still too
simple or didn’t quite fit the academic writing style, making paraphrasing a
practical solution. One participant stated, “I often use QuillBot to make my
sentences neater and more academic, especially when writing articles.”
Additionally, the synonym suggestions feature also helps students enrich their
vocabulary and avoid repeating the same words within a single paragraph. This
indicates that students are not only focused on grammatical accuracy but also on
the quality of their language and academic writing style.

The translation and sentence improvement suggestions features are also
used quite frequently, especially when students struggle to understand specific
vocabulary or construct more natural sentences in English. Google Translate is still
used to help look up word meanings or translate specific phrases, while the Al
suggestions feature in ChatGPT is used to obtain clearer and more structured
sentence alternatives. According to Kohnke et al. (2023), features in Al writing
tools such as grammar correction, paraphrasing, and vocabulary enhancement
play a crucial role in helping students improve the quality of their academic
writing more quickly and efficiently.

The use of paraphrasing and sentence improvement features indicates
students” awareness of the importance of language quality and academic style in
their writing. This suggests that students tend to be more concerned about
grammar errors because this aspect is often the primary criterion in academic
writing. This also demonstrates that writing assistance applications are not only
used to correct technical errors, but also as a tool to improve the quality of thinking

and convey ideas more professionally in an academic context.

TOPIC 5: PERCEIVED BENEFITS OF USING WRITING ASSISTANCE APPS
Interview results indicate that English language education students
experience various tangible benefits from using writing assistance apps in their
academic writing process. The most prominent benefit reported is an
improvement in writing quality, particularly in terms of grammar, vocabulary,
sentence structure, and coherence between paragraphs. Most participants stated
that after using applications such as Grammarly, QuillBot, and ChatGPT, their
writing became neater, more formal, and more aligned with academic writing

standards. One participant in the study stated, “After using Grammarly and
Matondany, et.al/ EEJ/Vol.14 No.01 June, 2026 Page 25

37



Investigating The Use of English Writing Assistant Application. ..

QuillBot, I feel my writing has become neater, clearer, and easier to read and
understand.” This statement indicates that writing assistance apps help students
produce higher-quality writing that is better prepared for academic evaluation.

In addition to improvements in writing quality, students also experienced
benefits in the form of time efficiency during the assignment completion process.
Some participants admitted that previously they needed a considerable amount of
time to manually check grammar or search for the right vocabulary, but with the
writing assistance apps, the process became faster and more practical. Using
ChatGPT also helps most students generate initial ideas and create outlines, so
they don’t experience writer’s block for too long when starting to write. One
participant stated, “When I use ChatGPT, I can start writing faster because I
already have a rough outline.” This shows that Al technology not only improves
the quality of written work but also makes the writing process more efficient and
focused.

A benefit of using writing assistance apps frequently reported by students
in this study is an increased sense of confidence in writing English. Before using
writing assistance apps, many students felt uncertain about their grammar and
writing structure, often feeling anxious when submitting academic assignments.
However, after receiving automatic feedback from apps like Grammarly, they felt
more confident because they could self-correct their work before submission.
According to Nazari et al. (2021), Al writing tools can boost students’ self-
confidence because they receive immediate feedback that helps them understand
their mistakes and correct them independently. Research by Wang and Han (2022)
also indicates that the use of AI technology in academic writing can enhance
motivation and learner autonomy, as students feel they have greater control over
the revision process of their writing.

This indicates that the benefits of using writing assistance apps are not only
evident in the writing process but also in the academic outcomes achieved by
students. Thus, writing assistance apps serve as supportive tools that help students
improve the quality of their writing, save time, build self-confidence, and support
overall academic achievement in English language learning. Of all the benefits
identified, improved writing quality and self-confidence were the most prominent

benetfits reported by the majority of participants.
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TOPIC 6: CHALLENGES AND LIMITATIONS IN THE USE OF WRITING
ASSISTANT APPLICATIONS

Although writing assistant applications offer many benefits, interview
results indicate that students also face various challenges and limitations in using
them. One of the most frequently encountered challenges is the output from AI-
based writing assistance apps, particularly ChatGPT, where the results are often
too general, lack specificity, and do not always align with the context of the desired
assignment. Based on the interview findings, some participants noted that AI-
generated content frequently appears overly formal, too broad, or even irrelevant
to the topic they are working on. One participant explained, “Sometimes the
results from ChatGPT are too general, soIstill have to review them again —in other
words, make minor revisions to align with the expected assignment.” This
indicates that while AI can help provide initial ideas, students still need to
independently evaluate and adjust the provided results.

Additionally, some participants also noted that using writing assistance
apps does not always automatically produce correct answers, particularly
regarding grammar and paraphrasing. Features in Grammarly and QuillBot
sometimes suggest sentences that feel unnatural or even alter the original meaning
of the intended message. In some cases, students had to make manual revisions
because the paraphrased results were considered too stitt or inconsistent with the
desired academic context. One participant stated, “Not all of QuillBot’s results are
immediately suitable; sometimes the meaning changes, so I have to double-check.”
This finding suggests that writing assistance apps cannot be fully utilized without
the user’s active involvement in the revision process.

Another common challenge is the development of a dependency on the
application, especially when students begin to find it difficult to write without AI
assistance. Some participants admitted that they became too accustomed to using
the application to generate initial ideas, check grammar, or construct sentences,
leading to a decline in their confidence to write independently. According to
Ranalli (2021), the use of Al-based technology in language learning can indeed
provide many benefits, but it also has the potential to lead to over-reliance if
students become too dependent on automatic feedback and reduce their

independent thinking processes.
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TOPIC 7: THE IMPACT OF WRITING ASSISTANT APPS ON STUDENTS’
THINKING PROCESSES

Interview results indicate that the use of writing assistant apps not only
affects the quality of students” written work but also influences how they think
during the writing process. Most participants stated that applications such as
ChatGPT, Grammarly, and Quill Bot make the writing process easier, faster, and
more focused. They felt particularly assisted in the early stages when they had to
brainstorm ideas, create an outline, and determine the structure of their writing.
One respondent stated, “With help from ChatGPT, it’s easier for me to understand
whatIneed to write and I'm not as confused about where to start.” This statement
indicates that writing assistance apps act as cognitive facilitators, helping students
reduce the cognitive load during the early stages of writing.

However, some participants also realized that continuous use of Al-based
applications can reduce independent thinking, especially when they rely too
heavily on instant answers from Al Some students admitted that they have
become more accustomed to receiving ready-made results rather than developing
ideas independently from scratch. In certain situations, they felt they preferred
using Al to get quick answers rather than thinking through things manually for
longer. One participant explained, “Sometimes, if I use Al too often, I become lazy
to think for myself because everything feels faster when the app helps me right
away.” This suggests that the convenience provided by technology can also
influence students” cognitive processes in constructing arguments and critically
developing ideas.

According to Ranalli (2021), the use of Al-based technology in language
learning can help improve learning efficiency, but it also has the potential to
reduce reflective thinking if learners become overly reliant on automatic feedback

without engaging in self-evaluation.

TOPIC 8: STUDENTS’ RELIANCE ON WRITING ASSISTANCE APPS
Interview results indicate that some students are beginning to feel a
reliance on writing assistance apps when completing their academic assignments.
This reliance is evident in the students” habit of almost always using apps such as
ChatGPT, Grammarly, and Quill Bot before submitting their writing assignments.
Some participants admitted to feeling less confident when writing without the

assistance of these applications, particularly when checking grammar, structuring
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academic sentences, and developing initial ideas. One respondent stated, “Now,
when I write without Grammarly, I feel less confident —like I'm afraid there are
many grammar mistakes I haven’t noticed.” This statement indicates that writing
assistance applications have become an almost inseparable part of students’
academic writing process.

Beyond grammar checking, reliance is also evident in the use of ChatGPT
for brainstorming ideas and outlining. Some students admitted that they prefer to
seek initial answers through Al rather than trying to develop ideas on their own
manually. In some situations, especially when facing assignment deadlines,
students feel that using Al is the fastest and safest way to start writing. In some
situations, especially when facing assignment deadlines, students feel that using
Al is the fastest and safest way to start writing. One participant explained, “If a
deadline is approaching, I usually open ChatGPT right away because it's faster
than starting from scratch.” This suggests that the efficiency offered by Al can
encourage students to become increasingly reliant on technology in their academic
thinking processes.

According to Ranalli (2021), the use of Al-based technology in language
learning can indeed improve efficiency and help learners overcome writing
ditficulties, but overly intensive use risks causing over-reliance, which can reduce
learner autonomy. Research by Kohnke et al. (2023) also explains that students
who use Al writing tools too frequently tend to focus more on the final result than
on the learning process itself, so their independent writing skills may gradually
decline. These findings align with the results of this study, in which some students
admitted that they became more comfortable using Al assistance than relying on
their own abilities.

However, not all participants viewed the use of the app as a form of
negative dependency. Some students actually regarded the writing assistance app
as a support system that helped them learn more effectively, as long as its use
remained controlled and was not used to replace the entire writing process. They
recognize that the app should function as a tool for revising and developing ideas,

not as a substitute for critical thinking skills and writing creativity.

TOPIC 9: STUDENTS’ PERCEPTIONS OF WRITING ASSISTANCE APPS
Interview results indicate that most students have a positive perception of

using writing assistance apps in their academic writing process. Students view
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apps such as ChatGPT, Grammarly, and QuillBot as practical, efficient, and highly
helpful tools for completing academic assignments. They feel that these
applications simplify the writing process, particularly in correcting grammar,
developing ideas, and producing more formal writing that meets academic
standards. One participant stated, “In my opinion, applications like Grammarly
and ChatGPT are very helpful because they make the writing process faster and
less confusing.” This statement indicates that students view Al technology as a
tangible form of support in meeting the demands of academic writing in higher
education.

In addition to positive perceptions, some students also expressed critical
views regarding the use of writing assistance apps. They recognize that while these
apps offer many benetits, the results provided are not always accurate and still
require independent review. Some participants believe that AI sometimes
generates answers that are too generic, lack personalization, and do not fully align
with the context of the assignment given by the instructor. One respondent
explained, “Al is helpful, but if used as-is, the results are sometimes too generic
and don’t feel like my own writing.” This indicates that students do not simply
accept the technology passively but remain conscious of the need to evaluate the

quality of the results provided by the application.

CONCLUSION

This study aims to explore the use of writing assistance applications by
English Language Education students to support their academic writing process.
The results show that students actively utilize various writing assistance
applications such as ChatGPT, Grammarly, QuillBot, and Google Translate to
assist with various stages of the writing process, ranging from brainstorming
ideas, drafting, and paraphrasing to checking grammar and revising sentence
structure. These applications provide significant benefits in improving the quality
of writing, time efticiency, self-confidence, and students’ academic outcomes.

However, this study also found that the use of writing assistance
applications is not without various challenges and limitations. Some students
encountered issues such as Al outputs that were too generic, changes in meaning
in paraphrased results, and the need for manual revisions to ensure the writing

remained appropriate for an academic context.
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CHAPTER Il

THE THIRD ARTICLE

This chapter discusses the general description of the third article along with
its writing and publication processes. It describes the background, objectives,
methodology, findings, and contribution of the study. The original published

version of the article is also attached at the end of this chapter.

3.1 INTRODUCTION TO THE THIRD ARTICLE
This section showcases the student’s third article. The article entitled
“Exploring Learning Strategies and Habit Formation in Developing English-
Speaking Fluency: A Narrative Inquiry” was authored by the student as the main
writer. This article was accepted for publication in FOSTER: Journal of English
Language Teaching, which is indexed in SINTA 3, on May 9th, 2026, and will be

published on July 30th, 2026.

English speaking proficiency is essential for success in personal, academic,
and professional contexts, with fluency playing a central role in effective
communication (Rao, 2019; Ghufron, 2017). However, many learners continue to
struggle with speaking fluency due to limitations in vocabulary, grammar, and
pronunciation, as well as psychological barriers such as anxiety, fear of making
mistakes, and low self-confidence (Abrar et al., 2018; Zakaria, 2025). Previous
studies have demonstrated that appropriate learning strategies and consistent habits

can significantly contribute to the development of speaking fluency, particularly
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when regular practice routines are established from an early stage of language

learning (Arianti et al., 2020; Aziez et al., 2024).

Several previous studies have investigated the role of language learning
strategies and habit formation in improving speaking ability. Research conducted
in various Indonesian contexts reported that learners employed strategies such as
peer interaction, self-recording, imitation, multimedia exposure, and mobile
applications to improve fluency (Sawitry et al., 2026; Septiany & Zuraida, 2025).
Studies on habit formation have also highlighted the importance of repeated
exposure, imitation, and continuous practice in language acquisition (Arung, 2016;
Purnama, 2017). Nevertheless, research focusing specifically on highly proficient
Indonesian EFL learners remains limited, as most previous studies have
concentrated on general student populations. Therefore, this study aims to explore
how deliberate learning strategies and long-term habit formation contribute to the
development and maintenance of English-speaking fluency among highly

proficient learners.

This study employed a qualitative narrative inquiry design involving one
alumna of the English Education Department at a public university in Palangka
Raya as the participant. Data were collected through a semi-structured online
interview lasting approximately fifty minutes, recorded with participant consent
and transcribed verbatim. The data were analysed using Miles et al.’s (2014)
iterative model consisting of data condensation, data display, and conclusion

drawing.
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The findings revealed four major learning strategies that supported the
participant’s fluency development, namely self-talk, overcoming fear of mistakes,
social interaction, and self-monitoring. In addition, the study identified two
important dimensions of habit formation: early exposure to English through
parental support and media input, and the integration of English into daily routines
across educational, professional, and family environments. The contribution of this
study lies in enriching the limited body of research concerning highly proficient
Indonesian EFL learners and providing practical insights into how deliberate
strategy use and consistent language habits can foster sustainable speaking fluency

development.
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ABSTRACT

English is an international language that has an important role to communicate
between countries. Today, English is the main language that enters into every aspect
of life, one of which is education. In Indonesia itself, English is also included in
the school curriculum and must be taught to students. Therefore, this study aims to
find out the perception of English students towards English as a language, because
English students will be prepared to become educators. The results of this study
showed that every English student has a good perception of English. They also
agree that English provides many benefits for personal and professional
development. Some students also gave reasons why they liked English and their
purpose of learning English. However, although the students have a good
perception of English, most of the English students rarely use English in their daily
life. In conclusion, a good perception of a language does not necessarily mean that
the language is used in life.

Keywords: English, Perception, Students
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INTRODUCTION

At the present time, most citizens of the world have used English as the
main language and also as a tool to communicate with each other from various
regions of the world (Utami et al., 2022). Based on data obtained from the British
Council book (2013), it is known that there are 1.75 billion people who use English.
There are several reasons why English is important to learn. The first is to facilitate
a person in finding a job, improve the ability of social interaction with people
abroad, expand the search for knowledge or literature internationally, and also to
open the horizons of understanding of the use of technology (Putri & Wijayanti,
2008). According to Crystal (1997) at present English is the most superior
international language and is used by many people.

Factors that make English an international language include; (1) Political
factors. Based on history, the British Empire has conquered various countries such
as Australia, Asian countries, Africa, ancient India and also most of the American
continent. The British made a rule to use English when communicating with local
people. (2) Expansion factor. The expansion factor in this context can be interpreted
as language expansion. The language expansion factor at that time occurred in the
United States, and after World War II, the United States took a role in expanding
trade and using English as a means of communication. Ultimately, English did not
only develop in Great Britain or the European region, but also began to dominate
in various regions of the world (Baugh, Albert C. 1935. 4 History of the English
Language). Up to the present, English has an important role in aspects of life, not
only has a role in politics, but English also plays an important role in education.

English is the first foreign language in Indonesia. This statement was based
on the decree of the Minister of Education and Culture No. 096/1967 dated
December 12, 1967 (Kartono, 1980: 126). The factor that made English chosen as
the first foreign language in Indonesia among other foreign languages was because
currently, Indonesian could not be used to communicate with the outside world.
Another factor is because English is an international language that plays an
important role in various fields, such as politics and education. In politics, English
is used as a communication tool to establish cooperation and friendship with other
nations. In the field of education, someone can obtain, learn, and understand new
knowledge delivered in English. Someone can also have extensive opportunities to
study abroad with mastery of English as a default capital (Kartono, 1980: 125).
Thus, English is a main priority that must be learned among other foreign
languages.

However, Indonesians' perceptions of English as a language are still very
diverse. Indonesians who learn English are usually interested in the culture of
European society. Based on the theory conveyed by Nababan (1993: 82) Someone
who has an interest in learning a language, usually has an interest in the culture of
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the place where the language comes from. Nababan also states that language and
culture have an interrelated relationship, namely (1) language is part of culture
(phylogenetic), and (2) person learns culture through his language (ontogenetic).

Some people who learn English have the aim of communicating
with people from various parts of the world, and also as motivation and a means
when someone wants to continue their education abroad. Based on research by Eliza
Putri Ananda (2023), it was revealed that Indonesian people, especially teenagers,
tend to insert English when communicating. This means that they have a positive
perception of English. On the other hand, there are still some Indonesians who are
not interested in learning English. This can happen because their main focus is not
on language development or because they are not interested in the culture of
European society.

Many people are willing to make an effort to learn English because they
realize that English will provide many benefits for the development of quality of
life. Some of the efforts people make to learn English include attending courses,
practicing regularly using media such as videos or watching movies, and choosing
to enter the English education department to deepen their knowledge of grammar.
Someone who is interested in learning English must be influenced by strong
motivation. Ellis (2013) states that motivation in learning English cannot be
separated from two things, namely the attitudes and affective conditions of learners
which will directly affect students’ effort in learning a foreign language. These
attitudes and affective conditions are factors that will encourage students to make
more effort in learning, so that the goal of mastering English can be achieved.

English language learning is mandatory for students. Launder (2008) states
that English is a subject that must be studied for three years in junior high school
and three years in senior high school. English has been an optional subject since the
1994 curriculum was implemented in Indonesia. However, in reality there are still
many students who do not make good progress in their English language skills even
though they have been taking English lessons at school for years (M. Thalal, 2010).

Several previous studies, such as research conducted by Ema Dauyah and
Yulinar (2018) regarding students' perceptions of English, show that 84% of
students are motivated to study English to expand their knowledge pertaining to the
world of education. This is because participants feel that English really helps them
to understand the world for the better (through reading, films, news, etc.). In
addition, 76% of participants agreed that learning English would improve
relationships and have an impact on the world of work.

Apart from that, research conducted by Diah Rosyani Meisani (2021)
regarding students' perceptions of English as local content showed that 84.54% of
97 participants gave positive responses to English. The participants felt that English
could help them get many opportunities. Therefore, the participants were very
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enthusiastic about participating in the English learning process in class. On the other
hand, there were 15.46% of participants who were not interested in learning
English. Some of the reasons put forward by participants included; they have
difficulty memorizing vocabulary, understanding vocabulary, understanding
English grammar, and also have difficulty pronouncing English words correctly.

Therefore, it is important to know students' perceptions of English as a
language. A person's perception of English as a language will influence the process
of learning that language. As is known, English is a language that has an important
role in various aspects, one of which is the educational aspect. Even though English
has an important role as an international language and is a mandatory subject in
school, not all students have a positive view and interest in English. This also
applies to students in the English language education study program. Consequently,
in this case study, researchers explored in more depth the perceptions of English
language education study program students towards English as a language, because
these students are being prepared to become educators, who will later teach English.

This research was conducted on students of the English language education
study program at PalangkaRaya University. In Palangka Raya itself, research
related to the perception of English as a language is still very rare. Palangka Raya
is a province that rarely interacts with people from abroad, and people in Palangka
Raya themselves rarely speak out about the importance of English as an
international language. The people who will play a role in providing an
understanding of the importance of English are those who are currently being
prepared to become English teachers in the English language education study
program. It is hoped that this research will provide benefits and become reference
material for further research.

LITERATUR REVIEW

English has been officially designated as the first foreign language in
Indonesia, as stipulated in the Decree of the Minister of Education and Culture No.
096/1967 issued on December 12, 1967 (Kartono, 1980). One of the primary
reasons for this policy was the limited capacity of the Indonesian language to
function as a medium of international communication at that time. In addition,
English was selected because of its status as an international language with
significant influence across various domains, particularly politics and education. In
the political sphere, English serves as a key means of communication for fostering
international cooperation and diplomatic relations. In the educational context,
proficiency in English enables individuals to access, acquire, and comprehend new
knowledge that is predominantly presented in English, as well as to pursue study
opportunities abroad. Therefore, English has been prioritized over other foreign
languages in Indonesia’s education system (Kartono, 1980).
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Chaer (2013: 177) states that English is the primary means of international
communication and has become the lingua franca for nations around the world.
Therefore, English plays an important role for anyone who wants to build extensive
relationships with people from various countries. English also plays an important
role in acquiring knowledge in a broader and more detailed manner. According to
Nevid (2017), perception is a process of interpreting the world as seen through sight
or experience. Perception can mean a response or point of view towards something.
Djamarah (2011) states in his theory that students are the main subjects in the field
of education. Students are subjects who have the goal of seeking knowledge in
educational institutions. They need support, guidance, and motivation to explore
their potential.

METHOD

In this study, researchers utilized a mix method. Mix method is a synthesis
of quantitative and qualitative methods. This mixed method is commonly used by
researchers to solve complex problems that are unable to always be achieved using
only one method, be it qualitative or quantitative methods (John W Creswell,
2009). In the first step, researchers distributed questionnaires as a form of
application of quantitative methods. Based on a statement from Creswell (2014), a
questionnaire is a data collection technique that uses questions or written statements
to respondents to answer. Another opinion was also expressed by Sugiyono (2017:
42) that a questionnaire is a data collection technique that is done by giving a set of
questions or statements in writing to participants. The participants in this study were
students of the English education study program at PalangkaRaya University class
0f2022. There were 106 students in the class of 2022, and those who responded to
the questionnaire distributed amounted to 78 people.

The survey given by the researcher, it contains statements related to English
as a language. Participants are given a score for these statements (for example 1-5,
yes or no, agree or disagree, and others). In the second step, the researcher used
qualitative methods through interview instruments. The researcher used open-
ended interviews with the participants. According to Creswell (2014) interviews are
a technique for collecting data by conducting direct interactions with participants.
Qualitative interviews have the aim of obtaining information and also a deeper and
more reliable understanding of the phenomenon being studied. The researcher
selected 8 participants from batch 22 to be interviewed. 4 of the 8 participants were
students who initially did not plan to enter the English education study program. In
the meantime, 4 out of 8 participants had very good English skills.

From the results of this interview, it is known that there are various
perceptions towards English based on the participants' backgrounds. In the data
analysis process, researchers accomplished several stages. For quantitative
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methods, researchers used descriptive statistical techniques. Before conducting
statistical data analysis, researchers tested the wvalidity and reliability of
questionnaire statements. According to Sugiyono (2020: 202) the validity test is a
process to test the real data with the data collected by the researcher. The validity
test is used to determine whether each item in the instrument is valid or not.
According to Sugiyono (2020: 209) reliability is the process of measuring the same
object with the aim of producing the same data. should be done only on questions
that have met the validity test. In this study, researchers conducted validity and
reliability tests using SPSS. Descriptive statistical data analysis is included in the
type of inferential data analysis. Based on the statement from Sugiyono (2014)
inferential data analysis is a method of data analysis by describing data without
making conclusions that apply to the public. In processing interview data,
researchers made very clear interpretations of each participant's diverse answers,
making it easier for readers to understand participant perceptions well.

FINDING

Based on the results of the study, the researcher presents the findings
obtained from the distribution of questionnaires and answers to interviews. These
findings and discussions will describe clearly and in detail about English students'
perceptions of English as an international language. This data is presented in two
forms. The first is in the form of quantitative percentages taken from the
questionnaire statements, and also the results of the description of the interview
answers regarding the perceptions of English Education Students Perception of
English as International Language. The following are the results of the validity and
reliability of each aspect of the questionnaire.

There are two ways to prove the validity of an instrument. The first way is
to compare it with the r tablevalue, the second way is to compare the number with
the significance value. The way to compare numbers with the r table value is to pay
attention to the total value of the person correlation. The number of respondents is
78 people with a significance level of 5% and the comparison number is 0.223. This
figure will be compared with the person correlation of the results of the spss validity
test. If the number is greater than the value of 0.223, the questionnaire statement is
declared valid. While the reference for the significance value itself is, an instrument
is declared valid if the resulting number is <0.05. The reliability test is used to test
the reliability of the research instrument. A questionnaire is said to be reliable if the
answers it produces are consistent over time. The requirement is if the resulting
Cronbach’ alpha value is > 0.6. the result showed the reliability of English use in
daily life was 0.73. Then, the reliability of the English benefits in everyday life was
0.974. Moreover, the reliability of attitude and motivation in learning English was
0.834.
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In the questionnaire distributed by the researcher, there were three aspects
of the statement that became a reference to see the overall outline of the perception
of English students towards English as a language. The three aspects of the
questionnaire included: The use of English in daily life (consisting of 5 statements),
the benefits of English in daily life (7 statements), and also the attitude and
motivation in learning English (10 statements). For each statement, the participants
gave a score. The score consists of 4 (strongly agree), 3 (agree), 2 (disagree), and 1
(strongly disagree). The results of the tool can be seen below.

The Use of English in Daily life

Use Of English in L)allx Life
1 T7%

12.31%
| 24.36%

= Very Frequentiy - Frequents, = Not Frequentiy Very Infrequentty

52.56%

Figure 1.

The five statements in the first aspect of the questionnaire were about how
often English students use English in daily life. The results show that more English
students do not often use English in their daily lives. This can be seen from 52.56%
of students who answered that they do not often use English in their daily lives.
Furthermore, 24.36% of students answered that they often use English in their daily
lives. 12.31% of students answered that they do not use English very often in their
daily lives, and 10.77% of students answered that they use English very often in
their daily lives. The percentage of answers from each questionnaire statement can
be seen in the histogram below.
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Use Of English in Daily Life
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Figure 2.

The first questionnaire item was about all the time using English when on
campus. In the first statement, the results showed that 67.95% (53) out of 78 English
students did not use English when on campus. The second questionnaire statement
was about using English when having informal conversations with friends. The
results show that 67.95% (53) out of 78 English students do not often speak English
with friends. The third questionnaire statement was about always using English
when talking to lecturers, either during study or consultation. The results showed
that 64.10% (50) out of 78 English students do not often use English when talking
to lecturers.

The fourth statement is about frequently using English in almost all daily
life. The results showed that 53.85% (42) out of 78 English students do not use
English often in their daily lives. The last item of the questionnaire in the first aspect
contained a statement about always looking for new vocabulary to become more
fluent in English. The results showed that 56, 41% (44) out of 78 English students
often look for English vocabulary to improve their English proficiency. The
conclusion that the researcher draws from this first aspect of the questionnaire is
that although there are many English students who look up their English
vocabulary, the English students tend not to use English in their lives.

2. The Benefits of English in everyday life
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The Benefits of Eagglish in Everyday Life

\
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Figure 3.

The seven statements contained in the second aspect contain the benefits of
English in everyday life. From the diagram above it can be seen that 58.06% of
English education students strongly agree about the positive benefits when learning
English. 34.80% agreed about the good benefits of learning English. 4.21% of
students disagree with the questionnaire statement. 2.93% of students strongly
disagreed with the questionnaire statement. As for the percentage of answers from
each questionnaire statement can be seen in the histogram below.

The Benefits of English in Everyday Life
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Figure 4.

The first questionnaire item contained a statement about the perceived
agreement that English is an important language among other languages to
communicate internationally. The percentage results showed that 66.67% (52) of
78 English students strongly agreed with the statement. The second questionnaire
item contained agreement with the perception that English can open up
opportunities to gain wider relationships. The results showed that 67.95% (53) out
of 78 English students strongly agreed with the statement. The third questionnaire
item contained a statement about the approval of perceptions related to self-
confidence to be able to compete in the world when mastering English well. The
results showed that 58.97% (46) out of 78 English students strongly agreed with the
statement.
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The fourth item of the questionnaire contained agreement with the statement
regarding the acquisition of good knowledge with English. The results showed that
57.69% (45) of 78 English students strongly agreed with the statement. The fifth
item of the questionnaire contained a statement about agreement with the perception
of the role of English in accessing today's technology. The results showed that
57.69% (45) out of 78 English students strongly agreed with the statement. The
sixth questionnaire item contained a statement about perceived agreement
regarding the role of English in understanding different cultural perspectives. The
results showed that there were 57.69% (45) out of 78 English students who strongly
agreed with the statement.

The seventh questionnaire item asked about the perception agreement
regarding companies that tend to consider prospective employees with good
English language skills. The results showed that 51.28% (40) of the 78 English
students agreed with the statement. This shows that most English students strongly
agree on the benefits of learning English

Attitude and Motivation in Learning English

Attitude and Motivation in English
10.77%%

_21.79%%
33.21% _

348 23%%
= Stromghy Agresed = Agreed = Disagreed Stromghy Diszgraese

Figure 5.

The 10 statements of the third aspect of the questionnaire were about their
attitude and motivation when learning English. The results show that 34, 23% of
the English language students strongly disagree (can also be conditioned as strongly
disagree) to the statements of the questionnaire. 33.21 % of the students disagreed
(not often) with the questionnaire statements. 21.79 % strongly agreed (not often)
with the questionnaire statements, and 10, 77 % agreed (often) with the
questionnaire statements. The answers to the 10 statements can be seen in the
histogram below.
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Attitude and Motivation in English
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Figure 6.

The first questionnaire item contained the statement that students often
practiced their English. The results showed that 71.79% (56) of the English students
did not often practice their English. The second questionnaire item contained a
statement regarding the agreement of self-perception, that their English is very good
for communication. The results showed that 46, 15% (36) of 78 English students
disagreed with the statement. The third questionnaire item contained a statement
about the seriousness of learning English during college. The results showed that
61.54% (48) of 78 English students agreed with the statement. The fourth item of
the questionnaire contained a statement about whether one is confident when
speaking English.

The results showed that 47.44% (37) out of 78 English students disagreed
(not confident) with the statement. The fifth item of the questionnaire contained a
statement about fluency in explaining presentation materials in English. The results
showed that 53.85% (42) of 78 English students disagreed (not fluent) with the
statement. The sixth questionnaire item contained a statement about not being afraid
to make mistakes when speaking English. The results showed that 53.85% (42) out
of 78 English students disagreed (still afraid) with the statement.

The seventh item of the questionnaire contained a statement about the desire
to learn English well in order to introduce local culture to the international level.
The results showed that 50.00% (39) out of 78 English students agreed with the
statement. The eighth questionnaire item contained a statement about perceptual
agreement when entering the English education study program based on their own
motivation. The results showed that 44, 87% (35) of 78 English students agreed
with the statement. The ninth questionnaire item contained a statement regarding
perceived agreement with the liking of associating with people who speak English.
The results showed that 51.28% (40) of 78 English students agreed with the
statement. The tenth questionnaire item contained a questionnaire statement about
the motivation of learning English to go abroad. The results showed that 55, 13%
(43) of 78 English students strongly agreed with the statement.

40

60



2025. Linguistics, English Education and Art (LEEA) Journal 9(1): 30-49

After obtaining data from distributing questionnaires to 106 English
students in batch 2022 of Palangka Raya University, researchers also obtained data
from the interview process. Data was collected using semi-structured interviews.
According to Sugiyono (216: 430) semi-structured interviews are interviews whose
questions are freer than structured questions, but do not get out of the line of
questions that have been arranged. The main aspects of the questions asked in this
study relate to the perceptions, motivations, and also the frequency of use of English
by English language students. The responses of the eight participants have been
thematically analyzed for depth, meaning, and relevance to the main topic of the
study.

Perceptions of English Before Entering the English Education Study Program
In this section, the researcher asked the eight participants about their initial
motivation to enter the English education study program. The researcher also asked
questions related to their views on English before entering the English education
study program. Motivation is usually related to perception before realizing
something. The following are the answers from each participant.

Participant 1: "I did like English before I entered the English education study program. I

want to understand many things that are said in English."

Participant 2: "I like English because I think people who can speak English are cool. I like

playing games, listening to English music, and watching English movies. That's why I want

to understand English better."

Participant 3: "I did like English before entering this study program. When Iwas in middle

school, I joined an English club and also an English debate competition. From there I felt

that English is very important to obtain usefitl achievements."

Participant 4: "I have liked English for a long time, I also have aspirations to travel the

world. I am motivated to learn English more deeply so that I can gain a wide range of

relationships and experiences."

Participant 5: "I have liked English for a long time. I am also interested in English

literature. I realized that language skills can help people to develop better."

Participant 6: "Before entering the English Education Study Program, I realized that

English plays an important role in every aspect of life. Therefore, I wanted to study English

in depth, the aim was to reach the stage of broad communication and relationships."

Participant 7: "Before entering English education, Ireally liked English because I wanted

to go abroad. I wanted to develop my language skills because when Iwas in middle school,

I majored in languages."

Participant 8: " I really liked English from elementary school. I realized that English can

open up wider opportunities."”

Based on the statements given by each participant, the researcher drew the
conclusion that all participants had a good perception of English. All participants

also felt that English has an important role in the aspect of broad communication
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and to obtain useful achievements. English also has an important role in developing
self-quality.

Perceptions of English after entering the English Education Study Program
In this section, the researcher asked the participants whether their perceptions of
English changed when they entered the English education study program. In
addition, the researcher also asked the participants whether they were serious in
learning English. The following are the statements from each participant.

Participant 1: "After entering the English Education study program, I studied English
seriously. However, there were times when Ifelt inferior when I saw other people who were
more fluent. In addition, my view of English has also changed. I think English is a special
language. I realize that in Palangka Raya itself there may still be many people who cannot
speak English, so English is a special language that I can learn here."

Participant 2: "After entering the English Education study program, I immediately realized
that English is very, very important to support the quality of life. I saw that people who are
good at English have good jobs. Some people who are good at English also have the
opportunity to go abroad. As for myself, I am still learning English in moderation, I also
adjust it to the abilities I have."

Participant 3: "After entering the English Education study program, my views on English
have also changed. I even want to become a linguistics lecturer. The reason is that I want
to teach students that the basis of good English is to learn and understand linguistics well
Sirst."

Participant 4: " Yes, I am very serious about learning English. After entering the English
education study program, my views on English have also changed. I increasingly think that
English should be taught to school-age children. I eventually want to become an English
teacher because I want to make students realize that English is an important language
today.

Participant 5: "During my time in the English education study program, I studied English
seriously. My views on English have also changed. First, I found out that English has a
level of difficulty when applied to formal situations. For example, when doing scientific
writing, I had to try harder to learn it. All this time I thought that English was an easy
language because I used it in informal situations."

Participant 6: "I am serious about learning English because of the demands and
responsibilities. My view on English after entering this study program is still the same,
where I feel that English is so important to improve myself. In my personal opinion, I don't
care about grammar or pronunciation with a certain accent. For me, learning English is
about people understanding what we say. The purpose of language is to strengthen
communication with each other."

Participant 7: "I am very serious about learning English. My views on English have also
changed. Firstly, I realized that a lot of knowledge can be acquired through English.
English is also useful in information acquisition and employment.

Participant 8: "While studying in the English education study program, I was very serious
in studyving, I also tried to maintain my GPA. My view on English has also changed. I see
that English is a tool that has great potential for many things. I was very inspired when I
saw young lecturers going abroad. I also saw that English could provide a good
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opportunity to gain a wide range of relationships. The point is I want to develop in English
so that I can also have the same opportunities"

Based on the statements made by the participants above, the researcher drew

the conclusion that all participants were very serious in learning English. In
addition, their perception of English is also good, because they increasingly realize
that there are many benefits that can be obtained when learning English.

Focus on the Development of English Language Aspects

In this section, the researcher gave interview questions to participants

related to the development aspects of English. The researcher wanted to know
which aspects the participants focused on in honing their language skills, be it
listening, speaking, reading, or writing. The following are the answers from the
participants.

Participant 1: "I focus more on speaking and listening. I don't like reading and writing in
English. When writing, we have to pay attention to grammar and writing structure. I think
the process is a bit complicated. I feel more comfortable when listening and speaking in
English. I can slowly listen to good pronunciation and learn to practice speaking English
at the same time."

Participant 2: "I focus more on speaking. This is because I feel that the most important
thing about language is when other people understand what we say."

Participant 3: "I learn all aspects of English. Be it speaking, listening, reading, writing
and also grammar. For now I am focusing on learning linguistics. I find linguistics very
interesting but it is very rare to find friends who like to study linguistics too. The reason I
study linguistics is because linguistics is the basis of language that can help us to be able
to speak like a native speaker."

Participant 4: "I myself focus more on listening and speaking. Because I think learning a
language requires input and output. We have to get used to listening, then practice
speaking."

Participant 5: " I myself focus more on speaking and listening. The more I listen, the more
I know how to pronounce English well. I still have difficulty in learning to write because I
have to pay attention to the correct language structure. In addition, Iam also less interested
in reading English, especially scientific articles, because I find many difficult words."
Participant 6: "I focus more on adding vocabulary and speaking. I don't really care about
grammar because the important thing is that what I say can be understood."

Participant 7: "I focus more on the speaking aspect. I also pay attention to my grammar,
because I feel that as an English student, I should also pay attention to the language
structure in every aspect of the language."

Participant 8: "I focus on learning all aspects of English. Although I find it difficult to learn
grammar, I think grammar plays an important role in producing a good language. In
addition, I also increase my vocabulary by reading."

Based on the perceptions conveyed by the participants, the researcher

concluded that the speaking aspect is the aspect that is the main focus to be
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developed by all participants. Some aspects such as listening, writing, reading,
grammar and vocabulary were also developed gradually. One participant was even
interested in studying linguistics with the aim of being able to master English well.

Frequency of English Usage
In this section, the researcher asked the participants questions about their
use of English. The researcher wanted to know whether the participants used
English in their daily lives such as; (1) when studying in class and consulting with
lecturers. (2) having informal conversations with friends both on and off campus.
In addition, the researcher wanted to know how often the participants practiced their
English. Although the perception of English is quite good and the participants are
serious in learning English, it is also necessary to know whether they have practiced
the English they have learned. The following are the answers from the participants.
Participant 1: " Now that I'm in college, I practice English every day. Sometimes I also
practice English outside of class hours. I ahways listen to songs and also watch English
movies. However, I rarely use English with my friends because there is no culture of
speaking English on campus. When consulting or studying with lecturers, Ijust follow the
lecturer. There are lecturers who do not mind the use of language."
Participant 2: "Actually, I practiced English by myself. As for speaking English with
friends, Irarely do that. Many of my fiiends on campus can't speak English. Maybe we only
occasionally slip words like ‘omaigat’ or ‘what’ into our conversations. For consultations
with lecturers, I try to use English even though it's still messy."
Participant 3: "I practice my English almost every day. I like to watch short videos in
English, then I like to practice the new words that I hear. I also like to read English comics.
However, I very rarely use English when talking to my friends on campus. We usually chat
in Indonesian and Banjar. For consulting or studving with lecturers, I only use English in
the first semester, and the lecturers don't mind what language I use."
Participant 4: " I usually practice English alone, through songs and movies. I rarely speak
English with my friends on campus. But there are some of my close firiends who usually
invite me to speak English with light topics. When it comes to consulting and studying with
lecturers, I usually use Indonesian only. This is because the lecturers I meet do not want to
be complicated and do not make a big deal about the language I use."
Participant 5: " I happen to have a close friend who usually speaks English with me. Every
day, we have daily conversations in English. I always try not to lose my English. Speaking
English with other friends on campus is rare. Yes, because my other friends don't speak
English either. When it comes to consulting and studying with lecturers, I usually adjust to
the lecturer. If the lecturer asks in English, then I will also answer in English."
Participant 6: "I practice my English by getting used to reading and listening. However, I
almost never use English with my fiiends on campus. I only practice for myself. When it
comes to speaking English with lectures during study and consultation, I only use a little
bit of it, mostly using Indonesian."
Participant 7: "When practicing English, I have a habit of watching videos or reading
English passages. I usually record vocabulary on notepads and then repeat it back.
Speaking English with friends on campus is very rare, we usually use Indonesian and local
languages. English is only used duving class hours. As for speaking English with the
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lecturer, I adjust to the lecturer's will. If the lecturer asks a question using English, then I
will try to answer in English too."

Participant 8: "As for practicing English, I always practice by myself. I usually look for
vocabulary through twitter, instagram and also English comics that I read. From there, my
vocabulary is increasing. Speaking English with friends on campus is very rare. My fiiends
tend to use Indonesian and Banjar. I ahvays speak English with my lecturers when I'm
studying in class because I'm a komti. However, when I do consultations, I only use
Indonesian."

Based on the answers from all participants, it can be concluded that the
participants were more comfortable speaking English alone. Although they were in
an English education study program, there was no rule or initiative to speak English.
The intention to learn English emerged from the awareness of each participant. The
participants also had different ways to develop their English language skills. In
addition, the lecturers of the English education study program mostly did not have
strict rules related to language use.

Constraints in Learning English and Confidence in Speaking English

In this section, the researcher asked the participants about the difficulties
they experienced while learning English. The researcher also asked whether the
participants had good confidence when speaking English in front of others. The
researcher also asked the participants whether they felt that their English was good
enough to communicate. The researcher also asked the participants whether they
were able to explain the presentation material using English. The following are the
answers given by each participant.

Participant 1: "The difficulties I usually experience are in the vocabulary and
pronunciation. Sometimes I also feel that I don't explore vocabulary with difficult levels,
so I think I need to learn more. My pronunciation is also still very lacking and I need to
learn more. I am actually not very confident to speak English in front of other people, my
ability is still very limited. I think my English is still at 30%. When it comes to explaining
English presentation materials, I always try to use English. Although my English is very
stuttering. Before the presentation, I always write down the main points to explain
spontaneously. If the material is difficult, then I will memorize the text."

Participant 2: “There are many difficulties that I experience. I am not focused enough on
studying. First, my grammar is still messy, my vocabulary is also lacking. I do learn
vocabulary from several media, but I always find vocabulary with a difficult level that is
very difficult to remember. Honestly, I am very insecure when speaking English in front of
others. I feel that my English ability is at the level of 20-30%. In addition, I also have
problems with pronunciation, so I am more comfortable speaking by myself. If I want to
explain presentation material using English, I tend to memorize or read the text.”
Participant 3: “At the beginning of the semester, I found it difficult in the grammar section.
In previous semesters, my grammar grades ahvays went up and down. That’s why I needed
more time to study grammar seriously to catch up. When it comes to speaking English in
front of other people, I am already quite confident. To be honest, when speaking I pay too
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much attention to my grammar. I mostly only focus on plural, singular and plural nouns or
time conditions. Except when writing, I will try to pay attention to grammar properly.
Because when speaking, it is very rare to be reviewed, so I focus more on what I convey
that can be understood well. When presenting, I am able to explain the presentation
material using full English.

Participant 4: "I usually have difficulty understanding grammar when speaking English. I
am honestly afraid to speak English because I am afi-aid of being judged badly by others.
I feel that my English is at level 40 %. The things that I need to improve are understanding
grammar, adding vocabulary, and also pronunciation. When presenting material in class,
I usually memorize the text or read the English text first.

Participant 5: “I have difficulty in the listening aspect. People’s accents are certainly
different and I have to get used to listening to difficult accents in order to understand. In
addition, I also sometimes forget some vocabulary, so I have to remember and memorize a
lot of new vocabulary. I am also very confident when speaking English, because I often
practice with my friends. My English is at 80%. The rest I have to practice a lot of English
Jfor formal situations. During presentations, I am also quite fluent in explaining the material
using English spontaneously.”

Participant 6: “The obstacle I experienced was in the vocabulary section. I am actually
quite confident when speaking English, as long as I master the topic I am discussing. I think
my English is at 70%, the rest I have to memorize difficult vocabulary again. I do not
experience any obstacles in pronunciation, because it can follow. During presentations, I
usually need to study more, and if the material is difficult then I will memorize or read the
text.”

Participant 7: “Honestly, I still have problems with speaking. This is influenced by my
level of confidence. I am only confident when speaking English in firont of my friends. But
when I enter a formal situation, I need thorough preparation. My English level is probably
around 80%, the rest I have to be more confident. For presentations in class, I can explain
the material using full English. Only sometimes, when answering questions from fiiends,
can I mix English with Indonesian.”

Participant 8: "The obstacle I experienced in English is the grammar structure. I really
had difficulty understanding grammar at the beginning of the semester. However, now I
feel better and understand more. My English is already at 80% level, the rest I need to
learn vocabulary at a difficult level. I am also able to explain the material using full
English, and I can also answer questions spontaneously using English.

Based on the answers given by the participants, the researcher concluded

that most participants had difficulties when speaking English. Several factors such
as lack of vocabulary, low self-confidence, and also inappropriate accent
pronunciation were triggers in producing language. In addition, there were several
participants who had difficulty in understanding grammar. However, the
participants also slowly improved during the process of learning English. This can
be seen from several participants who were already able to explain the material
using English, although there were several participants who still had to memorize
and read English texts when explaining the material.

DISCUSSION
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The findings of this study indicate that most of the English education
students of Universitas Palangka Raya class of 2022 agree with the good benefits
of English. This is shown by the percentage of 56.06% of English students who
answered strongly agree with the questionnaire statement. 34, 80% of English
students answered agree with the statement given. This strong perception is also
consistent with previous research conducted by Ema Dauyah and Yulinar (2018)
where 84% of students are highly motivated to learn English because they realize
the good benefits of learning English. In addition, in Ema Dauyah and Yulianar's
research there were also 76% of English students who agreed that English had a
good impact on the world of work. Another study conducted by Diah Rosyani
Meisani (2021) also shows a connection with this study, where 84.54% of 97
students strongly agree with the benefits gained from learning English. Of course,
most students have a good perception of English itself. However, the thing that
makes the difference between this research and the previous research is that this
research not only describes the perception statement towards English, but also
explores whether English is used or not in their daily lives. The perceptions
obtained by interviewing the participants themselves have shown that they have a
good perception of English.

The participants in this study also explained the benefits they get from
learning English. Research conducted by Diah Rosyani Meisani (2021) also
contains statements from participants explaining their perceptions. “English is very
interesting to learn, because it can help me to expand relationships with people
from various countries” is one of the perceptions of participants contained in the
research of Diah Rosyani Meisani (2021) where these perceptions have the same
relationship with the perceptions of the participants involved in this study. In
previous research conducted by Ema Dauyah and Yulinar (2018), it shows that
motivation in learning English arises because of the students' awareness of the
importance of English for life. This is also related to the perception statements given
by the participants of this study. However, in this study, it is not only about the
participants' perceptions of English, but also about the frequency of using English
in their daily lives, the difficulties they experience in speaking English, as well as
their fluency and confidence in speaking English. All these points have been listed
and explained in detail.

The results of this study also have a relationship with previous research
conducted by Raynesa Noor Emilia Sari and E. Kosmajadi (2019) where the
purpose of this literature finding is to see students’ perceptions of English and also
perceptions of English learning. The method used in the literature finding is
descriptive statistics, where the results show the percentage of numbers from
student perceptions. The method used in this literature review is also used in this
study. The findings of this literature also explain the difficulties of students to learn
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English well. These difficulties include: lack of understanding of pronunciation,
limited understanding of reading texts, and also slow in understanding English
vocabulary when listening to audio. This is also similar to the answers given by the
participants in this study. The participants in this study also experienced the same
difficulties when learning English. For students’ perception of English itself, the
findings of this literature contain a statement that as many as 206 (24, 52 %)
students answered agreeing with the perception of good English. This is also in line
with the results of this study, where English students are more likely to answer in
the affirmative regarding the benefits of English in daily life even though they do
not use English often.

CONCLUSION

This study indicated that English students of Palangka Raya University had
a good perception of English as an international language. However, although
students had a good perception of English and agreed with the benefits obtained,
students also experienced difficulties in learning English and still rarely used
English. The conclusion is that a good perception and a good level of English ability
are not necessarily followed by their application in everyday life. There are also
some students who do not want to show their abilities to others. On the other hand,
there are some students who are not confident when speaking English. It should be
understood that the perception and motivation to learn English must be followed by
real practice to produce quality English learners. In addition, environmental factors
and motivation that come from within oneself greatly influence improving a
person's English ability. When English is always practiced diligently, then a person
will slowly become proficient in using it.
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CHAPTER IV

REFLECTION

This chapter presents a reflection on both the achievements attained and the
challenges encountered throughout the implementation of the article-based non-
thesis final project. It provides an opportunity to review the overall process,
highlighting not only the successful completion and publication of academic
articles but also the difficulties experienced during the research, writing, revision,
and publication stages. The first section discusses the results of the article writing
project, focusing on the academic outcomes and publication achievements. The
second section addresses the challenges and difficulties faced by the student,
including academic, procedural, and personal aspects encountered throughout the
process. Ultimately, this chapter demonstrates how these experiences contributed
to the student’s development as a researcher and academic writer while providing

valuable insights into the realities of scholarly publication.

4.1 RESULT OF THE ARTICLE WRITING PROJECT
The primary outcome of this non-thesis final project is the successful
completion, submission, and publication of academic articles in reputable,
SINTA-indexed journals, namely JELT (English Language Teaching Journal
Jambi) (SINTA 5), EEJ (English Education Journal) (SINTA 4), and LEEA
(Linguistic, English Education and Art Journal) (SINTA 4). Rather than

producing empirical findings, this project demonstrates the student's ability to
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engage in the full cycle of scholarly writing and publication, which is a key
indicator of academic competence in higher education. The successful
publication of the articles signifies that the manuscripts met established
academic standards, passed editorial screening, and underwent peer-review

evaluation.

From an academic point of view, this project gave the student real
experience with academic writing. Turning initial ideas into publishable articles
required careful planning, reading and using relevant sources, and applying
suitable research methods. By going through several drafts and revisions, the
student learned more about how academic arguments are built, supported with

evidence, and improved to meet the standards of academic journals.

One important result of this project is that the student became better at
handling reviewer feedback in a constructive and professional manner.
Reviewers often asked for changes to make the ideas clearer, explain the
methods more fully, and improve the language. Responding to these comments
helped the student think more carefully about their work and develop the ability
to judge their writing more critically. This revision process not only improved
the quality of the articles but also built resilience and adaptability skills that are

very important in academic writing and research.

This project also helped the student become more familiar with how journal
publication works. The student learned how to choose the right journals, adjust

articles to fit specific templates, and follow editorial rules. These experiences
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gave practical knowledge that goes beyond classroom learning and will be
useful for future academic growth. As a result, the student is now better
prepared to take part in academic writing, publishing, and research activities in

the future.

Overall, the results of this project demonstrate that a non-thesis final project
in the form of article writing and publication can serve as an effective alternative
to traditional thesis writing. Unlike conventional thesis writing, which primarily
focuses on reporting research findings, this approach provides students with
hands- on experience in academic publishing, including manuscript preparation,
journal submission, and revision based on peer-review feedback, thereby better

preparing them for future academic and professional demands.

4.2 CHALLENGES AND DIFFICULTIES

Despite the successful completion and publication of the articles, various
challenges were encountered throughout the article writing and publication
process. These challenges extended beyond academic writing itself and
included maintaining consistent supervision, meeting publication standards,
managing time effectively, and coping with personal pressures. Although each
stage presented different difficulties, the experiences ultimately became
valuable learning opportunities that contributed to the student's academic and

professional development.
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One of the earliest challenges encountered during the article-writing process
was maintaining consistent consultation with the supervisors. During the
preparation of the first article, the revision stage coincided with the
implementation of the Community Service Program (KKN). The demands of
field activities, together with limited internet access at the KKN location,
reduced the frequency of consultation with the supervisors. Consequently, a
considerable portion of the revisions had to be completed independently.
Although the revisions were carried out to the best of the student's ability, the
limited supervisory guidance affected the consistency, coherence, and overall
organization of the manuscript, resulting in the need for substantial revisions in
the following stages. Reflecting on this experience, the student recognized the
importance of regular consultation throughout the writing process. Therefore,
during the preparation of the second article, greater effort was made to maintain
consistent communication with the supervisors, discuss writing progress
regularly, and obtain timely feedback. This approach contributed to a more
systematic writing process and improved the overall quality of the second

article.

Another challenge involved maintaining accuracy, coherence, and
consistency in academic writing. Preparing articles for publication required a
much higher level of academic rigor than ordinary course assignments.
Developing logical arguments, selecting appropriate academic vocabulary,
ensuring coherence across sections, and complying with journal writing

conventions required continuous revision and careful proofreading. Achieving
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these standards demanded patience, attention to detail, and a willingness to
revise the manuscripts repeatedly in response to both self-evaluation and

supervisory feedback.

Responding to reviewers' comments also became one of the most
demanding stages of the publication process. Reviewer feedback frequently
required substantial revisions, including restructuring sections, strengthening
arguments, clarifying methodological procedures, and improving language
accuracy. Addressing these comments required careful interpretation, several
rounds of revision, and close consultation with the supervisors to ensure that the
manuscripts met the expectations of both the reviewers and the target journals.
Through this process, the student gradually developed a more critical
perspective toward academic writing and learned to regard reviewers'
comments as constructive feedback that strengthened the quality of the

manuscripts rather than as criticism.

Time management also emerged as a significant challenge throughout the
project. The student was required to balance article writing, data collection,
supervisory consultations, responsibilities during the Community Service
Program (KKN), and journal submission deadlines simultaneously.
Furthermore, the uncertainty of waiting for reviewer feedback, combined with
relatively short revision deadlines, often created additional pressure.
Nevertheless, as the project progressed, the student gradually developed more
effective time-management strategies by setting priorities, organizing writing

schedules more systematically, and maintaining more consistent consultation

74



with the supervisors. These adjustments enabled the student to complete the

publication process more efficiently and with greater confidence.

Beyond these academic and procedural challenges, the student also
encountered personal difficulties throughout the publication process. Waiting
for editorial decisions and reviewer feedback occasionally generated
uncertainty and reduced confidence in the quality of the manuscripts. Receiving
extensive revision requests after considerable effort had been invested
sometimes led to mental fatigue and emotional pressure. As this was the
student's first experience with scholarly publication, the high standards
expected by reputable journals also created feelings of anxiety and fear of
rejection. At times, comparing the manuscripts with published studies written
by experienced researchers further contributed to feelings of inadequacy.
Nevertheless, these experiences gradually strengthened the student's emotional
resilience, self-confidence, and perseverance in dealing with academic writing

and scholarly publication.

Overall, the challenges encountered throughout this project became
valuable learning experiences rather than obstacles. Through continuous
reflection, sustained supervisory support, repeated revisions, and increasing
familiarity with the publication process, the student developed stronger
academic writing skills, improved time-management abilities, greater emotional
resilience, and a deeper understanding of scholarly publication. Ultimately,

these experiences not only contributed to the successful completion of the non-
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thesis final project but also prepared the student to participate more confidently

in future research and academic publishing.
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CHAPTER V

CONCLUSION AND SUGGESTION

This chapter presents the conclusion and suggestions derived from the
implementation of the article-based non-thesis final project. It summarizes the
overall achievements, the knowledge and skills gained, and the lessons learned
throughout the process of writing and publishing academic articles. In addition, this
chapter provides several suggestions for future students, supervisors, and
educational institutions to support the successful implementation of publication-

based final projects.

5.1 CONCLUSION
This non-thesis final project demonstrates that academic article writing and
publication can serve as an effective alternative to the conventional
undergraduate thesis. Through the completion and publication of three scholarly
articles, the student successfully engaged in the complete process of academic
research, manuscript preparation, journal submission, revision, and publication.
These experiences provided practical exposure to real academic practices

beyond the requirements of traditional undergraduate research.

Throughout the project, the student developed various academic
competencies, particularly in academic writing, research organization, literature
review, and scholarly communication. Preparing manuscripts for publication

required the student to construct logical arguments, apply appropriate research
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methods, follow journal guidelines, and maintain academic language quality. In
addition, the publication process enhanced the student's understanding of
journal selection, manuscript formatting, Open Journal Systems (OJS), editorial

procedures, and the peer-review process.

Beyond these academic achievements, the project also provided valuable
lessons through the challenges encountered during the writing and publication
process. Maintaining consistent consultation with supervisors, balancing article
preparation with other academic responsibilities, responding to reviewer
comments, and managing revision deadlines required perseverance,
adaptability, and effective time management. Reflecting on these experiences
enabled the student to recognize the importance of continuous supervision,
systematic planning, and constructive engagement with feedback in producing

high-quality academic work.

Overall, this project demonstrates that publication-based final projects not
only fulfill graduation requirements but also prepare students for future
academic and professional careers. By combining research, academic writing,
publication experience, and reflective learning, this approach contributes to the
development of competent graduates who are better prepared to participate in

scholarly communication and future research activities.

5.2 SUGGESTION
Based on the experiences gained throughout this project, future students

who choose article publication as their final project are encouraged to begin the
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writing process as early as possible. Early preparation provides sufficient time
for conducting research, preparing manuscripts, revising articles, selecting
appropriate journals, and responding to reviewer comments. Students are also
advised to maintain regular consultation with their supervisors throughout every
stage of the writing process, as continuous guidance contributes significantly to

the quality and consistency of the manuscripts.

In addition, students should strengthen their academic writing competence
before submitting manuscripts for publication. Understanding journal
guidelines, maintaining academic integrity, applying accurate citation practices,
and improving English academic writing skills can reduce unnecessary

revisions and increase the likelihood of successful publication.

Academic supervisors and educational institutions are encouraged to
provide structured support for students undertaking publication-based final
projects. Regular consultation schedules, workshops on academic writing,
journal selection, publication ethics, and Open Journal Systems (OJS) would
greatly assist students in navigating the publication process more effectively.
Such institutional support can improve both the quality of student publications

and their overall academic experience.

Finally, future researchers are encouraged to investigate the effectiveness of
publication-based final projects in improving students' academic writing

competence, research skills, publication readiness, and professional
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development. Such studies may provide empirical evidence regarding the long-

term impact of publication-oriented learning within higher education.
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ok, ditunggu ya, nnti saya infokan,

* 1225

insyallah kt proses ., .

. +62 813-6289-6565

o- Q

© Anda menghapus pesan ini

12.12

ini buk, ada beberapa ss di waktu saya submit minggu lalu , .,

Baik buk, mohon bantuannya ibu, mohon maaf merepotkan ., ,, ,

o~ Q

Selamat Pagi Ibu, mohon maaf mengganggu waktunya. Saya ingin bertanya terkait
progres artikel saya, apakah saya tidak mendapatkan review atau informasi terbaru
terkait artikel buk? Maksud saya, semisal ada revisi yang perlu untuk di perbaharui agar
bisa selesaikan dan percepat publikasi. Saya belum ad menerima informasi
apapun baik dr web Jurnal maupun email buk. Nn2w

Apakah dalam bulan ini, artikel saya bisa di publish buk ., ,, ,

Mohon maaf atas ketidaknyamanannya pertanyaan saya buk, saya mohon bantuannya
terimakasih n2w

Selamat pagi, sudah direviewer artikelnya ya, ., ,.

publish di akhir Juni,

krn

cb dicek akunnya, sudah ada kan reviewer nya disitu?

* 11.47

jg jd artikel di

sesuai nomor antrian 1147

11.48

+62 813-6289-6565 ~Sri Rahmadhani, M. Pd.
krn kesibuk i jg jd artikel direview sesuai nomor antrian

baik ibu 1238w

+62 813-6289-6565 ~Sri Rahmadhani, M. Pd.
cb dicek akunnya, sudah ada kan reviewer nya disitu?

Kalau dilihat di web Jurnal proses review sudah dimulai, namun saat ini belum terdapat
keputusan editor maupun komentar revisi yang ditampilkan. Mohon informasi terkait
status naskah saya, apakah masih dalam proses review atau terdapat revisi yang perlu
sava tindak laniuti. antra il
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iya brarti msh direviewer,. ., oo

ok 1550

ini dgn Leni? ., .,

®

kirim nama, instansi, email, judul artikel , ;o

. +62 813-6289-6565

klu menunggu publish lusa bisa ga? ,, ;,

kmyg TTD Igdinas ,, ,

iya, kt usahakan, lebih resmi klu publish drpd LOA

ok, lusa saya kirim linknya ya,. ., ;o

email penulis yg lain bs dikirim kan .,

krn hrus trtulis diartikel nva ... ..

O~ Q

S e e (PTR4

baik ibu, mohon bantuannya buk ., ¢, ,

Permisi Ibu selamat siang. Mohon maaf sebelumnya, berdasarkan yg Ibu bilang akan
publish di akhir bulan Juni. Apakah saya bisa mendapatkan surat LoA-nya terlebih

dahulu buk_ 1202w

+62 813-6289-6565 ~Sri Rahmadhani, M. Pd.
ini dgn Leni?

lya buk betul 12.05 %

Leni Romarta Matondang
Universitas Palangkaraya
tgsperkuliahanlenny@gmail.com
Judul: INVESTIGATING THE USE OF ENGLISH WRITING ASSISTANT
APLICATIONS BY ENGLISH LANGUAGE EDUCATION STUDENTS

1209 v
i buk 1, 00
O~ Q

+62 813-6289-6565 ~Sri Rahmadhani, M. Pd.
klu menunggu publish lusa bisa ga?
Bisa buk, terimakasih banyak ya buk , ., ,

@ Berarti untuk Lusa sudah publish kan buk ..

1218

+62 813-6289-6565 ~Sri Rahmadhani, M. Pd.
iya, kt usahakan, lebih resmi klu publish drpd LOA

Betul buk, namun LoA nya saya butuh sebagai persyaratan pengajuan sidang buk
1218w

+62 813-6289-6565 ~Sri Rahmadhani, M. Pd.
ok, lusa saya kirim link nya ya,.

Baik buk, 1220 @
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B I I P

+62 813-6289-6565 ~Sri Rahmadhani, M. Pd.
@ email penulis yg lain bs dikirim kan
Bisa ibu 1312w
ljin saya kirim ya buk
muhammadsubhanfikri@gmail.com
akhmadfauzan@gmail.com .4 1313 &

=
Senin
Permisi Ibu selamat siang, terimakasih ibu karena sudah membantu progres publish
artikel saya. Namun ibu saya belum dapat informasi terkait publishnya dari email.
apakah saya bisa mendapat surat LoA dari artikel saya hari ini buk ns7w
sdh publish tp tunggu sekitar paling lambat 12 jam bru muncul di web ., .,
cb dicek sore ya apakah sdh muncul .,
+62 813-6289-6565 ~Sri Rahmadhani, M. Pd.
cb dicek sore ya apakah sdh muncul
Baiklby 1204w
Untuk LoA nya bagaimana buk ., ., ,
klu sdh publish tidak perlu Ig LOA ,, ,,
' +62 813-6289-6565 O~ Q
Untuk LoA nya bagaimana buk ., o, ,
klu sdh publish tidak perlu Ig LOA ,, 4
krn sdh resmi , o,
Mohon maaf Iby, tapi LoA saya butuhk bagai salah satu persy pendaftaran
seminar hasil. 12.05 @
siang nntiya,. |, ¢
Baik buk,, 1506
Kemarin
jurnal.uinsyahada.ac.id
https://jurnal.uinsyahada.ac.id/index.php/EEJ/article/view/20048
jurnal.uinsyahada.ac.id »

https://jurnal.uinsyahada.ac.id/index.php/EEJ/article/view/20048 ., .,

utk syarat sidang, ini aj di print,

10.35
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Untuk LoA nya bagaimana buk ,, o, ,

klu sdh publish tidak perlu Ig LOA ,, 4
krn sdhresmi ., o,

Mohon maaf Ibu, tapi LoA saya butuhkan sebagai salah satu persyaratan pendaftaran
seminar hasil. 1205w

siang nntiya,. |, ¢

Baik buk_, 1506

Kemarin

jurnal.uinsyahada.ac.id
https://jurnal.uinsyahada.ac.id/index.php/EEJ/article/view/20048

jurnal.uinsyahada.ac.id

https://jurnal.uinsyahada.ac.id/index.php/EEJ/article/view/20048 ., 4,

utk syarat sidang, ini aj di print, |, .o

»

o8 (®
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1. Ketua Jurusan Pendidikan Bahasa dan Seni
2. Koordinator Program Studi Pendidikan Bahasa In;
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Ruang : Ruang Seminar Proposal
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